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Background

St. Antonius Primary School is located in East Kowloon. There are a total of five classes in
P4. Two of the five classes are what is called bring-your-own-device (BYOD) classes. As
students require more exposure to the English language outside the classrooms, language
support is much needed.

A total of five P4 English language teachers were involved in the collaboration. Two of them
had taught the previous P4 cohort. Their experiences were valuable because they were able
to provide first-hand information about the specific learning needs and difficulties that P4
students used to have.

The P4 teachers decided to work on grammar and reading skills as the main foci for the
collaboration. In the first term, the grammar item chosen was comparative and superlative
adjectives and quantifiers. Back referencing of pronouns in reading was the focus of the
collaboration in the second term.

Level
Primary 4

Strategies Used

1. Evaluation-Planning-Implementation-Evaluation (E-P-I-E) Model

It has been the English department’s practice to use the E-P-I-E model to carry out
curriculum and department level plannings. The model was adopted in this QSIP-CEAL
collaboration. Assessment reports were scrutinised and based on the evaluation carried out,
goals were set according to students’ learning needs and difficulties.



Figure 1: The E-P-I-E model adopted
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Assessment reports from the last cohort were referred to. For the reading paper, students were
seen having difficulties in applying the reading skills learnt. As for the writing paper, students need
more support in changing the forms of comparatives and superlatives. Based on the evaluation
that the teachers made from the school assessment reports, coupled with the observations of the
P4 teachers from the previous year, the target for the collaboration was made clear.

Students faced challenges in the spelling and application of comparatives and superlatives. Rules
were taught but many students were still confused about their usage and unable to apply them.

Figure 2: Scrutiny of the previous cohort’s P4 assessment reports
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In the parts of reading comprehension, students were quite weak in making
inferences. For example, in Part H (Qs. 4 and 5), most students were not
able to identify the meaning of "Hurray!” and the meaning of “top of the
class”. Many students also overlooked the clues about time, so they could
not answer the questions correctly in Part I (Qs. 2 and 4). As for Part J,
students, especially those in general classes, were also weak in locating
specific information from the text. They could not match their answers to
the corresponding questions.
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1. Students were very weak at comparing things with using the comparative and
superlative adjectives. They were not familiar with using the correct sentence
structures to compare things.




The assessment data of the previous cohort was used to modify instructions and lesson
designs to benefit the future cohort, i.e., the current year's P4 students. Feed forward was
set in motion.

Figure 3: Feed forward was set in motion
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2. Use of Formative Assessment Tools in the Classroom
a. Pre-lesson quiz and post-lesson quiz

In the first term collaboration, comparatives and superlatives were the focus of the trial in
formative assessment of the classroom level. A pre-lesson quiz was carried out at the
beginning of the teaching of the grammar item, to inform the teachers on whether students
could identify parts of speech, i.e, nouns and adjectives. Adjectives are the foundation for
forming comparatives and superlatives and the quiz informed the teachers of students’
prior knowledge of adjectives. After knowing this, the teachers were able to more
specifically adjust their teaching pace to cater for students’ learning needs.

Figure 4: Students’ pre-lesson quiz

Pre-lesson quiz




The quiz was designed in this way because the accurate identification of adjectives is the
foundation for learning comparatives and superlatives. Gathering data from the quiz, the
teachers were able to conclude that students need to have a clearer concept of the different
parts of speech. A lot of support had to be given to students in order to help them to
identify adjectives. After acquiring this data on students’ learning, the teachers drew up
follow-up actions for teaching the identification and use of adjectives.

Figure 5: The pre- and post-lesson quizzes of the same student
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At the end of the lesson, students had to complete a post-lesson quiz on adjectives. They
were asked to write five adjectives learnt that day. Most of the students finished the task
and had satisfactory results. Having these two quizzes as formative assessments, the
teachers were given feedback about the effectiveness of the teaching of the day’s lesson.
Students were able to recognise adjectives, which showed that learning had taken place.

b. Adjective-rule table

Apart from pre- and post-test, an adjective-rule table was also adopted when teaching
comparatives and superlatives. The teachers categorised different comparatives and
superlatives, according to how the forms are changed, e.g., +er / +est, y = ier/ iest.
Adjectives were also categorised according to the number of syllables, i.e., 1-2 syllables and
3 or more syllables. They were also categorised into regular and irregular adjectives. The
rules and explanations, which are listed in Figure 6, helped students become familiarise with
the forms of turning an adjective into its comparative and superlative forms by presenting
the categorisation visually.



The table worked as a reference for supporting students’ learning on changing the forms of
adjectives. Students made use of the table for self-checking. Assessment as learning was
practised as the use of it engaged students in self-checking. Students also made used of the
adjective-rule table for answering questions in their homework.

Figure 6: The adjective-rule table for learning and self-checking

Adjectives (1-2 syllables)

Rules
cheap / cheaper than / the cheapest
clean / cleaner than / the cleanest

hard / harder than / the hardest

light / lighter than / the lightest

long / longer than / the longest

new / newer than / the newest

old / older than / the oldest

short / shorter than / the shortest

slow / slower than / the slowest

small / smaller than / the smallest

soft / softer than / the softest
thick / thicker than / the thickest

busy / busier than / the busiest
dirtz/ dirtier than / the dirtiest

dry / drier than / the driest

empty / emptier than / the emptiest

funny / funnier than / the funniest

happy / happier than / the happiest

heavx/ heavier than / the heaviest

hungry / hungrier than / the hungriest

pretty / prettier than / the prettiest

spicy / spicier than / the spiciest




Rules

Adj. ending with letter e

cute / cuter than / the cutest

fine / finer than / the finest

large / larger than / the largest

rude / ruder than / the rudest

Adj. ending in a short vowel
(a,e,i,0,u) and a consonant

(last letter)

Double the consonant

+er

big / bigger than / the biggest

fat / fatter than / the fattest

hot / hotter than / the hottest

sad / sadder than / the saddest

thin / thinner than / the thinnest

Adjectives (3 or more syllables)
Rules
more ___than/ delicious / more delicious than / the most delicious
[the __est] interesting / more interesting than / the most interesting

popular / more popular than / the most popular

* special / more special than / the most special

*tired / more tired than / the most tired

* useful / more useful than / the most useful

Adjectives (Irregular)

Rules

X

good / better than / the best

bad / worse than / the worst




c. e-Learning tools

Another grammar item, the quantifiers 'too many’ and 'too much’, was chosen for the trial
of formative assessment in the classroom. An e-learning tool was used for teaching this
grammar item. Students were asked to make sentences with the quantifiers ‘too many’ and
‘too much’ on Nearpod, which allowed the teachers to take immediate follow-up actions.
Feedback was given to the students. The use of this e-learning tool allowed real-time
interaction for instant feedback. Students engaged in peer checking by reading their
classmates’ work. They also self-evaluated their learning process. The teachers were able to
better gauge the learning level of students and adjust their teaching pace accordingly.

Figure 7: Students classwork performed on the e-learning tool for formative assessment
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In this sentence correction task, students were asked to cross out the mistake in each
sentence and make corrections. The interface of this e-learning tool has made providing
feedback to students much more effective for the teachers, as they could see all students’

answers at a glance.

Figure 8: Students in-class work on the e-learning tool for formative assessment
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The e-learning tool enabled the teachers to select certain common errors and bring them
up for further discussions in class. Peer checking could be conducted efficiently as students’
work was easily shared and being displayed in every single student’s e-device. Students
simply corrected the errors by clicking their own e-device to edit. Once students’ answers
were submitted, teachers gave on-the-spot feedback to students that greatly facilitated the
learning.

Figure 9a: Use of the e-learning tool for peer-learning and assessment as learning
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Students learnt from each other while correcting the peers mistakes. This practice enhanced
students’ note-taking skills as they were asked to mark others’ work and took their own
notes to explain the answer, e.g., whether a countable or uncountable noun was needed to
match the correct quantifier too many’ and too much'’.

Figure 9b: Use of the e-learning tool for peer-learning and assessment as learning
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Students were able to make use of the highlighting function of the e-learning tool to spot
the plural forms of the food items. This made easier for them to complete the task for
formative assessment and understand the differences in the usage of ‘too much’ and ‘too
many’ for uncountable and countable nouns.

d. Note-taking

Figure 10: Sample worksheet design facilitating note-taking as formative assessment
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The task was designed as follows: The teachers extracted a passage from the textbook and
put the pronouns in bold type face on the worksheet. This was to help students focus on
the pronouns, which was the main learning objective of the lesson. Back referencing skills
were taught explicitly and students were asked to make notes of the pronouns that were
being referenced to.

To assess students’ learning, the teachers asked students to replace the pronouns with the
word(s) referenced. By checking the sentence, most students were able to spot their own
mistakes if the sentence did not make sense and they were able to replace the pronouns
with another word(s) from the text. From the notes that students made, the teachers
spotted mistakes made by individuals and then provided them with feedback. Re-teaching
also took place when the teacher identified common mistakes.




e. ExitCard

An exit card was given to students at the end of the reading skills lesson. The purpose of
the exit card was to check whether students could understand the use of back referencing
skills to locate the pronouns. On this exit card, students were asked to read a short
paragraph and find out what the pronouns referred to. Most students did quite well in
finding the subject pronouns in Questions 1and 2. Figure 11 shows a sample of an exit card.
In this case, some students struggled with the object pronouns ‘them’ and were unable to
find the correct word that it referred to.

From the results that the teachers obtained from the exit cards, they found that most
students could locate the subject pronouns referring to. However, some students had
problems in locating the object pronouns, which showed that students were not familiar
with this type of pronouns.

Thus, the result that the teachers obtained from the exit card task helped a great deal in
modifying the instructions for the following lesson — the teachers made clarification of the
usage of object pronouns, which was the focus of that lesson.

Figure 11: Exit card fask
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4. Data Analysis
To better align learning-teaching-assessment (L-T-A), questions on pronoun referencing in
reading were set in the assessment paper of the final examination.

Figure 12: The two assessment questions set on pronoun back referencing

QSIP-CEAL(2021/22) Case2

I'm doing a school project with fwo of my classmates, Ken and Jim. Ken
thinks we should stop having school uniforms. He thinks they are
uncomfortable and expensive. However, Jim thinks we should keep uniforms.
It's good because they make all students look like a family. He also thinks

they look neat and tidy.

I'm going to see Ken and Jim this Saturday to talk about the project, but T
don't know what to tell them. Do you think uniforms are important?

2. Inline 2 , the word 'they' refers to .

Assessment

Paper

Figure 13: Item analysis conducted by teachers

= Data

O A. Fufuand Ian
O B. Kenand Jim
O C. dll students
O D. school uniforms

. Inline 6 , the word 'T' refers to

O A. Tom
O B. Ken
O C. Ian
O D. Jim

The teachers wanted to learn more about the use of assessment data to provide feedback
on learning and teaching. Two questions with pronouns as the testing point were selected
for a trial of item analysis.
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The data here shows the percentage of students choosing each answer for each option for
each class. The items highlighted in yellow are the correct answers. Those highlighted in red
indicated that many students chose option B instead of option D in Question 2.

Figure 14: Question 2 of the item analysis
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In this question, students were asked to find out what the word 'they’ refers to. Most
students chose option B, ‘Ken and Jim', whereas the correct answer was option D, ‘school
uniforms’. When the teachers got the data, they engaged in discussions of why students
had opted for option B. It was thought that students might not understand that the
pronoun ‘they’ could refer to both people and things. In addition, after the discussion of
why students had opted for option B, the teachers came up with some follow-up tasks. They
designed a follow-up worksheet of the same testing point. Moreover, the teachers taught
students to substitute the options with the pronouns and read aloud the sentences in order
to check if the meanings were correct.

Actions Taken

E-P-I-E has always been used in the department. A needs analysis was conducted prior to
the commencement of the collaboration to determine the target area for improvement on
learning and teaching.

Collaborative lesson planning sessions were held throughout the school year and two
rounds of lesson observations were carried out.
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Two workshops on assessment literacy were conducted. One was conducted in late August
2021 for all teaching staff. The other workshop, held in late November 2021, was for English
teachers and focused on assessment tools.

A whole school sharing session was held in late July 2022. Teachers of five other subjects,
Chinese, Mathematic, General Studies, Music and Visual Arts, also shared the assessment
practices tried out in their subjects respectively during the school term.

Impact
1. Student Level

Students were seen to be more engaged during lessons when tasks for formative assessment
were carried out.

They had the opportunity to practise self-checking, which raised their awareness of the
application of the rules of comparatives and superlatives. With the teachers’ intended frequent
reminders, students were seen making notes as part of their learning, e.g., pronoun referencing
when reading texts. Automation was seen happening among the more able students, who were
able to self-check by replacing terms with pronouns to check the meaning.

2. Teacher Level

The teachers reflected on how they were more equipped with assessment skills and had
gained experience in:

« exploring different instructional methods for formative assessment;
+ reviewing and improving teaching strategies to conduct formative assessment;
« enhancing teaching effectiveness through the use of formative assessment;

 attempting the use of backward design in curriculum design and aligning L-T-A in their
daily lesson planning.



Figure 15: Backward planning model
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The teachers have become much better informed about students’strengths and weaknesses
with backward planning now in place. Designing the assessment questions during the
lesson planning stage has more clearly anchored the learning. This has demonstrably
enhanced the effectiveness of the learning and teaching.

3. Curriculum Level

The L-T-A cycle was strengthened through a review of internal assessment papers and
learning and teaching materials. The teachers then decided on the challenging parts for
students and the testing points be assessed in the examination. By adopting backward
design in the curriculum planning, the teachers set the examination paper as part of the
lesson planning.

Designing formative assessment tasks is gradually taking on greater importance in
collaborative lesson planning sessions. This will be one of the items to be included in the P4
collaborative lesson planning sessions.

4. Departmental Level and School Level

At the internal dissemination conducted in late July 2022, the teachers from the English
Department, together with teachers from five other subjects, shared their assessment
practices developed this year with the entire teaching team. These ranged from formative
assessment tasks conducted in face-to-face classroom settings to students’ self-assessment
conducted during online lessons and online assignments.
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Given that assessment literacy is one of the major concerns of the school, the sharing was a
showcase of the teachers’ enhanced understanding, as well as a display of the good work
conducted in different departments.

Way Forward

As more teachers gained experience in formative assessment, they will be the change
agents sharing their experiences and ideas with their peers.

More emphasis will be placed on the use of formative assessment in the daily teaching at
other grade levels of the English Department.

The same applies to the use of backward design in curriculum design and the alignment of
L-T-A at their both classroom and curriculum levels.
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