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AN ANALYSIS OF THE RELATIONSHIP BETWEEN LANGUAGE ATTITUDES
AND ENGLISH ATTAINMENT OF SECONDARY STUDENTS IN HONG KONG

Herbert D..Pierson, Gail ‘S. Fu, and Sik~-yum Leel
The Chinese University of Hong Kong

This study analyzes the relationship between English language
attainment and attitudes towards English among Chinese-speaking
(Canton dialect) smecondary school students.in Hong Kong. The
subjects were Form IV (10th grade) students from both English
medium and Chinese medium schools., Attitude measures were
obtained by use of both direct and indirect means. Attitudes
towards English were measured directly by means of a series of
statements concerning the study and use of English to which

- subjects were asked to respond on five points scales. Indirectly,
attitudes were measured with a scale of stereotypes modelled on
the work of Spolsky. English attainment was assessed by a cloze
procedure as suggested by Oller. Results of factor analysis of
the direct attitude questions regarding English show that seversal
of these attitude factors are significantly related to English
attainment as measured by the cloze test. In some cases, however,
the correlstions were contrary to the directions that one might
expect. In general, the statistical results of this study
indicate that, for the population under study, the direct measure
of attitude was a better predictor of English attainment than an
indirect measure. The indirect measures obtained by asking Ss to
rate (1) themselves, (2) themselves as they would like to be, (3)
Chiness people, and (4) Westermers did produce some significant
results, but these were not as strong indicators of language
attainment as the results obtained from the direct measures.

Oller, Hudson, and Liu (1977), in a replication of certain

measures developed by Spolsky (1969), have studied the relation between
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attitudes towards and attained proficiency in English among native
speakers of Chinese in the United States. The study revealed meaningful
‘clusters of attifudinal variables which related to English proficiency;
attitudes towards both the self and the native language group correlated
positively, in general, with attained proficiency in English as a Second
Language (BSL). Indirect attitude scales based on Spolsky's work seemed
to account for more meaningful variance than the kind of direct attitude
measures tailored to the Lambert and Gardnmer (1972) model. The relation
between ESL proficiency and attitudes towards the target language group
were more complicated than the relationship between proficiency and
‘attitudes towards the self and towards one's own language group. There
'asbnegative correlation, for instance, between desire to stay in the
U.S. permanently and ESL proficiency. The relation between reasons for
studying English or for travelling to the U.S. and attained proficiency
was, notes Oller, contrary to previousrpredictions. In concluding their

study, Oller et al. (1977) remark:

It will be interesting to see, for example, if populations

abroad, studying English as a foreign language, show similar
patterns of correlation between attitudinal variables and
attained levels of English proficiency as are observed in
thias study.

Tﬁé present writers also felt that this was an interesting question, and
set out to explore in replication some of the questions which the Oller
étudy suggested to them. They also wished to explore further other
indirect attitude measures, agreeing as they did with Lyczak, Fu and Ho

(1976) that "the study of racial and ethnic prejudice was long hampered
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by the limitation of self-report attitude measures" (p., 425). In their
study, Lyczak et al. (1976) used Lambert's matched-guise technique with
a population of Hong Kong bilinguals. In the current study, the writers
wished to add to the small but growing body of research in Hong Kong
which explores certain affective aspects of English language learning.

At the same time, the writers wished to work along the lines of Spolsky
(1969), Oller (1972), Chihara and Oller (1978), and others. They
confronted, thereby, many of the questions and uncertainties discussed
by Oller and Perkins (1978a and 1978b) as well as by Upshur et al. (1978)
as to the reliability and dependability of attitude measures and the
nature of the relationship, if any, between attitudes, affective factors,

and language learning proficiency and efficiency.

METHOD

Materials. The researchers decided to take up the challenge
suggested by Oller et al. (1977) that attitudinal studies on ESL
populations abroad be replicated. In addition the researchers wished
to find out whiéh types of attitudinal measures, direct or indirect,
were better predictors of langusge proficiency. They therefore used two
distinct attitude measures, a direct measure based on the Ss agreement
or disagreement with certain statements about language study and use in
Hong Kong, and an indirect measure developed from the Spolsky (1969)

scale of stereotypes as suggested and used by Oller et al. (1977).
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The twenty-three statements used in this study were purposely
emotive in nature so as to elicit a reaction from Ss. They were
selected from a list of forty-six statements developed in Hong Kong
over the years by Pierson. They emphasized the relationship of language
with the categories of politics, social interaction, career, ethnicity,
and education. It was felt that these statements were concerned with

matters about which Hong Kong youth would not feel neutral.

ESL proficiency was measure& by a cloze test similar to the one
used by Oller et al. (1977). The actual cloze passage, like the one
used by Oller, was chosen from Praninskas (1959). In preparing the
cloze passage, the researchers deleted nothing from the first and last
sentence, but deleted every seventh word in the rest of the passage.
There were fifty blankes in the test which was scored by the exact word

method.

A questionnaire was designed and included to obtain information
about the Ss and their language background. This consisted of éuestions
about the Ss sex, family background, socio-economic status, education,
knowledge of Chinese dialects, and acquaintance with English-speaking
Westerners. Some of the questions in the questionnaire were suggested
by Oller et al. (1977) and others by questionnaires which have been
routinely used in the English language program at the Chinese University

of Hong Kong. The questionnaire was given to the Ss in Chinese.

Subjects. Four hundred and sixty six secondary school students

at the Form IV (10th grade) level served as subjects: 258 of these
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students were male, and 208 were female. After discarding incomplete
responses, 416 and 431 subjects were used in the analysis of direct
measures and indirect measures respectively. Ss came from 1l
representative secondary'schools throughout Hong Kong, including 8
English medium and 3 Chinese medium schools. The former teach all
subjects in English except for Chinese history and literature. The
latter teach all subjects in Chinese except for the English language
lessons. Schools were also chosen to ensure a wide selection of
schools as classified according to the nature of their funding: 2 were

subsidized schools, 3 private, 3 grant, and 3 government.

Procedure. Subjects were tested in their own schools during a
free period by two Chinese research assistants. Groups generally had
thirty to forty students in them. All subjects completed the background

questionnaire, the attitude questionnaire, and the cloze test.

RESULTS AND DISCUSSION

Means and standard deviations of each of the direct attitude
questions are given in Table 1. The direct statements which elicited
the strongest agreement (1 = absolutely agree; 5 = absolutely disagree)
was (12) "If I usé English, it means that I am not patriotic™; (16) "I
wish that I could speak fluent and accurate English™; and (5) "At times
I fear that by using English I will become like a foreigner." The
statement (3) "When using English, I do not feel that I am Chinese any

more! also elicited definite agreement., The fact that might be seen
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emerging here, is that while Ss seem to want to speak better English,
they are also ambivalent about actually using it. Paradoxically, one
statement that received least agreement was (17) "I feel uneasy and
not confident when speaking English". Ss also seem to disagree with
the statements which réad (&) "If I use English, I will be praised and
approved of by my family, relatives, and friends"; (13) "If I use
English, my status is raised"; and (2) "English is the mark of an
educated person." These results seem to reflect a tension within the
Ss between needing and wanting to use English, while at the same time

maintaining one's identity as a Chinese in a Chinese society.

In part the results may'reflect a very basic bafflement in the

Hong Kong student himself. Robert Lord describes "bilingualism under
pressure" as those cases where the "natural learning process has been
interferred with at intolerable levels, and as a result is transformed
into an artificial procees." He sees the majority of Hong Kong school
children as "bilinguals under preasure”, and adds to this confusion

the probable impact in Hong Kong of English on Cantonese and on the

Chinese language in general, both at the cultural and semantic levels.
He refers also to the weight of Chinese tradition, which in Hong Kong

he sees as a mixed and ambiguous one.

Students may be told they don't write Chinese properly; that
it is full of mistakes and deviations. They do not know
where to look for any norm. Who and where are the guardians
of these norms? There is in some cases genuine bafflement,
And when our student visits China he finds that even hig
spoken Chinese is not adequate for all purposes either. In
Hong Kong to say 'I am Chinese' is to make a statement of a
very complicated mort. On occasion, when it is said, it
means: 'I seem to be losing my identity. Tell me who and
what I am' (Lord, 1976).
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Perhaps some of the paradoxes which emerged in the results of this
study may in part be a reflection of this bafflement: "Tell me who

and what I am".

The direct attitude questions relating to Ss feelings towards
the use and study of English are assessed by a factor analysis model
with eleven factors. Within each factor, the variables with varimax
rotated loadings larger than O.45 are reported in Table 2. A stepwise
regression with the cloze test score as the dependent variable and
factors as independent variables is given in Table 3. The program
stopped at the sixth step because the increase of the multiple
correlation coefficient by additional variables was negligibie. The
F value is equal to 16,35, with degrees of freedom of 6 and o,
indicating that these factors are significant predictors of the cloze
score. Here the R-value is equal to .44, indicating that the
proportion of variation in English attainment that is accounted for

by these factors is roughly 19%%.

Interestingly, the correlations do not always fall in the
directions that one might predict. For example, in Factor 5, the more
Se agreed with the statements that they should not be forced to learn
English and that English should not be one of the media of instruction
‘ in the Hong Kong schools, the higher the score on the cloze test.
This might indicate that it is the better language learner who may be
more perceptive about matters of language and more able to identify

the need for more language choice in Hong Kong. An extremely interesting
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possibility to consider here is the one which Oller poses in his useful
article entitled '"Research on the Measurement of Affective Variables:
Some Remaining Questions". Here he suggests that it is the better
language learner-~be it in the first or the second language--who can
better understand the questions of an attitude questionnaire and who
can therefore give more perceptive and accurate responses., He is also
more able to "psych” out what answers are expected of him, and to give
answers compatible with his perception of the predispositions of the
interviewer (Oller, 1979).

In factor 9, the more the Ss agreed that they would take up
English even if it were not compulsory, the higher their cloze scores.
This result is perhaps to be expected on the premise that one is more
motivated to study a subject one likea, or alternativeiy, one tends to
be motivated in subjects one succeeda in (Atkinson, 1964). Curiously,
the more the Ss said they felt uneasy and insecure when speaking Engligh,
the higher their cloze scores. Here perhaps we should note that the Ss
English attainment was assessed only through the written medium. Oral
communication was not involved, so there is no necessary conflict between
higher attainment in writing or reading English and feeling uncomfortable,
paychologically or emotionally, when speaking English. Equally interesting
is the fact that the more Ss agreed with the statement "If I use English,
I will be praised and approved of by my family, relatives and friends",
the lower their cloze scores. This might indicate an awarencss of the

prestige value of English in Hong Kong and some kind of internal resistance
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to participating in that mentality. It might indicate also an
unwillingness to separate oneself from family and friends who may not
ppeak English well or at all. Similar forces may lie behind the fact
that the more Se agreed with statements About feeling discomfort when
hearing Chinese speakers using English, the lower their cloze scores.
Also, the more they felt that English was the mark of an educated
person, the lower the cloze scores. These results seem to indicate
that, in the population under study, English attainment is related in
interesting and complex ways to feelings about language and its use in

this society.

Of relevance here is the study done by Taylor, Meynard and
Rheault (1977) in which they look at the threat to ethnic identity and
second-language learning. They asked respondents to rate (1) the
extent to which they felt their ethnic identity was threatened; (2)
their degree of English language competence; and (3) the potential
costs and rewards for learning English. Most notably, they found that
respondents with more contact_with English speakers were themselves
better English speakers and those who felt their own cultural identity
not threatened were more competent speakers of English. The researchers
correctly note that the social conditions which contribute to second-
language learning without loss of identityAneed to be thoroughly
researched in order that we may better understand how language and
ethnicity operate in multicultural settings. Oller (1979) poses some
additional matters for consideration here. In particular he reminds us

of the "self-flattery" factor--the desire to appear acceptable in one's
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own eyes~—and of the "approval motive--the desire to appear acceptable
in the eyes of others. Oller refers to work he has done in which it

was possible to show that as much as 25% of the variance in self-ratings
may be attributed to self-flattery. In our own study, the paradoxical
directions that some of the results took might be somehow related to

these matters of self-flattery, approval motive, and threat to identity.

Table 4 shows the twenty attributes by which Ss were asked to
rate (1) themselves, (2) themselves as they would like to be, (3) Chinese
people, and (4) Westerners. A comparison of column one and column three
gives the values that Ss placed on each trait (1 = the trait applies
very well; 5 = the trait does not apply at all). Comparing the mean
ratings of Chinese against the ratings of Weaterners indirectly gives
us insight into Ss attitudes about the language groups involved and their
motivations for language study. Chinese were rated more favourably on
12 scales: they were seen as more "conservative in outlook", "loyal to
one's family", "trustworthy", "hardworking", "gentle and graceful™,
"able and far-aighted", "understanding to others", "persistent", "clever
and smart", "motivated to strive for success", 'logically minded and
wige", and "sincere". Westerners, on the other hand, were rated more
"cool and clear-headed", "frank and honest", "easy to get along with",
"successful”, "humble and polite", "“presentable in appearance", ''self-
confident™, and "like to help others". Perhaps these results, like
Lyczak's et al. (1976), could be seen to fall along lines which might be
encouraged by the Hong Kong colonial situation. Ss apparently tend to

rank Westernmers high on those qualities such as appearance, affability,
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and clear thinking which can be associated with the successful business
person, Most of the Westerners whom these Ss might be exposed to in

Hong Kong are probably in business or administration and probably tend

to be, generally, quite successful and well-off. The Chinese, while

also being favored on certain traits which can be associated with

success, seem to be rated favorably on qualities which might traditionally
be seen as being acquired at home, in the family. These are qualities

such as trust, loyalty, sincerity, gentleness, and gracefulness.

Tables 5, 6, 7, and 8 deal with the stereotype scales which were
Adapted from Spolsky (1969) as suggested and used by Oller et al. (1977).
These tables give the results of stepwise multiple regression analyses
based on the twenty traits with the cloze score as the dependent variable.
In other words, the researchers wanted to know to what extent these
jndirect attitudes variables explain differences in cloze score results.
Table 5 summﬁrizeg the results of a multiple regression analysis of which
adjectives used by Ss to describe themselves would significantly predict
the cloze scores., Five of the stereotypes from Ss self ratings entered
the regression equation. The associated T value is equal to 5.61 with
degrees of freedom equal to 5 and 426, indicating that they were
statistically significant predictors of the cloze score. The more Ss
thought of themselves as "very able and far-sighted", "frank and honest",
the lower the cloze scores. The more they thought of themselves as
"humble and polite", "motivated to strive for success", and "trustworthy",

the higher the cloze scores.
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Table 6 provides analysis based on the section of the indirect
attitude questionnaire pertaining to how Ss would like to be. The more
Ss wanted to be "sincere when dealing with others", "loyal to one's
family”, and "motivated to strive for success", the better they performed
on the cloze test. The more they thought of their idealized self as

"very able and far-sighted", the lower the cloze scores.

' One would have expected "motivated to strive for success" to
correlate positively with the cloze score. However, the positive
correlation of "loyal to one's family" at a significant level needs some
further explanation. The Chinese characters which convey this notion
:%i'ﬂii (hasuh seuhn), are difficult to translate. They convey the idea
of filial piety which is a traditional Chinese virtue characteristic of
a strong sense of Chinese ethnicity. The fact that this quality correlates
80 highly with English proficiency might lead one to ask the question: does
success in mastering the language of an alien culture pressure one to
maintain one's cultural identity? This would be a very fruitful area of

research in light of the fact that Hong Kong still has colonial status.

Table 7 summarizes Ss attitudes toward Chinese people., The results
indicate that the more the Ss thought of Chinease people as "presentable
and outstanding in appearance", "humble and polite", the lower the cloze
8scores. The more they saw Chinese people as "clever and amart" and

"trustworthy", the better they did on the cloze test.

As indicated in Table 8, the more Ss felt Western people could be
described as "gentle and graceful", the more they could be described as

"trustworthy", the lower the S8s cloze scores. The more Ss felt Western
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people could be described as "logically minded and wigé", "hardworking®,

and "self-confident", the higher the Ss cloze scores.

The tentative nature of the results from the indirect measures
puzzled the researchers because of Spolsky's (1969) assertidn that more
indirect measures of attitudinal ofientation‘were relatively more
successful in predicting English attainment. In addition, Oller's

study seems to confirm the usefulness of this type of measure.

CONCLUSION

The R-values associated with Tables 2, 5, 6, 7, & 8 are equal to
J, .25, .22, and .25 respectively. These statistical results indicate
that a direct measure of attitude is a better predictor of English
attainment than an indirect measure for the population under study.
This contrasts with Oller et al. (1977) who found an indirect measure
based on a scale of stereotypes a better predictor. Reasons can be
suggested for this. First of all, the sample size in the present study
was over 400, almost ten times greater than the sample size in the Oller
et al. (1977) study. Secondly, the population under investigation in
this gtudy was a group of culturally homogeneous Chinese school children
from Hong Kong with little or no personal contact with Westerners. This
differs from Oller's population which consisted of Chinese students at
the graduate level from both Hong Kong and Taiwan who were in the process
of being acculturated to the United States and living in an English-

speaking environment.
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The predictive value of the attitudiral variables is not so
powerful as the researchers might have expected. English proficiency
could nof be easily predicted from attitudinal measures, but some
attitudinal variables appeared to be better predictors than others. For
examplg, a number of attitudinal variables concerned with freedom of
language choice, desire to learn English, lack of self-confidence in
using English, approhation for using English, discomfort about Chinese-
speakers using English, and English as a mark of education correlated
significantly with English attainment. The lack of power in these
measures may be further indication of the complexity of the issues
involved in attitude studies. In his article "Social Psychological
" Aspects of Second lLanguage Acquisition", Gardner (1979) constructs a
theoretical framework which features four individual difference variables
(intelligence, language aptitude, motivation and situational anxiety) and
links them conéeptually to the social milieu. He further indicates how
they interact with theAcontaxt of lAnguaga acquiaifion and give rise to
different outcomes. In this way, Gardner attempts to bring together
explicitly in one framework factors which have been frequently discussed
for many years, but too often perhaps in theoretical isolation. Problems
of inconsistency in data may point in fact to an oversimplification of
the relationship between attitudes and proficiency and to a need for
greater recognition of the intaractibn between a whole constellation of
factors, as Gardner points out.

It is felt that the line of research discussed in the present

study should be persued vigorously since a number of promiging areas
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revealed themselves during the investigation. One particularly promising
direction lies in the development of increasingly sophisticated direct
attitude measures. Such measures might uncover an even stronger
relationship between attitudes and proficiency. The researchers hope
that these measures will be developed and tested on populations in
different linguistic, geographical, and cultural environments. In
closing, we would be remiss not to note Oller's (1979) statement:
"Concerning the presently popular post hoc (ad hoc?) interpretations of
the resulte of affective studies, a serious skepticism is enjoined." He
goes on to say that "until discriminant.and convergent validity can be
shown, the whole superstructure of attitude theory is without a secure
empiricial foundation." We can only underscore his assertion and echo

his tentative tone.
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TABLE 1

Means and standard deviations for direct attitude questions
concerning Ss' feelings about the use and study of English.

Question Mean sD
1. It is a good thing to have English as the main official 3.3 1.1
language of Hong Kong.
2. English is the mark of an educated person. 3.9 1.3
3. When using English, I do not feel that I am Chinese any more. 1.5 0.9
b, 1f ; use Engl%sh, T will be praised and approved of by my 3.7 3
family, relatives, and friends.
5. At t%mes I fear that by using English I will become like a 1.4 0.7
foreigner.
6. I should not be forced to learn English. ' 2.7 1.4
7+ To read English magazines is a kind of enjoyment. 3.1 1.1
8. I do not feel awkward when using English. 2.2 1.1
9« I love conversing with Westerners in English. 2.k 1.1
10. The Cantonese language is superior to English, 3.b 1.2
11. I like to see English~speaking films. 2.7 1.1
12. If I use English, it means that I am not patriotic. 1.3 0.6
13« If I use English, my status is raised. 3.8 1.3
14, I feel ugcomfor?able when hearing one Chinese speaking to 3.5 1.4
another in English,
15« My history, geography and'mathemgtics textbooks should be 5.8 1.1
written in or translated into Chinese
16. I wish that I could speak fluent and accurate English. 1.4 0.9
17« 1 feel uneasy and lack confidence when speaking English. 3.6 1.2

18. The use of English is one of the most crucial factors which
has contributed to the success of Hong Kong's prosperity and 3.1 1.2
development today.

19. The English language sounds very nice. 2.8 1.0
20. I would take English even if it were not a compulsory subject 1.9 1.0
in school. : .
21. I feel uneasy when hearing a Chinese speaking English. 2.4 11
22. English should not be a medium of instruction in the schools 1.8 1.0
in Hong Kong. ' : -
23+ The command of English is very helpful in understanding

foreigners and their cultures. 1'6_ 1.0

* Ss were asked to indicate the degree of their agreement with each of the statements
using the following five point scale: 1 = "absolutely agree'; 2 ="quite agree'';
] ", . N
3="no opinion"; b - ngyite disagree'; 5 = "absolutely disagree'.



TABLE 2

Factor analysis over direct attitude questions concerning
Ss' feelings about the use and study of English.

Factor 1 = POSITIVE ORIENTATION TOWARDS ENGLISH
It is a good thing to have English as the main official language

of Hong Kong. 045
The use of English is one of the most crucial factors which has
contributed to the success of Hong Kong's prosperity and 0.56
development.
The English language sounds very nice. 0650
Factor 2 = DESIR: TO CONVERSE WITH WESTERNERS
I love conversing with Westerners in English. 0.53
Factor 3 = DISCOMFORT ABOUT CHINESE SPEAKERS USING ENGLISH
I feel uncomfortable when hearing one Chinese speaking to
; ) 0.6k
another in English.
I feel uneasy when hearing a Chinese speaking English. 0.59
Factor 4 = APPROBATION FOR USING ENGLISH
If I use English, I will be praised and approved of by my 0.51
family, relatives, and friends. *
If I use English, my status is raised. 0.62
Factor 5 = FREEDOM OF LANGUAGE CHOICE
I should not be forced to learn English. 0.49
English should not be a medium of instruction in the schools 0450
in Hong Kong. *
Factor 6 = ENGLISH AS DETRACTING FROM CULTURAL IDENTITY
When using English, I do not feel that I am Chinese any more. 0.55
At times I fear that by using English I will become like a 0.58
foreigner. *
Factor 7 = SELF-CONFIDENCE IN USING ENGLISH
I do not feel awkward when using English. 0.81
Factor 8 = ENGLISH AS MARK OF EDUCATION
English is the mark of an educated person. 0,80
Factor 9 = DESIRE TO LEARN ENGLISH
I would take English even if it were not a compulsory subject 0.75
in school. ¢
Factor 10 = LACK OF SELF-CONFIDENCE IN USING ENGLISH
I feel uneasy and lack confidence when speaking English. 0e51

Factor 11 = MOTHER TONGUE FAVORED OVER ENGLISH

The Cantonese language is superior to English 0.55



TABLE 3

Stepwise regression analysis of direct attitude factors (summarized in
Table 2) in relation to ESL proficiency as measured by a cloze test.

Step # Factor entered R F-value (d.f.)
1 Factor 5 (X_) = FREEDOM OF LANGUAGE
1 CHOICE 0.24 25.69 (1.415)
2  Factor 9 (X,) = DESIRE TO LEARN
2 ENGLISH 0.32 22.89 (2.414)

3 Factor 10 (X.)= LACK OF SELF-CONFIDENCE
3" IN USING ENGLISH 0.6 20.21 (3.413)

4 Factor 4 (X,) = APPROBATION FOR USING
L ENGLISH 0.3%9 18.99 (4.412)

5  Factor 3 (X_) = DISCOMFORT ABOUT CHINESE
" SPEAKERS USING ENGLISH ©O-#3  18.43 (5.411)
6 Factor 8 Axmv = ENGLISH AS MARK OF

Regression equation:

Y = 33,36 - #.mqu - w.ﬁmxm - L.h2x, + w.mmxr + 3.30X. + A.mmxm

3 5




TABLE 4

Means and standard deviations of twenty unipolar scalar attributes in relation to how S sees self Ammwwv.
how S would like to be (Ideal), how S sees Chinese people (Chinese), and how S sees Westerners (Westerners),

N = 66,

ATTRIBUTES meMMBw SD zmwwm>a SD zmmwzmmwmc zumwemmzmw omemMm

Westerner

Like to help others 1.957 | 0.746 | 1.461 [ 0.646 | + | 2.401 | 1.012 | 1.908 [0.912 +0.493
Self-confident 2.4k 1 1,007 | 1.461 [ 0.712 | + | 2.292 ] 0.888 | 1.819 | 0.847 +0. 473
Motivated to strive for success|2.026 | 0.893 | 1.396 | 0.652 | + | 1.933 | 0.948 | 2.168 | 0.932 ~-0.235
Frank & honest 2.174 1 0.899 | 1.605 [ 0.753 | + | 2.498 | 1.098 | 2.471 | 0.985 +0.027
Clever & smart 2.922 | 0.957 | 1.646 {0.912 | + | 2.039 | 0.917 { 2.281 | 0.863 -0.242
Persistent 2.94k4 1 1,055 | 1.912 | 1.304 | + | 2.378 [0.996 | 2.694 | 0.930 -0.316
Conservative in outlook 3,491 | 1.111 | 3.689 | 1.182 | - | 2.086 | 1:038 | 4393 | 0.851 -2.307
Understanding of others 2.705 |1 1.011 1.751 1 0.912 | + | 2.561 | 0.924 m.m@; ojmwr -0.330
Successful ‘ 3,204 | 0.870 | 1.638 [0.917 | + | 2.363 | 0.908 | 2.271 | 0.815 +0.092
Easy .to get along with 2.155 | 0.922 | 1.461 o.qwﬂ + | 2.380 A.oim 2.333 | 0,963 +0.047
Cool & Clear-headed 2.875 1 1.014 | 1.545 | 0.7%0 | + | 2.472 | 0.923 | 2.454 | 0.847 +0.018
Sincere when dealing with others|2.202 | 0.813 | 1.570 | 0.820 |+ | 2.4k2 | 1,104 | 2.489 | 0.970 -0.0k7
Logical & wise 2.698 10.920 | 2.108 | 1.037 |+ | 2.465 | 0.969 2.602 | 0.847 -0.137
Gentle & graceful 3.034 | 1.003 | 1.461 [0.727 |+ | 2.429 | 0.982 | 3.041 | 0.963 -0.612
Very able & far-sighted 3,416 [1.021 | 2.041 [1.129 | + | 2.40% | 0.984 | 2.927 | 0.892 -0.524
Humble & polite 2.600 | 0.840 | 1.654 | 0.792 | + | 2.586 | 0.956 | 2.387 | 0.920 +0.199
Hardworking 2.582 10.910 | 1.549 | 0,849 |+ | 2.120 | 1.002 | 2.738 | 0.949 -0.618
Trustworthy 2.240 | 0.947 | 1.496 | 0.763 |+ | 1.627 | 0.794 | 2.851 | 0.951 ~1.224
MMMMMwMMWWm & outstanding in |5 550 |4 009 | 2,157 [ 1.116 |+ | 2.843 | 0.877 | 2.532 | 0.903 +0.311
Loyal to one's family 2.252 11.028 | 1.740 1 0.959 |+ | 1.582 [0.767 | 3.645 | 1.009 -2.063

* Ss were. asked to indicate how well

1 = "very well"; 2 = "somewhat'"; 3 = "average'; L = Yonly a little"; 5 =

each of the traits applied on the following five point scale:
:50& at mu.u-—wo




TABLE 5

Stepwise regression analysis of Ss's self ratings (Self)

in relation to cloze score.

F-value (d.f.)

Step # Variable entered R
1 Very able and far-sighted AxJV 0.12 6.06 (1.430)
2 Humble and polite Axmv 0.19 8.08 (2.429)
3 Mmmmewmwxww strive for 0.21 6.73 (3.428)
L Frank and honest (X,) 0.2h 6.34 (4.427)
5 Trustworthy Axmv 0.25 5.61 (5.426)

Regression equation:

Y = 31.374 + u.umxA - m.wmxm -

m.ouxw + N.Nﬂx:

- 1.37%X




TABLE 6

Stepwise regression analysis of Ss' ratings of how they

would like to be (Ideal) in relation to cloze score.

mwmw.% Variable entered R F-value (d.f.)
1 Sincere with others Axgv 0.19 15. 44 (1.430)
2 Loyal to one's family Axmv 0.21 10,17 (2.429)
3 Motivated to strive for success Axuv 0.23 2.77 (3.428)
N Very able and far-sighted Axrv 0.2h4 6.65 (4.427)

Regression equation:

Y = 41,52 - u.oﬂr - fmmxm - 2.84x_ + f::x:

3




TABLE 7

Stepwise regression analysis of Ss' ratings of Chinese people

(Chinese) in relation to cloze score.

Step # Variable entered R F-value A@.w.v
1 Presentable (X)) 0.11 5.06 (1.430)
2 Clever and smart (X,) 0.19. 7.82 (2.429)
3 Trustworthy Axuv 0.21 6.%2 (3.428)
L Humble and polite Ax:v 0.22 5.68 A:.:muv.
Regression nﬂﬁmﬁWOb"
Y = 30.37 + m.mnx; - m.moxm |.m.AAxw + 1.70X,




TABLE 8

Stepwise regression analysis of Ss' ratings of Western people

(Westerners) in relation to cloze score.

Step # Variable entered R F-value (d.f.)
1 . Gentle and graceful (X,) 0.12 6.42 (1.430)
2 Logical and swmm.Axmv 0.20 8.53 (2.429)
3 Trustworthy Axwv 0.22 7.1 (3.428)
h Hardworking AM:V 0.2h 6.46 (4,427)
5 Self-confident Axmv 0.25 5.82 (5.426)

Regression equation:

Y = 33,06 + m.mmx; - m.o:xm + m.:rxw - A.mrx: - A.mwxm




APPENDIX I

(Questionnaire in Chinese)
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HELUTSSHASRE—ES  ERAFPECINXEAENEMLT X8RS

In large universities, beginning science courses are often taught by groups of staff mem-
bers instead of by individual professors. Each series of lectures is presented___________(1)
a different lecturer. The lecturers are (2) according to the areasofa _______ (3)
in which they have done research. (4) lectures are presented in large aud-
itoriums,_________(5) they are often attended by as_________ (6) as 200 students.

In addition to.______(7) to lectures, the students are required (8
attend quiz or test sections which__________(9) supervised by assistants. In the quiz

(10) the lectures are discussed and text___ (11) are assigned. Quizzes
are given regularly__ (12) a week, and the quiz grades (13) recorded
and averaged at the end____ (14) the semester.  Many students aren’t used

(15) taking weekly quizzes and they don’t_______(16) this system at first.
Once they_ (17) used toittheylikeit____ (18) they find that it helps them

(19) up to date in their assignments.

(20) experience is also provided forin_____ (21) beginning science
courses. FEach student must_________ (22) certain assigned experiments, some of which

(23) complicated equipment which must be set_________(24) by a lab
assistant. Sometimes two._________ (25) ‘working on the same experiment check

___ _(26) other’s results. This practice is advantageous.___ ___(27) long as each
student does his.___ . _(28) and has confidence in his own e (29). 1tis
unprofitable when one fellow________ (30) depends on the other forthe.___ (31)
answer. Besides these lectures, quizzes, and (32) experiments, science students

also make oral_________ (33) on assigned research projects.

A science______(34) who is really interested ii his______(35) won’t depend
on someone else to. (36) his work for him. He will (37) carefully to
the lectures and he (38) attend all of the meetings  of (39) quiz
section. He will look forward____ (40) each new assignment and he will
(41) limit his reading to the text_____ (42) will insist on having a list_____ (43)
supplementary readings. He may ask his_______ (44) for one or he may borrow

_(45) from a graduate student in his (46). He won’t object to doing
an_________(47) over several times if hislab____ (48) isn’t satisfied with his results.
Only_____ (49) this way can the student really _ (50) the material he is
studying. Only in this way can he acquire a good foundation in the fundamentals of the
subject.



APPENDIX IT

(Translation from the Chinese version)

WHAT DO YOU THINK ABOUT LANGUAGE?

A lot of people in Hong Kong can speak both Chinese and
English. This survey intends to investigate the opinions of
students in secondary schools about languages and their ability

in command them.

This questionnaire has been set by Mr. H.D. Pierson and
Mrs. G.S. Fu of the Chinese University of Hong Kong. To make
this survey a success, you are requested to think carefully

and then fill in the questionnaire accurately,

Please answer as directed by the instructions. DO NOT

PUT DOWN YOUR NAME, AS PERSONAL DATA WILL BE KEPT CONFIDENTIAL.

Thank you very much for your cooperation.



Please put a circle around the numeral which precedes the appropriate

answer (except in Nos. 2, 6 and 7 where the answers have to be filled
in):

1) Your sex:

1. M
2. F
2) Your date of birth: Year . . . . . Month . . . . . Date .

3) You were born in: 1. Hong Kong

2. Mainland China

3. Taiwan

4, Macao

5. Elsewhere (Please specify)

4) The place you are now living is:
1. owned by your family
2. rented

5) The place you are now living is:

private property

resettlement estate

low-rent housing

company quarters

government quarters

none of the above (Please specify)

[ AR >SN I N g

6) Your father's occupation is (Please put down in detail)

.

7) Your mother's occupation is (Please put down in detail)

v s

8) Circle ALL the numbers which come before the languages which
you can speak or understand:

Cantonese
English
Mandarin
Shanghainese
Chiuchownese
Hakkanese
Taishanese
Szeyapnese
Sunhuinese
Fukienese
Others (Please specify) .

N UT BN

o
—= O w0



9)

10)

Circle ALL the numerals which come before the languages which
you speak at home:

Cantonese
English
Mandarin
Shanghainese
Chiuchownese
Hakkanese
Taishanese
Szeyapnese
Sunhuinese
Fukienese
Others’ (Please specify) . . . . . + v v v v v v o o

H OV UTL AWK N

I

At what level did you start receiving formal instructions in
acquiring the English language?

lst year in kindergarten
2nd year in kindergarten
3rd year in kindergarten
Primary 1

Primary 2

Primary 3

Primary 4

Primary 5

Primary 6

10. Form 1

11. Form 2

12. Form 3

13. Form 4

Vo RN RN Ie N7, W N JOR NS

11) How many non-Chinese teachers are now teaching you?

12)

None

One

Two

Three

Four

More than four

AAUTH WD

How many non-Chinese teachers have taught you in the past?

None

One

Two

Three

Four

More than four

N UTH NN



13)

14)

15)

16)

17)

18)

oun s b

wI

How would you describe your father's command of the English
language?

None

Rather poor
Fair

Quite good
Excellent

(S 3P I S

How would you describe your mother's command of the English
language?

None

Rather poor
Fair

Quite good
Excellent

T N

How many of your friends in the past have had English as their
mother tongue?

None

One

Two

Three

Four

More than four

(o0 T IR O BN S I o

How many of your friends now have English as their mother tongue?

None

One

Two

Three

Four

More than four

Do you agree with the following statements? Please indicate by
circling ONE of the five numbers:

absolutely agree
quite agree

no opinion

quite disagree
.absolutely disagree

(2 B SR T I NS T
osonounu

It is a good thing to have English as the main official language
of Hong Kong.

1 2 3 4 5

English is the mark of an educated person.

12 35 4 5



19)

20)

21)

22)

23)

24)

25)

26)

27)

28)

29)

30)

31)

32)

When using English, I do not feel that I am Chinese any more.

1 2 3 45

If I use English, I will be praised and approved of by my
family, relatives and friends.

1 2 3 45

At times I fear that by using Engli;h I will become like a foreigner.
1 2 3 4 5

I should not be forced to learn English.

1 2 3 45

To read English magazines is a kind of enjoymént.

1 2 3 4 5

I do not feel awkward when using English.

1 2 3 4 5 |

I love conversing with Westerners in English.

1 é 3 45

The Cantonese language is superior to English.
12 3 4 5

I like to see English-speaking films.

1 2 3 45

If I use English, it means that I am not patriotic.
1 2 3 4 5

If I use English, my status is raised,

1 2 3 4 5

I feel uncomfortable when hearing one Chinese speaking to another
in English.

1 2 3 4 5

My History, Geography and Mathematics textbooks should be written
in or tramnslated into Chineses

1 2 3 4 5

I wish that I could speak fluent and accurate English.



33)

34)

35)

36)

37)

38)

39)

40)

I feel uneasy and lack confidence when speaking English.

1 2 3 4 5

Mandarin is superior to Cantonese.

1 2 3 4 5

The ‘use of English is one of the most crucial factors which has
contributed to the success of Hong Kong's prosperity and
development today.

1 2 3 4 5

The English language sounds very nice.

1 2 3 4 5

I would take English even if it were not a compulsory subject
in school.

1 2 3 4 5§
I feel uneasy when hearing a Chinese speaking English.
1 2 3 4 5

English should not be a medium of instruction in the schools in
Hong Kong.

1 2 3 4 5

The command of English is very helpful in understanding foreigners
and their cultures.

1 2 3 4 5

The following is a list of qualities which can be used to describe
people. Please think and see if they are appropriate when applied
to you. Indicate by circling one of the numbers in each case.

41)
42)
43)
44)
45)
46)

47)

*

Like to help others 1 2 3 45
Self-confident 1 2 3 4 5
Motivated to strive for success 1 2 3 4 5
Frank and'honest 1 2 3 4 5
Clever and smart 1 2 3 4 5
Persistent® 1 2 3 4 5
Conservative in outlook 1 2 3 4 5

i.e., firm, unyielding in a complimentary sense,



48) Understanding of others .1 2 3 4 5
49) Successful 1 2 3 4 5
50) Easy to get along with 1 2 3 4 5
51) Cool and clear-headed** 1 2 3 45
S52) Sincere when dealing with others 1 2 3 45
53) Logical and wise 1 2 3 4 5
54) Gentle and graceful*** 1 2 3 4 5
55) Very able and far-sighted 1 2 3 4 5
56) Humble and polite 1 2 3 4 5
57) Hardworking 1 2 3 45
58) Trustworthy 1 2 3 45

59) Presentable and outstanding in
appearance 1 2 3 45

60) Loyal to one's family

The following is a list of qualities which can be used to describe
people. Please think and see if they are appropriate when applied to
YOUR IDEAL SELF. Indicate by circling one of the numbers in each
case,

61) Like to help others 1 2 3 4 5
62) Self-confident 1 2 3 4 5
63) Motivated to strive for success 1 2 3 4 5
64) Frank and honest 1 2 3 45
65) Clever and smart . 1 2 3 4 5
66) Persistent 1 2 3 4 5§
67) Conservative in outlook 1 2 3 4 5
68) Understanding of others 1 2 3 45
69) Successful ‘ 1 2 3 4 5

wx does not panic in a crisis
*** the essential trait of a learned man, as opposed to the rough and
uncultured behaviour of the illiterate,



70) Easy to get along with 1 2 3 4 5
71) Cool and clear-headed 1 2 3 4 5
72) Sincere when dealing with others 1 2 3 4 5
73) Logical and wise 1 2 3 4 5
74) Gentle and graceful : 1 2 3 4 5
75) Very able and far-sighted 1 2 3 4 5
76) Humble and polite 1 2 3 4 5
77) Hardworking 1 2 3 4 5
78) Trustworthy 1 2 3 4 5
79) Presentable and outstanding in

appearance 1 2 3 4 5
80) Loyal to one's family 1 2 3 4 5

The following is a list of qualities which can be used to describe
people. Please think and see if they are appropriate when applied to
CHINESE. Indicate by circling one of the numbers in each case.

81) Like to help others 1 2 3 4 5
82) Self-confident 1 2 3 4 5§
83) Motivated to strive for success 1 2 3 45
84) Frank and honest 1 2 3 4 5
85) Clever and smart _ 1 2 3 4 5
86) Persistent 1 2 3 4 5
87) Conservative in outlook 1 2 3 4 5
88) Understanding of others 1 2 3 4 5
89) Successful 1 2 3 4 5
90) Easy to get along with 1 2 3 4 5
91) Cool and clear-headed 1 2 3 4 5
92) Sincere when dealing with others 1 2 3 4 5
93) Logical and wise 1 2 3 4 5
94) Gentle and graceful 1 2 3 4.5

95) Very able and far-sighted 1 2 3 4 5



96) Humble and polite 1 2 3 4 5

97) Hardworking 1 2.3 4 5

98) Trustworthy 1 2 3 4 5
99) Presentable and outstanding in

appearance 1 2 3 4 5

100) Loyal to one's family I 2 3 4 5

The following is a list of qualities which can be used to describe
people. Please think and see if they are appropriate when applied
to WESTERNERS. Indicate by encircling one of the numbeyxs in each
case.

101) Like to help others 1 2 3 4 5
102) Self—confident 1 2 3 4 5
103) Motivated to strive for success 1 2 3 4 5
104) ‘Frank and honest 1 2 3 4 5
105) Clever and smart 1 2 3 4 5
106) Persistent 1 2 3 4 5
107) Conservative in outlook 1 2 3 4 5
108) Understanding of others 1 2 3 45
109) ~Successful 1 2 3 4 5
110) Easy to get élong with 1 2 3 4 5
111) Cool and clear—headed. 1 2 3 4 5
112) Sincere when dealing with others 1 2 3 4 5
113) Logical and wise 1 2 3 4 5
114) Gentle and graceful 1 2 3 4 5
115) Very able and far-sighted 1 2 3 4 5
116) Humble and polite | 1 2 3 4 5
117) Hardworking 1 2 3 4 5
118) Trustworthy 1 2 3 4 5

119) Presentable and outstanding in
appearance 1 2 3 4 5

120) Loyal to one's family 1 2 3 4 5



o

Please put ONE word only in each of the following blanks.
The word should fit into the passage both in terms of
meaning and structure.

In large universities, beginning science courses are often taught by
groups of staff members instead of by individual professors. Each series of

lectures is presented a different lecturer. The lecturers are

according to the areas of a in which they have done research.
lectures are presented in large auditoriums, they are often attended
by as as 200 students.

In addition to to lectures, the students are required

attend quiz or test sections which supervised by assistants, In the

quiz the lectures are discussed and text are assigned. Quizzes
are given regularly a week, and the quiz grades recorded and
averaged at the end the semester. Many students aren't used

taking weekly quizzes and they don't this system at first. Once

they used to it they like it they find that it helps them

up to date in their assignments.

experience is also provided for in beginning science
courses. Each student must certain assigned experiments, some of
which complicated equipment which must be set by a lab
assistant. Sometimes two working on the same experiment check
other's results. This practice is advantageous long as each student
does his and has confidence in his own . It is
unprofitable when one fellow depends on the other for the
answer. Besides these lectures, quizzes, and experiments, science

students also make oral on assigned research projects.

A science : ) who is really interested in his won't
depend on someone else to his work for him. He will
carefully to the lectures and he attend all of the meetings of

quiz section. He will look forward each new assignment

and he will limit his reading to the text _will insist
on having a list supplementary readings. He may ask his
for one or he may borrow from a graduate student in his
He won't object to doing an over several times if his 1ab
isn't satisfied with his results. Only this way can the student
really the material he is studying. Only in this way can he

acquire a good foundation in the fundamentals of the subject.



