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Pull-out Programs as a Means to Induce

Effective School Self-improvement

 Chiu Lee Yuen-yee

Abstract

In Hong Kong, partnership projects have become rather
popular since the introduction of the Quality Education Fund
in 1998. Being held by various academic bodies and adopting
different theoretical frameworks, each of these projects has
its own philosophy and implementation method. Taking the
Quality School Project (QSP) — a university and school
partnership project — as a reference point, this article focuses
mainly on introducing and exploring the characteristics and
effectiveness of “Pull-out Programs,” a common practice
adopted by the school development officers of the QSP to
induce school self-improvement. Literature that examines the
importance of enhancing teacher capacity to drive schools
on the road of self-improvement is reviewed. Data were also
collected through case studies to illustrate the opinions and
feelings of teachers toward the effectiveness of those Pull-
out Programs on the one hand, and to analyze teacher’s roles
in providing the impetus for school self-improvement on the

other.
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