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STRUCTURE OF PRESENTATION
1. Background of OLR

2. General changes of assessment mode in English teaching and 
learning (Classroom level)

 Introduction of peer and self-assessment activities (Writing)

 Other formative assessment strategies

3. Changes in Panel policies (Departmental level)
 Curriculum modification

 Item analysis for reading paper across all forms

 Reading paper analysis form

4. Changes of teachers’ views towards assessment

5. Projection to the future



HOW DO WE USUALLY ASSESS STUDENTS’ 
LEARNING?
 Tests and exams?  

 Vocab quizzes? Grammar quizzes?

 Writing? Composition? News clippings?

 Project? Portfolio work? 





 Catholic girls’ secondary school

 Band 1 intake; dutiful, well-behaved learners; passive at times

Objectives: 

 To enhance students’ confidence and sense of responsibility in 
learning

 Students attain good results in DSE 

 Curriculum features: 
- Drama lessons
- English Literature
- Phonetics
- News journal, short writing, presentation, letters to the editor
- Portfolio work, reflection, live culture performance review 
- In-class debates and discussion

 Co-curricular activities: Wednesday English activities, Public 
Speaking Competition, Battle of the Books, Debate team, etc.



PREVIOUS ASSESSMENT PRACTICES AND 
STUDENTS’ PERFORMANCE

Previous assessment practice Students’ performance

Assessment 

tools

• Teachers’ observation

• Questioning, written and verbal 

feedback (teachers reveal answers to 

students)

• Marking of tests and exams, assignments,

writing (Internal assessments)

• DSE result analysis, statistical reports 

(External assessments)

• Dutiful learners, good at factual questions

• Used to be spoon-fed

• Weak in high-order thinking skills 

(inferencing, tone and register, logical 

development of ideas, etc.)

• Lack understanding of what they are 

doing/learning

• Make the same mistake over and over 

again

Responsibility 

of learning

Teachers push students to learn

 passive learners

Beliefs and 

views of our 

students

Teachers view students by impression and 

observation.



S1 Reading

S1 Writing



2.1 CHANGES IN ASSESSMENT MODE: WRITING

S1 Writing

 3 double lessons

 Composition: Writing a story:

‘A ….. Experience on the MTR’



TUDENT
Teacher writes the topic on the blackboard 

and students start writing

Using scaffolding to teach writing

Process writing 



NEEDS ANALYSIS - STUDENTS’ ‘PROBLEM’



Collaborative 

writing 

Collective feedback 

time

First draft (group-

writing)

Teachers comments

Students’ final draft 

(individual work)

Focus marking

Creating success criteria 

with students 



Collaborative 

writing 

back



Creating success criteria with students 

back



Collective feedback time

Focus on learning objectives

Allow students to be active learners

back

A platform to involve students in 

their learning

Create a positive atmosphere



Allowing students to rewrite

Give students space to evaluate

their own work 

(whether they have achieved the 

learning objectives

Safeguard for less able students

back



Group work

Students’ second 

draft

Teacher’s comments

(aligned with 

learning objectives)



Students who have 

not achieved the 

learning objectives 

YET
Teacher gives 

comments or even 

samples for guided 

writing (very weak 

students)

back

Using students’ work as an assessment

Students learn through their own work



Focus marking

-opening

-tense

The work of a weak student

Focus marking allows 

students’ deep learning



Focus marking and focus correction



Specifically designed for this writing task



Marking rubrics 

Closely aligned with their peer-evaluation 

checklist 



Formative assessment in classroom

Summative assessment in exam



CHANGE

Students learn / improve 

through assessment

Students become more 

responsible and involved 

in their learning  self-

directed learning



Revisiting learning objectives consciously.

Follow up – Constant practice fostering 

learning habits(Short writing tasks)



2.2 OTHER FORMATIVE ASSESSMENT STRATEGIES
 Particularly effective in reading and listening lessons

(i) Demonstration stations (Pre-task)



- Needs analysis

- Check to see if we need to pre-teach certain vocabulary items 

- Not all vocab included as some are reserved for vocab 

questions while teaching 

Do you know this word? 

 / X / ?

 A quick way of 

assessing their prior 

vocab knowledge.

(ii) Vocab inventory



Using whiteboards as an 
assessment tool:

- Work in pairs/groups 
Discussion of inference 
questions is enhanced.

- Teacher can assess each 
student’s work and give 
instant feedback. (Give 
points, competition mode, 
positive encouragement, 
etc.)

- Students can comment on 
each other’s answers 
(whiteboard 
demonstration).

(iii) Using mini-whiteboards 









1. Vocabulary recap

2. One-sentence summary 
(Assess students’ grasp of 
the main idea)

3. Graphic organisers

4. Sentence-making challenge 
(Main idea + revising 
grammar items learnt)

5. Writing tasks (informative 
article writing, promotion 
leaflets, letters to a friend 
introducing a place)

Vocabulary recap 

One-sentence 

summary

(iv) Writing tasks to 

check understanding





Listening lessons



One-sentence summary



- It assesses students’ understanding of the 
passage by asking them to summarise, 
organise, and paraphrase important 
information mentioned in the text.

Graphic organisers



Use e-learning tools to achieve assessment goals, NOT a 

must-have fun activity in classroom.

(v) E-learning tools



3. CHANGES IN PANEL POLICIES (DEPARTMENTAL LEVEL)

 Cut (part of the) modules to make time for assessment activities

 Allow time for deep learning and student participation

3.1. Curriculum Modification



 More specific, solid data

 Teachers can adjust their teaching and paper setting accordingly

 More thoughts on the teaching of specific question types

 Deeper understanding on our students’ ability

3.2. Item analysis across all forms: Google form



S1 English First Term Test 

(Reading)



In fact, China surprised many 

observers when it became a net 

exporter of agricultural products in 

2002, its first year as a member of 

the World Trade Organisation.

A great deal has changed since then, 

however. In 2012, WTO said…

S6 Paper 1 First Term Test



3.3. Reading paper: Question format analysis form



S1 Reading Mid-year Exam



Analysis of our reading paper: 

 Tracing the assessment experience 

of our S4 students in current year

 Reading paper 2015-16 (S1)

 Reading paper 2016-17 (S2)

 Reading paper 2017-18 (S3)

 Bring implications to our teaching 

of reading skills in S4 in the 

current year.



4. CHANGES OF VIEWS TOWARDS ASSESSMENTS

 Change of assessment tools (adjustment of classroom activities + adopting new tools) 

 Change of responsibility of learning (from teachers to students) 

 More effective / efficient teaching , self-directed learning

 Happier marking experience

 Change of our belief and views of our students 

 Change of methods of monitoring students’ learning (use of specific data)

 Teachers are more aware of assessment as learning in classroom

Previous mode of assessments Changes after the project

Assessment 

tools

• Teachers’ marking of tests and exams, 

assignments, writing

• Questioning

• Written and verbal feedback (teachers 

reveal answers to students)

Responsibility 

of learning

Teachers push students to learn

 Passive learners

Beliefs and 

views of our 

students

Teachers view students by impression and 

observation.

Teachers’ 

attitudes

• Incorporation of formative assessment 

activities in classroom 

• Writing tasks as consolidation

• Peer assessment and self-assessment 

tasks

• New tools (e.g. whiteboards, e-learning 

tools, etc.)

• Students’ self-directed learning

•  Student are empowered, taking up the 

responsibility to learn actively

• Teachers are well informed of our 

students’ ability 

•  use of specific data.

Teachers are more aware of incorporating assessment tools in 

classrooms to enhance learning  Assessment literacy enhanced



We incorporate assessment 
as a part of our classroom 
teaching and learning.

We are more conscious in 
changing lesson activities into 
assessment tasks.

Assessment (Pre-task, 

formative assessment)

Teaching and 

Learning

We assess students’ learning 
progress and get feedback to 
1) do needs analysis, and; 
2) further adjust teaching 
strategies. 

Students are given 
immediate feedback / do 
reflection on their own 
learning.

Focus: Self/Peer 

assessment



5. PROJECTION TO THE FUTURE – CONTINUATION OF OUR WORK

 Keep exploring student-centred assessment methods in classroom that benefit 
teaching and learning

 Disseminate good practices within the English panel / school 

 Language Arts lessons (Drama, English Literature)

 Strengths:

 Keen and devoted English teachers

 Challenges:

 Resources and time constraint

 Trial-and-error

 Nature of language learning


