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Comparative Analysis of Three Learning
Strategies for EFL Vocabulary Acquisition
and Retention

Cheongsook Chin
Inje University

The purpose of this study was to compare three learning strategies for low-level
EFL readers' vocabulary acquisition and retention. One hundred and five Korean-
speaking students were divided into three groups, and each group received one of
three treatments: context, word form analysis, and combined context-word form
analysis. Both fill-in and multiple-choice tests were implemented to measure
effects immediately following and two weeks after treatment. The findings revealed
that treatment effects were varied according to the assessment tasks. The immedi-
ate fill-in test scores showed that the context and the combined strategies signifi-
cantly outperformed the word-form analysis strategy in facilitating EFL vocabu-
lary acquisition; however, the combined strategy failed to yield significantly
higher scores than the context strategy. The delayed fill-in test scores indicated
that only the combined strategy was significantly superior to the word form
analysis strategy in increasing EFL vocabulary retention. In contrast, the results
of the immediate and the delayed multiple-choice tests reported that there was no
significant treatment effect. Possible applications of these findings are provided.

Introduction

Vocabulary development is a fundamental requirement for fluent reading
comprehension. In assessing readability of a text, vocabulary difficulty has
been considered to be the most important factor that determines overall
readability. Over the years, learners have been arguing that they are in
desperate need of enlarging their vocabularies, but this has been neglected
by most curricula. Contemporary language teachers and researchers,
however, have acknowledged the significant role of vocabulary in reading
comprehension. Since English texts employ not only unfamiliar vocabulary
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