


© 2004

ISBN 962–8077–73–2





1

 

a u t h e n t i c
construct



2
 

a u t h e n t i c
construct

2002

2002

memory  r e t r i eva l i m a g e r y
c o n s t r u c t i o n e m o t i o n a l
response

cognitive processing



3

2002 iii



4

2001

1
2



5

B. S. Bloom, 1956



6

constructivism

whole language



7

1992



8



9



10

literacy
Eisner, 1994; Piro,

2002



11

mental image

Paivio,
1971, 1983, 1986 Dual Coding
T h e o r y

cognitive representation system
verbal system non-verbal system

v i s u a l  i m a g e
affective responses



12

visualization

1936/1981

16



13



14

nonverbal representation
P. Bloom, 2000



15
a p p r o p r i a t e

background knowledge Kozma, 1991



16



17



18



19
Gombrich, 1982



20



21



22



23



24



25



26



27



28

schema

Newton, 1995



29



30

1.
2.
3.



31
4.
5.
6.
7.
8.

holistic approach
Wade, 1991



32



33

Clark, Deshler, Schumaker, Alley, & Warner,
1984; daSilva, 2000; Paivio, 1969

Hibbing & Rankin-Erickson, 2003

Sadoski, 1983

Mathewson,  1994;
Steffensen, Goetz, & Cheng, 1999



34
 



35

2 0 0 1

13–29

1981
3–44

1936
2002

1 9 9 2

2002

Bloom, B. S. (Ed.). (1956). Taxonomy of educational
objectives: The classification of educational goals. New
York: David McKay.

Bloom, P. (2000). How children learn the meanings of words.
Cambridge, MA: MIT Press.

Clark, F. L., Deshler, D. D., Schumaker, J. B., Alley, G. R., &
Warner, M. M. (1984). Visual imagery and self-
questioning: Strategies to improve comprehension of
written material. Journal of Learning Disabilities,
17(3), 145–149.



36
daSilva, K. E. (2000). From words to images. Teaching

Pre-K-8, 31(2), 40–41.
Eisner, E. W. (1994). Cognition and curriculum reconsidered

(2nd ed.) New York: Teachers College Press.
Gombrich, E. H. (1982). The image and the eye: Further studies

in the psychology of pictorial representation. Oxford:
Phaidon.

Hibbing, A. N., & Rankin-Erickson, J. L. (2003). A picture is
worth a thousand words: Using visual images to
improve comprehension for middle school struggling
readers. The Reading Teacher, 56(8), 758–770.

Kozma, R. B. (1991). Learning with media. Review of
Educational Research, 61(2), 179–211.

Mathewson, G. C. (1994). Model of attitude influence upon
reading and learning to read. In R. B. Ruddell, M. R.
Ruddell, & H. Singer (Eds.), Theoretical models and
processes of reading (4th ed.) (pp. 1131–1161). Newark,
DE: International Reading Association.

Newton, D. P. (1995). The role of pictures in learning to read.
Educational Studies, 21(1), 119–130.

Paivio, A. (1969). Mental imagery in associative learning and
memory. Psychological Review, 76(3), 241–263.

Paivio, A. (1971). Imagery and verbal processes. New York:
Holt, Rinehart & Winston.

Paivio, A. (1983). The empirical case for dual coding. In J. C.
Yuille (Ed.), Imagery, memory, and cognition: Essays in
honor of Allan Paivio (pp. 307–332). Hillsdale, NJ:
L. Erlbaum Associates.

Paivio, A. (1986). Mental representations: A dual coding
approach. New York: Oxford University Press.



37
Piro, J. M. (2002). The picture of reading: Deriving meaning in

literacy through image. The Reading Teacher, 56(2),
126–134.

Sadoski, M. (1983). An exploratory study of the relationships
between reported imagery and the comprehension and
recall of a story. Reading Research Quarterly, 19(1),
110–123.

Steffensen, M. S., Goetz, E. T., & Cheng, X. (1999). The images
and emotions of bilingual Chinese readers: A dual coding
analysis. Reading Psychology, 20(4), 301–324.

Wade, B. (1991). Tests and texts: The state of reading.
Educational Review, 43(2), 213–223.



38
Using Photos as a Medium for Teaching Writing

Tong Choi-wai

Abstract

The problems encountered by students in writing can be
classified into two main categories: one is related to the use
of language, and the other is concerned about the content.
Teachers, however, spend most of their effort on teaching
students the language skills instead of helping them improve
the content. This book argues that teaching students to
become proficient writers, they must first be taught to enjoy
the process of writing by having “something” to tell. The use
of photos as a medium in teaching writing is found to be a
useful technique to improve students’ writing content. It is
because photos allow students to have a vivid and concrete
image of what they have seen or experienced. Together with
the training of multi-sensory and observation skills, it is easy
for students to have plenty of content for their descriptive
writing. Besides showing photos in isolation, teachers may
also present photos in series that represents the various
episodes of an event in memory. This kind of presentation
may help students write narrative text and encourage their
imagination between the episodes.
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