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Background 
It is generally accepted that using formative assessment in the classroom is a requisite 
component of learning and teaching. Data collected from formative assessments helps teachers 
to identify students’ strengths and weaknesses. It then will assist the teacher to adjust or revise 
the lesson plan and give the students advice on how to improve their work (Prinsloo & Van 
Rooyen, 2003).

This year, due to the COVID-19 pandemic, teachers are required to conduct online lessons 
occasionally – but not all teachers feel fully prepared to meet this sudden challenge especially 
as traditional knowledge checks are no longer as easy as they are in the physical classroom. 
Teachers are then in search of new tools to face difficulties they have not faced before.

Based on the belief that keeping formative assessment in their online classes is essential to help 
support learning during the learning process, P4 English teachers at Catholic Mission School 
decided to update their teaching tool kits so as to assist them to achieve internationally accepted 
goals that teachers around the world share, for example, encouraging student engagement 
and exploring ways to utilise formative assessment in their virtual classroom. To address such 
an immediate need, the teachers introduced a series of strategies to collect instant student 
feedback in an effective way in order to guide instruction.

The aim of this article is to present the relevant learning activities arranged and illustrate how 
students achieved the desired learning outcomes.

Level
Primary 4

Strategies Used
With the intention of conducting formative assessment effectively in the virtual classroom, the 
team of teachers adopted the following strategies :
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1. 	 Using Student Data to Support Instructional Decision Making
	 As Carol Ann Tomlinson (1999) states ‘Assessment is today's means of modifying 

tomorrow's instruction’, pre-assessment is important for teachers to plan their lessons as 
it gives information about what is already known about a topic. In order to check students’ 
prior knowledge of using modal verb ‘should’ and ‘should not’ to give advice, a pre-lesson 
task was assigned to students. Students were asked to give advice for one scenario without 
any teaching. Teachers could read each of the response closely, and informed students 
of the next step of designing the learning content. Teachers chose an e-learning tool for 
students to work on their pre-task as it enabled teachers to connect the task with the 
learning activities in online lesson together.

Example 1A

	 Based on the student performance shown in Example 1, the teachers found that students 
had no idea about the topic ‘Using should and should not to give advice’. Most of them 
used ‘imperatives’ and ‘can’ instead, which are both inappropriate. The former indicates the 
state of commanding and the latter is used to express ability, possibility, permission, request 
and offer. Assessing prior knowledge like this allows the teachers to understand the needs 
of students and plan their instructions accordingly. Explicit explanation of the use of ‘should/
should not’ to give advice was then given in the lesson.
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	 After receiving exposure to the target language, students were asked to rewrite their 
advice (Example 1B). Based on the work of students, the teacher realised that students 
were able to use ‘should’ and ‘should not’ correctly. The teacher then made a qualitative 
data-driven decision. They introduced some other expressions of giving advice, such as 
‘I recommend….’, ‘Why don’t you….’ and ‘If I were you, I would….’ to enhance students’ 
English ability.

Example 1B
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	 Offering reports to track students’ performance is a good point of using online learning 
platforms. Example 1C illustrates the e-homework assigned by teacher after the lesson. 
Other than giving a summary report, the e-learning tool “Wordwall” also showed results by 
students and questions. It outlined where students performed well and advised those who 
needed more input. This made it easier for teachers to provide specific and timely feedback 
to students based on the data analysis. So the teacher considered it as an alternative to 
traditional pen-and-paper homework to consolidate student learning and check retention 
levels.

2. 	 Using Multi-sensory Strategies to Increase Student Participation
	 According to Morin (n.d.), multi-sensory instruction is a teaching strategy that uses more 

than one sense at a time. By conveying information through five senses, such as touch, 
smell, taste, movement, hearing and sight, students are encouraged to connect with new 
information by different means. It is particularly effective to engage students in online classes 
without the physical presence of students.

Example 1C
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	 Example 2A illustrates how the teacher made good use of multi-sensory strategies to 
enhance student participation. A video was played as a lead-in to arouse students’ interest. 
Students were then asked if the boy having a fever in the video should go to school or not. 
When the question was posed to the class, students were asked to respond by simply 
giving a thumbs up or thumbs down — the responses were then displayed on the screen 
in real-time. Such classroom response system not only can help engage students, but 
also let teachers understand how students are performing. It also gives students a chance 
to move a bit after sitting in front of the computer for long. Asking students to insert the 
emoji of thumbs up or thumbs down in the chat box is another way to serve the purpose of 
increasing student participation as all students have a chance to express their idea.

Example 2B
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	 Entertainment-driven learners are more easily motivated to benefit from the learning process 
through meaningful activities defined in a game context (Covaci, Ghinea, Lin et al., 2018). In 
view of the fact that educational computer games can improve both attention and memory 
of students, the teacher designed a game-based activity to check students’ understanding 
of using ‘should’ or ‘should not’ to talk about obligation (Example 2B). Students were very 
excited about having their names on the random wheel. The sound of students’ laughter 
filled the air once a student was picked to make a sentence based on the hints given in 
another wheel. Since students were eager to know who the next would be and how the 
classmate would perform, they concentrated in class.

3. 	 Using E-learning Tools to Foster Self- and Peer Assessment
	 Self-assessment and peer assessment are assessments which allow students to assess 

their own performance and each other's performance respectively. Both can be used as 
part of a formative assessment process. They are valuable in helping students to reflect 
on their own learning and learn from each other. Most importantly, by having self- and peer 
assessment, students learn how to be responsible for their own learning.

Example 3A
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	 As mentioned earlier in Example 1A, students were taught the form, use and meaning of the 
modal verb ‘should’ and ‘should not’ after being diagnosed with having problems in giving 
advice in the pre-lesson task. To ensure students understand the key concepts, the teacher 
used an e-learning tool “Padlet” to create multiple walls to house all the posts shared by 
students. Students were then required to assess their own performance by correcting their 
mistakes on the Padlet (Example 3A). Besides helping students clarify their misconceptions 
by themselves, the activity also makes it easier for the teacher to manage instant student 
feedback on one screen.

Example 3B
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	 Many teachers agree, applying the language by actually using it, i.e. immersion, is one of the 
most effective ways to learn the language. Thus, the teacher created a chance for students 
to practise giving advice to others. What the students had to do was to read classmates’ 
problems which were collected in advance, followed by giving advice to at least three 
classmates (Example 3B). By doing so, teachers could see if students were able to transfer 
what they have just learnt to a new context. Students were then given clear criteria to assess 
their peers’ performance. They could click on the heart button to vote for the best piece of 
work.

	 The activity encouraged students to build up their understanding, as well as to reflect on 
their learning by comparing their own work to their peers. By giving each other feedback, 
students learnt from and supported each other. It helps students develop lifelong skills to 
improve their own work. And it tells why peer assessment is an important component of 
Assessment as Learning.

	 The two examples above have shown that self- and peer assessment can still conveniently 
and effectively be carried out in online lessons by using e-learning tools.

Actions Taken
A meeting was held in early September, right at the beginning of the academic year, to discuss 
the needs of English teachers and confirm the focus of collaboration with the English panel head. 
School Development Officer of the QSIP-CEAL Project paid a courtesy class visit to a P4 class 
to get a general idea of learning and teaching at the school.

Three units, two from the P4 textbook and one from the P3 textbook, were chosen for 
collaborative lesson planning. After each cycle of collaborative sessions, lesson observations and 
post-lesson-observation feedback sessions were conducted. Evaluation meetings with P4 and 
P3 teachers were held at the end of each term to enable reflection and assist in the identification 
of future change.

A within school dissemination was arranged in June in which English teachers who participated 
in the project shared experiences and insights gained from all initiatives taken with teachers of 
other subjects.
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Impact
1. 	 Student Level
	 The impacts of assessment literacy on student learning are positive. Students have got 

more involved in self- and peer evaluation. According to teachers, students have become 
more able to reflect on their own performance as well as to give meaningful feedback to 
peers. Besides, a major increase in students’ motivation and engagement in online lessons 
was noticed.

2. 	 Teacher Level
	 The collaboration has enriched teachers’ knowledge and skills on conducting classroom 

formative assessment. They have been more aware of learning, teaching and assessment 
alignment. Teachers have also developed their I.T. skills, being familiar with online learning 
tools in particular. With those well-chosen e-learning tools, teachers were able to check 
student understanding, encourage peer learning and facilitate self-correction.

	 Teachers have also been more confident to make use of student data to inform their 
instruction. They all agreed that making use of both the qualitative and quantitative data in 
formative assessments did help teachers better identify students’ learning difficulties.

Way Forward
Due to the COVID-19 pandemic, technology-driven learning was adopted in the last two years 
and the ‘classroom-only’ approach is transforming. Traditional face-to-face learning is combined 
with e-learning. Students are given greater flexibility such as learning at their own pace. It helps 
students with different learning needs and styles to realise their full potential. Having experienced 
the benefits of using online tools and platforms in enhancing learning and teaching in the virtual 
classroom, teachers at Catholic Mission School have come to a conclusion that they are working 
towards a hybrid model of teaching in the future. They plan to explore more about blended 
learning, which is the thoughtful fusion of face-to-face and online learning experiences, and is an 
effective way to enhance student learning by using various formative assessment tools.

Teachers have also learnt that assessment could be used as an investigative tool to find out as 
much as we can about what students know, and the confusion, misconceptions, or gaps they 
might have. Teachers believe that assessment literacy is about a continuous process of growth 
for students as well. Inspired by this project, in the future, they would like to guide students to 
become assessment-capable students who are able to evaluate the processes and products of 
their learning. The ultimate goal is to help students to become a self-directed learner – being able 
to think more actively about where they are now, where they are going and how to get there.
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