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Curriculum Paradigm:

 Meanings, Applications, and Argument

FOK Ping-Kwan & WONG Hin-Wah

Abstract

Paradigm is a term widely used by Chinese and Western
scholars in the field of curriculum. It leads to popular
discussions and arouses controversies among scholars. The
main purpose of this article is neither describing nor integrating
these discussions and controversies in detail. Instead, it
inquires into the use of this term through its definitions and
meanings. This article starts from delineating the concepts of
paradigm by Merton and Kuhn. Then, according to these
two conceptions, it analyzes and discusses the applications
of paradigm concept in curriculum studies. Finally, the foci of
debates of paradigm usage in curriculum field are delineated.
The results of this inquiry can be concluded into two aspects.
Firstly, the debates are originated from different conceptions
on the definition and characteristics of paradigm. Secondly,
predictions and suggestions of paradigm development are
discussed. Thus, it is advisable to carefully define the term
before application and special attention should be given to
its operational definition and characteristics when applying
it in the field of curriculum. The writers do not think that a
unique idea of paradigm concept would appear, but still
optimistically argue that the debate provides an opportunity
of inquiries from various dimensions in the field of curriculum.
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