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black box

subject teacher
identity

Aubrey-Hopkins& James, 2002, p. 316; Witziers, Sleegers, &
Imants, 1999



boundary  Siskin, 1994

balkanization Hargreaves & Macmillan, 1995,
p. 142

personal identity

professional home
the
primary point of reference
Siskin & Little, 1995
Bennett, 1995

generic sKkills



Brown, Rutherford, & Boyle, 2000, p. 242



housekeeping
Hannay, Erb, & Ross 2001

1 23%
2 18% 3 14%

low-level management tasks
Brown & Rutherford, 1998;
Hannay, 1992; Hannay, Erb, & Ross, 2001; Hannay & Ross,
1999; Harris, Jamieson, & Russ, 1995

Bennett, 1999; Hannay, Erb, & Ross,
2001

manager
coordi nator

professional |eadership



10

passion

sensitivity



11



12



defensiveness
resistance contrived collegiality
Busher & Harris, 1999, pp.220-221; Hargreaves,
1994

Harris, 2001, p. 483

Busher & Harris, 1999, pp. 220-221

13



14

good practices

teaching and instruction
capacity Hopkins & Reynolds, 2001
powerful model
powerful teacher Duffy, 1997,
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The Role of Middle M anagement in School
Improvement: To Lead and to Participate

TongChoi-wal

Abstract

Staff participation is vital for the success of school
improvement. However, with alarge number of staff ina
school,itisnot awayspossibleto involve all of them at the
beginning. It iscommon that improvement endeavors start
within asmall unit, so asto train up acore group of staff to
lead subsequent school improvementwork on theone hand,
and reall ocate resources and consolidate improvement
experiencesfor agreater chance of successin future on the
other. Sincethe middle managementin school hastoshoulder
both administrativeand teaching work, their|eadership and
participation, to agreat extent, is critical for the successor
failureoftheimprovement endeavors. Withreferencetoschool
improvement projectsin someschools, thisarticle analyzes
the role and performance of the core teachersin enhancing
teaching and learning, and discusses their impact on the
school improvement process.

35



	摘要
	前言
	學校改進與提升教學效能的關係
	中層領導角色的新理解
	中層角色的界定
	中層角色的雙重職能
	科目主任的領導角色
	科目主任的「新」領導角色

	改進工作的發展及中層領導的工作
	籌備階段
	對校內教學問題的警覺和承擔
	對解決方法的理解和選擇
	小組的成立

	執行階段
	中層的參與
	調控工作的點面、進度
	建立雙向的溝通機會和機制
	調控工作的素質
	爭取行政的彈性與支援

	總結階段
	總結經驗
	建立分享文化
	開展推廣步伐
	培養新的領導人材


	總結領導改進工作的中層特質
	參考文獻

