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FOREWORD

From time to time, various segments of the educational
profession have voiced concern over the increase of untrained teachers
in the colony's secondary schools. With the impending arrival of
universal primary education, there has been the inevitable pressure to
expand the secondary sector of the educational system. Who will staff
these new primary and secondary schools? This study hopes to shed
some light on the present situation in our secondary schools as well
as to suggest some means of alleviating what appears to be an increas-

ingly serious problen.

The survey was sponsored by the Urban Study Programme of the
Social Research Centre of the Chinese University of Hong Kong. We wish
to acknowledge the kind asgsistance of various members of the staff of
the Centre, particularly Professor Burkart Holzner, Professor Jiri
Nehnevajsa, Dr. Rance Lee and Dr. Aline Wong. Dr. S.C. Hong of the
University of Korea, Vigiting Lecturer at United College, rendered
valuable.,assistance in drawing up the guestionnaire. The Education
Department provided helpful background material as did many other
persons connected with the tralning of teachers in the colleges of

education and at the two universities.

No survey is possible without the assistance of a large
number of conscientious workers. This one was no exception. FEight
senior year soclology students from United College made numerous
trips to schools to distribute and collect questionnaires and assisted
in the editing and coding processes. Research Assistants, Pang Lai-sin,
Tang Hon-shu and Wong Sik-yiu performed various services which greatly
alided in the completion of the sbtudy. Miss Lee Kam-wan performed the

arduous task of typimg the manuscript.

Last, but by no means least, was the splendlid co-operation
of the principals and teachers of more than L0 secondary schools.
We interpreted their willingness to assist in the project as a clear
indication of the concern they felt for the need to provide means to
improve the general education and professional training of the teachers

of the colony.
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PART I
DESCRIPTION AND METHODOLOGY OF THE STUDY
Chapter I

The Statement of the Purpose

Statement of the Problem

While Hong Kong may have risen from the ranks of g
"developing'' area to that of a "developed” area according to the
criteria established by the World Bank's economlic standards, the
colony remains very much in the "developing" category in the area
of education. The reasons for this situation are known to most
members of the public. The influx of refugees in the 1950's and
in 1962, the disproportionately large number of young people in
the population, the shortage of land for schools and the lack of
sufficient training facilities for teachers have all conspired to
hinder the development of education as planned. Many Asian countries
were faced with rather simllar situations after World War IT and
in these developing areas, as in Hong Kong, there was a tendency
to pursue an educational policy which might be best described as
"divide and conquer'.  Education Ministries decided on a specific
educational target to be achieved and énergetically pursued this
objective. For most countries, again similar to Hong Kong's policy,
the prime objective was universal primary education. This became
the aim of various educational programmes, plans and reforms.

However, any attempt to develop one sector of the educa-
tional system without reference fo the total educational pilcture
soon meets formidable obstacles. For example, consider the plan

to provide universal primary education with little or no attempt



to provide for the expansion of the other sectors of education.
Universal primary education not only will require additional

school buildings, it will also need teaching personnel; therefore,
the expansion of the teacher training institutions must be under-
taken. Since the entrants to these establishments come from the
secondary schools and, 1f one assumes that a relative fixed per-
centage of secondary schools graduates will enter traihing colleges,
then an expansion of secondary education is necessary. Added to
this, will be the inherent pressure from the proposed programnme

of universal primary education to expand the secondary stage of
education in order to provide places for primary school graduates.
Obviously, there is a need for a well-thought out plan of secondary
school expansion if universal primary education is to succeed.

Yet any expansion of the secondary stage of education will also
require additional teaching staff. Since these teachers éome
mainly from the universities, there will be a need to consider

the expansion of university enrolment in order to staff the
secondary schools. In other words, the achievement of universal
primary education will require a plan which considers realistically
the expansion of the secondary sector, the teacher training facili-
ties and the university enrolment.

Central to any educational expansion is the recruiltment
and training of teachers. In Hong Kong,; considerable concern has
been voiced over the increase of "untrained" teachers* in our
secondary schools. The comparison between 1960 and 1970 points
up the trend:

0 £t e m o R e

¥ Tuntrained" refers to those teachers who have not had professional
training as teachers.



Table 1

Distribution of Teachers by Educational Level and Training

Educational Level 1960 1970
and Training
% %

Graduate Trained 22.3 1901
Graduate Untrained 45,2 Lz,
Non-Graduate Trained 16.7 13.0
Non-Graduate Untrained 15.8 24.8
Number of Respondents (3324) (8078)

Source: Education Department, Annual Summary, 1959-60, 1969-70.

These figures are not likely to decrease when the following factors
are considered: first, the Government's plan tb provide an azided
place in primary school for any child who wants one by the year
1971 will require additional primary school teachers; second,

the consequent increased pressure for secondary school places
along with the Government's proposed plan for providing lower
secondary schooling for 50% of the primary graduates will require
an increase of staff (the proposal set forth by the Association

of the Heads of Secondary Schools estimates that their scheme of
lower secondary school requires an additional 700 teachers each
year) ; third, the absence of any plan to expand the colleges of
education on a sizable scale and fourth, the budget restriction

on the two universities which will prevent any substantial increase
in the enrolment of students. From the above, it can be seen that
the problem of the supply of qualified teachers for the Hong Kong
schools has reached the critical stage in attempting to expand

the education system.



Purpose of the Study

Considering the dmportance of the topic and realiging
that relatively little research has been done in thls area of
teacher education, the Urban Study Programme of the Social Research
Centre undertook a survey in an effort to find out what types of
teachers are employed in the various types of schools in thef

colony. Is it true, as stated in C.E. Beeby's The Quality of

Bducation in Developing Countries, that the main issue in educa-

tional dimprovement is not an attitude to change which results in

development but the actusl ability of the teachers to bring about

change in the school system which will raise the school system to

a higher level? What determines this ability, as distinct from a
willingness, to move an educational system from the stage of “"form"
in which rote memorization is emphasised to a level of "meaning® in
which creativity and critical type thinking are stressed? DBeeby
claims there are two main factors involved in the transition:

the general educational level of the teachers and their professional
training. He lists the following as stages of education:

Stage I is characterized by emphasis on symbols with
very little, 1f any, understanding of the
meaning behind the symbols. There is much
rote memorization and the teachers rely
mainly on what they remember from their
own school dayse.

Stage 11 marked by teachers who have some training,
but are poorly educated and who are always
teaching to the limits of their knowledge.
They fear questions which lead to the brink
of the unknown and rely on a rigid syllabus
as well as a rigorous system of textbooks
and examinations.



Stage ITL is that in which the teachers are better
trained and better educated; the gap between
what the pupils know and what the teachers
know is greater. While "non-examinable
frills" still tend to be dropped, there is
some attempt to get beyound the prescribed
syllabuse.

Stage IV  ig the Stage of Meaning in which the well
trained and well educated teacher attempts
to give each student a deeper and wider
understanding of the symbols with which he
workss Exploration, creative activities,
more relaxed discipline are some of the
characteristics of this stage. (1)

The Study looked at a cross section of the Colony's
teachers in an effort to see what was their level of general
education and professional training. Having ascertained this,
it went on to find out if the teachers viewed thelr professional
training as highly as Professor Beeby does. It seemed equally
important to find out what attempts teachers make to continue to
improve thelr general education and professional training by
refresher courses or other means. All of these factors become
important in determining what types of teachers should be rewarded
in terms of salary and professional recognition, as well as determ-
ining how to provide for the further education of teachers.

To obtain this information we asked teachers to answer
a questionnaire covering thirty-six items which dealt wlith personal
data, educational background, attitudes toward professional train~-
ing (or lack of it) and present work activities. More than 350
questionnaires were distributed to teachers in various types of
secondary schools (cfe. p. 10 for a description of the method of
sampling). While numerous interesting facets of the present

o o et G Gy ot Rt ot St

(1) C.E. Beeby, The Quality of Fducation in Developing Countries
(Cambridge, Mass: Harvard University Press, 1966), 58-6k,




teacher situation were revealed, this report will discuss four

main areas: a profile of the educational background of the teachers
surveyed, their attitudes towards professional training, their
readiness to further their education and their level of satisfaction
with teaching as & career.

While it is intended to analyse other aspects of the data
in later reports, these areas seem the most toplcal for educational
planning in Hong Kong. Certainly the general educational level of
the teacher i1s of vital concern to parents, students and educators.
The need to improve the standard becomes more and more pressing
when we consider that the entire secondary school sector is fee-
paying -- often on a disproportionate scale: the higher the fees,
the less gualified the teacher. How can this be remedied? What
programmes should be inaugyrated to lmprove the quality of general
education among the teachers in our schools?

Just how important is professional training to the tea-
chers themselves? Only when some information on this topic is
uncovered and analyzed will i1t be possible to make intelligent
and practical recommendations for the curriculum of the colleges
of education and the education departments of the universities,
as well as to suggest suitable short courses and in-service train-
ing schemes. It is also important to discover if there is any
appreclable difference among the various categories of teachers
or among teachers in various types of schools when it comes to
furthering their education, to promoting the teaching profession

or to glving an opinion on educational topics.
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Finally, with salary revisions an almost perpetual exercise
of the Government, one can ask how realistic are the present class-
ifications of teachers. Is there any allowance for the operation
of supply and demand in the teaching profession? Do we give status
and professional recognition to those teachers who are really bene~
Titiing the students -~ to those who are likely to raise the level
of education from the stage of "form" to that of "meaning'? These
are a few of the questions which we intend to discuss in the sec-

tions which follow.

Assumptions and Limitations

Hong Kong can always be counted on to provide "limitations"

of a unique kind. The timing of the research coincided with the
Hong Kong Certificate of Education Examination as well as the rainy
season. This meant that teachers were often busy with a demanding
invigilating schedule and that the researcher's trip to the schools
in tropical downpours became a herculean feat. The time allowed
for distributing and collecting the questionnaires took longer
than might have been the case at a different time of the years.
(An interesting discovery made in the course of visiting schools
was the almost universal concern expressed by heads and teachers
over the excessive demands for invigilators for the Certificate
Examination.)

It was assumed one could begin with the Education
Ordinance's definition of a sohooiu However the Ordinance reads:

"school" means an institution, organization or place

which provides or where there is provided for ten or

more persouns during any one, whether or not at the
same time, kindergarten, primary, secondary, post



secondary or further education or other educational

course, and in the case of instruction given by

means of correspondence delivered by hand or through

the postal services, the institution or place where

the instruction is prepared or where the work of the

pupils is received, dispatched, or examined... (1)

In view of the difficulties which arose when one attempted to
define a school as "an institution, organization or place", it
was decided to limit our definition of a secondary school to

those schools which took part in the Hong Kong Certificate of
Education Examination. From various lists we were able to
categorize the schools further into Government, Grant, Subsidized,
Private Assisted, Private Non-Profit-Making and Private Profit-
Making. They were further divided into schools using Chinese as
medium of instruction (Chinese schools), schools using Bnglish as
the medium (Anglo-Chinese schools).

With reference to the classification of teachers, these
are classified by the Department of Education into four main
groups: graduate trained, graduate untrained, non-graduate trained,
and non=graduate untrained. It was soon discovered that how one
defines these categories can differ greatly in the private and
aided sections of the educational system. For example, in govern-
ment and aided schools these categories are clearly defined owing
to the fact that government pays the teachers' salaries. For this
reason a graduate trained teacher usually means a person with an
acceptable degree (U.K. or Commonwealth University) and a Diploma
or Certificate in Education. However, since the private sector
schools (private non-profit-making and private profit-making) do

(1) Laws of Hong Kong, Education Ordinance, Chapter 279, Part I (2)



not depend on government for payment of teachers' salaries, they
regard anyone with a degree and some education courses as graduate
trained, e.g. teachers from Taiwan Normal Univergity are often
classified as graduate trained in private schools while they would
not he so listed in the aided schools.

The informal contacts with school principals provided
a variety of opinions on numerous educational topics. These views
have been worked into the report where it is thought they shed
light on a particular point. Many invaluable observations were
made in this way and it was felt that they made up in insight
what is lacking in statistical verification.

The majority of terms used in the report are those in
current usage in the colony's educational circles. Where there
may be a misunderstanding of a term e.g. "graduate trained teacher®,
the various interpretations are given. It might be well to point
out here that the term "private profit-making school! carries no
derogatory connotations. In fact, the study should make apparent
the need for a more realistic approach to these schools as part

of the Hong Kong educational systems
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Chapter IT

Design of the Study

Owing to the fact that the subject under study is re-
latively untouched,; the design is mainly an exploratory one.
Since fact~finding is a basic part of the study, it serves the

purpose of a descriptive study as well.

Sampling procedures

The population under study was the secondary school
teachers in Hong Kong. Types of schools and types of teachers
were important variables, therefore, the first thing needed was
to stratify the population according to these two criteria.

Schools were divided into different groups by two
criteria. The first category was according to their financial
background: Government, Grant, Subsidized, Private Assisted,
Private Non-Profit-making and Private-Profit-making, schools.
Secondly, they were clussificd according to the main medium of
instruction into Anglo-Chinese schools, Chinese schools and a
third type which were schools with both Chinese and Anglo--Chinese
sections.

The teachers were classgified according to their
academic quallfications and professional training -- the
criteria used by the Education Department. According to this
clagssification, there are four types of teachers: graduate
trained, graduate untrained, non-graduate trained and non-
graduate untrained. %Graduate" means a United Kingdom or
Commonwealth degree and "trained" refers to the professional
training in education which is a one year post graduate course

resulting in a Diploma or Certificate of Education.
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From the Annual Summary of the Education Depasrtment for
1967-1968 (the latest issue available at the time), the distri~
bution of teachers in the different kinds of schools was determined.
Based on this, a 5% sample from each type of schools was drawn.

It should be noted that the data provided by the Education Depart-
ment presented the private schools as a single group; therefore it
was necessary to utilize information from other sources in order

to divide the private sector into the sub-groups of Private Assisted,
Private Non-Profit-making and Private Profit-making and to give
these sub—samples appropriste weight.

Also in the actual selection of schools, classification
was according to the medium of dinstruction. As Anglo~Chinese
schools and Chinese schools are decidedly different types of
schools, it was felt there could be marked differences in the areas
being studied. The ratio of the personnel of these two groups was
determined indirectly from the total enrolment of students in the
different kinds of schools, knowing that the ratio of teachers to
students is more or less fixed. Though this indirect information
may not be the most accurate, it dig pfovide the approximation
needed. In the actual operation, 40 schools were selected from the

slx categories and questionnaires were answered by 374 teachers.

Procedures in gathering the survey data

Farly in May, contacts were made by the in&estigators
with the school principals to ask them if questionnaires could be
sent to the schools for thelr teachers to answer. After the
arrangements were completed, university students were sent to
deliver the questionnaires along with a letter addressed to the
school principal specifying the quota of different categories of

teachers needed in his type of school.
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As mentioned in the preceding pages, the survey coincided
with the Certificate of Education Examination which involved g
large number of teachers as invigilators in schools other than
their own. Therefore, questiontaires had to be left at the
school where they were distributed to the teachers through the
school principal. After several days, the students returned to
the schoels to collect the questionnaires.

In the process of administering the questionnaires, it
yas realized that the original quotas might not be met; that the
schools might not have the kind of teachers that were wanted; that
the school principals might not be able to distribute the question~-
naires to the teachers simply because they were not in the schools;
that the teachers might not want to answer the questionnaires; or
that other unforeseen problems might occur. In order to guarantee
that the quotas would be met, the returned questionnaires were
checked in order to see which types of teachers were lacking.

The deficlency was nmadeup from other schools belonging to the
same type.

Ideally; a stratified random sample was wanted, but owing
to the following factors this could not be attained: a complete
list of teachers in all the secondary schools in the colony according
to their academic standard and professional training was not avail-
able, and the labour involved in reaching these teachers in the
various schools, even if the list needed was obtained, would be

out of the range of the present project.
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In the selection of respondents, all that could be
controlled was the selection of schools, whereas the distribution
of the guestionneires to the types of teacher relied much on the
school principals. This approach of getting the teachers through
schools was much more economical than approaching the respondents
individually. Sample schools of divergent background were included
to ensure that they appropriately represent the population of

secondary school teachers in Hong Kong.
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PART IT
RESULTS OF THE SURVEY
Chapter ITII

The General Education Level of the Teachear

A Profile of the Teachers Surveyed

As previously mentioned on p.10 in the section on the
design of the survey, the teachers were drawn from all types of
schools. 10.4% were from govermment schools; 12.8% were from
grant schools; 13%.9% from subsidized schools; 14.7% from private-
assisted schools; 5.8% from private non-profit-making schools and
42.2% from private profit-making schools. The majority of teachers
(96%) questioned in the survey were full time teachers. 72.7%
taught in Anglo-Chinese schools; 18.5% in Chinese schools and 8,8%
in schools which had both an English and Chinese section.

Since it was the principals who chose the teachers to
fill out the questionnaires, the large proportion of young res-
pondents (85.3% were under 35 years of age)<1) may ralse some
interesting conjectures as to why school heads are likely to ask
the younger members of staff to co-operate in such projects. With
reference to the survey, the cholice was beneficial in that young
teachers are closer in time to their education and should be able
to glve more accurate opinlons as to its usefulness; they are more
likely to be interested in furthering their education and they
are also the group who will, in a short time, be in positions in

which they may be able to influence educational policiess

e e g B e i ot st Pt

(1) The actual age distribution of teachers in the colony is
unknown. ~
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274 teachers out of a total of 374 (73.2%) gave Kwangtung
rather than Hong Kong as their birthplace implying that they are
most likely the children of refugee parents. 73.8% had spent
16=30 years in the colony so one can assume that thelr secondary
educafion was in the colony's schools. This is an important
factor in the consideration of teachers as agents of educational
improvement since it has been stated that what is often needed is
a complete re-education of tegchers, otherwise the methods of
thier own education are simply reproduced in the schools. This is
particularly significant in Hong XKong when one realizes that there
is a large number of untrained teachers -- graduates and non-grad-
uates -~ in the educational system who must rely on how they were
taught to know how to teach others.

A question concerning religious affiliation of the
teachers was included in the survey since it is sometimes assumed
that religious belief supplies a motive for entering the profession.
However, such an item is difficult to interpret in an oriental set-
ting when one is obliged to group doctrinal types of religion with
oriental philosophies. While 42.5% stated they had no religious
beliefs, this is not as significant as the 47.3% of the general
population who listed either Catholic or Protestant as their
religion; however, if this is looked at in relation to the grant
schools, 64.6% of teachers are Christian in religion. This is
not surprising since all of these schools are administered by

Christian missionary bodies.
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A large proportion of the teachers surveyed (87.2%) had
spent less than 11 years in teaching. It should be remembered
that most of the teachers were under 35 years of age. Teaching
does not appear to be a carecer which people enter after trying
other occupations since only 12% of all the teachers had ever
engaged in any other type of work. There was very little corre-
lation between the respondent's choice of teaching as a career
and the occupation of his parents. Only 6.1% had father who

were teachers and 5.3% listed their mothers as teachers.

The Level of General Educagion

Having previously stated the importance of the general
educational level of the teacher as a factor in improving the
educational system by helping to move it from the stage of "form"
to that of "meaning", how competent are the teachers to do the
things needed to improve the system e.g. to train students to
think creatively, to widen their educational horizons, to arouse
their intellectual curiosity and to do all the other things which
educationalists and parents hope teachers will do? While one can-
not judge the quality of the general education the teachers rece-
ived, it is possible to determine the amount of general education
the teachers have had. In order to obtain this information, the
teachers were asked guestions concerning their results in the
Certificate of Education Examination, the Matriculation Exeamination,
as well as their degree coutvrses at University and any graduate studics
which they might have undertaken. Other questions in the survey
sought to discover if teachers attempted to supply for deficlencies

in their general education or to up-date their knowledge by extra-
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mural or other courses or by attending conferences, workshops or
seminars. Along the same line, teachers were asked if they be-
longed to a professional organization or if they had done any
travelling since both could be means of supplementing their
general education.

By combining the number who received either a pass,
credit or distinction in a subject in the Certificate of Education
Examination the proportion of those who studied various subjects
could be determined. From the results what stands out immediately
is the very low proportion of teachers (24.8%) who have studied either
Civics or Bconomics and Public Affairs.* One of the features of
Stage IV in educational development is that of making the students
aware of the link between the school and the community. One is
left to wonder if the present set of teachers is capable of doing
this when it appears they are lacking a factual knowledge of the
community in which they work and live. While the figures for cul-
tural subjects are also quite low (6.4% had done Art and 3.2%
Music in the examination), one must remember that the Certificate
Examination standard in Music and Art would be quite advanced.

One would hope, althougﬁ there is no proof, that a larger propor-
tion of the teachers had been exposed to these subjects as non-

examination subjects in the currioculum.

D R S,

* TEconomics and Public Affairs replaced Civics as an Examination

subject in 1965,
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Table 2

General Education of the Teachers at Secondary School Level

Percentages of Teachers who either
Obtained a Pass, Credit or Distinct-
ion in:

Subjects cate Examination | suaros 8 0.0
Engliéh 78,6 4o, 2
Fnglish Literature 25.9 26,7
Banere Lungess 76 .5
>Chinése History 6h.7 2h.6
7Hisﬁory 53.2 36.6
Geography 66,0 31.8
Matﬁematics 61.8 zh.5
Chemistry 52.9 22,7
Physics 39.6 20.6
Biology | 67.6 30.5
E.P.A. 61 161
Civics 18.7 | -

~;;;;ic 3.2 -

Ar%. 6.4 ——

Nﬁmber of Respondents (37h) (374)
!
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The picture which can be gathered from the above inform-
ation is that the teachers are fairly well educated to the Certi-
ficate of Education level with the notable exception of a deficiency
in the area of Civics/Bconomics and Public Affairs.

Of the total number of teachers questioned, two-thirds
had reached at least matriculation standard of general education.
19.5% had continued their general education in a college of educa~
tion while 70% (262)did a degree (1) aﬁd 2.7% went on for an M.A.
degree. Of the 70% who continued their education in some type of
institution of higher learning, they were distributed over the

following universities and colleges:

Table 3

Distribution of Teachers by Universities/Colleges

o
Hong Kong University 41?2
Chinese University of Hong Kong 19.5
Universities in Great Britain 1.9
Commonwealth Universities L,6
Universities in Mainland China 6.9
(before 1949)
Taiwan Universities 18.3
American Universities 2.7
Other Post-secondary Colleges L2
A1l others 0.7
Number of Respondents (262)

o - g, k2 B s

(1) Not all teachers doing a degree had completed the Hong Kong
matriculation courses



Teachers who completed thelr first degrees studied the

following range of subjects:

Table 4

Subijects Studied by Teachers at Universities/Colleges

Subjects

English

Chinese

Chinese History
History
Géography
Mathematics
Chemistry
Physics
Fngineering
Biology
Economics
Soclal Studies
Political Science
Art

Number of Respondents

%

19.5
191
6.1
23.3
145
10,7
1.5
11.5
6.9
1.5
3.1
5.7
.6
165
(262)
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The figure of 70% for teachers who have obtained a degree

from some institution of higher learning is significant when looked

at in the light of the present classification system of fteachers.

It implies that the level of general education of the Hong Kong

teachers may not be as inadequate as our present general statistics

imply.

obtalned thelr education rather than by how much education they
have received and neither the classification of "permitted"

versus ''registered" or "trained" versus "untrained" or "graduate'

Teachers are classified by the government by where they
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versus "non-~graduate'" gives a true indication of the teachers'
general educational level.* This points up the need for more
realistic classification of teachers in relation to school needs

and in relation to rewards in the form of salary and promotion.

The Further Education of Teachers

Having looked at the level of general education of the
teacher, the next item of interest is to see if the teachers make
attempts to further their education once they go from being a
student to belng a teacher. With the advent of the Open Univer-
sity in Great Britain, some consideration was given to correspond-
ence courses as a means of raising the level of general education
among the non-degreed teachers. The only means available to g
Hong Kong teacher would be the London University external degree
programme. Successful teachers who persevered in this were very
few., Among the 7 who supplied information, 2 teachers had taken
1-3 years to complete the course; 4 teachers, 4-5 years and 1
teacher ftook 7 years to finish. An interesting discovery was one
respondent who took the course as a teacher but upon completion
of the external degree went into hospital administration. The
external degree system as it presently operates is hardly a
realistic way for large numbers of teachers to improve their
general level of education.

1 X g e v v

By this classification a recent graduate of a post-secondary
college would be classifisd as "non-graduate", "untrained" and
"permitted teacher! although he would have had four years of
general education.
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Opportunities for extra-mural type courses are fairly
widespread in the colony* and several types of conferences and
seminars are held cach year. 1t was realized that there could be
two obstacles to attending such courses and conferences: a lack
of information that they were available and the fees reguired to
attend them. In view of this, the teachers were asked if they
were aware of any conferences, seminars or workshops being held
which werc related to their profession as a teacher, and if they
were, had they attended any of them. They were also asked if they
had taken any extra~mural or other courses during the past three
years and if so, who had paid the course fees. 64% of all the
teachers sampled had not attended any extra-mural or other type
of course within the last three years. Of the 135 teachers who
did attend extra-mural courses, the following tables show the

distribution according to the number and types of courses attended:

Table 5

Number of Extra Mural Courses attended by Teachers

No. of Courses %
1 60.0
2 b bt

3 1246

More than 3 3.0
No. of Respondents (135)

P ]

* TIn the year 1969-70 Hong Kong University and the Chinese Univer-
sity offered a total of 116 Extra Mural Courses in subjects which
would be of wvalue to teachers.
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Table 6

Type of Courges attended by Teachers

%

General Educational Type 11.9
General Teaching Methods 6.7
Teaching of English 25.9
Teaching of Chinese 3.7
Teaching of History & Geography 8.9
Teaching of Mathematics 6.7
Teaching of Science 18,5
Teaching of Music & Art 2.2
Teaching of other subjects Lol
Other Courses 111
Number of Respondents (135)

If we take conferences, workshops or seminars as a separate item,

only 59 of all teachers had attended any during the past three years.

Table 7

Types of Conferences/Workshops/Seminars attended by Teachers

9
General Educational Type ?5?2
General Teaching Methods 10.2
Teaching of English 10.2
Teaching of Chinese 3.4
Teaching of History & Geography 25.4
Teaching of Mathematics 501
Teaching of Science 1%.5
Teaching of Music & Art 5.1
Teaching of other subjects 3L
Other Conferences 8.5

Number of Respondents (59)
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In view of the number of courses offered by the Univer-
sity of Hong Kong and the Chinese University and the conferences
sponsored by various organizations, the concluéion is that the
majﬁrity of teachers do not avall themselves of this meang of
supplementing or up~dating thelr general education. It would
seem that unless a programme of incentives is devised in the form
of payment of course fees by the government or the schools them-
selves or by requiving evidence of further education as a pre~
requisite for promotion, courses and conferences will not be used
as teachers without degrees to supplement their education or by
teachers with degrees to up-date or broaden their knowledge.

Travel is often considered of educational value. In the
United States certain types of travel abroad are recognized as
formal education. In response to a question as to whether or not
teachers had ever had an opportunity to travel outside the colony,
158 of the 374 teachers said that they had been beyond the confines
of Hong Kong., While 10.8% of this number had only gone as far as
Macao, 44.3% had travelled in various parts of southeast Asia,
25.3% to other parts of Asia and 19% had gone beyond Agia to
such places as Australia, Europe and the United States.

While the mumber of professional organizations in Hong
Kong may not be as numerous as one might wish, teachers mentioned
several groups in which they had membership -- Hong Kong Teachers!
Association, The Science Teachers' Association, The Chinese Civil
Servants® Association, Private School Teachers' Association, etc.
However, only 15.8% of all teachers belonged to any professional
organization. The two organizations listed most frequently were

the Hong Kong Teachers' Association (9.4% of the teachers) and the



25

Science Teachers' Assoclation (2.9%). It would appear, therefore,
that organizations are not a means of helping lérge numbers of
teachers keep up-to-date academically. The results may also ralse
questions as to the effectiveness of the Hong Kong Teachers' Asso-
ciation in promoting any other aspects of the teaching profeséion
e.g. welfare bhenefits, higher salaries, recognition of various
types of qualifications, etc.

From a general consideration of the results of this
section of the survey, it can be seen that while the general level
of education of the "untrained" teachers may not be as inadequate
as thestatistics generally imply, very few teachers -- either
trained or untrained -- make use of courses or conferences to
improve their level of general education or to keep up~to-date.
Professional organizations and correspondence courses do not
supply for this need in teachers. Since the numbers who have
travelled is slightly more encouraging, this perhaps could supply
an attractive means of education for teachers if it were properly
organized and cmphasized. It is apparent that at present one
rather large portion of teachers are relying on what they learned
at secondary school to enable them to teach and another larger
portion, while educated to a higher level, makes very little
attempt to improve their education or to share ideas with others.
If the improvement of the educational system depends to a large
measure on the calibre of its teachers, one will not expect major
improvements in Hong Kong in the near future. While much is made
of the curriculum laid down by government as an obstacle to real
education, even if a change were to occur from the govermment's
side, one wonders if the effects would be felt at the student

level given the factors stated above.
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Professional Training of Teachers

I

iy

one follows the government's classification‘of
teachers, there are two types of trained teachers -- graduates
and non-graduates. While the presence in the system of large
numbers of untrained non-graduates is to be deplored, not only
from the point of view of their lack of training as teachers,
but because of their low level of general education as well,
the problem of the untrained graduate would probably rank next

as a matter of educational concern.
Table 8

Distribution of Graduate and Non-graduate Teachers by Training

Graduate Non-graduate
Trained 2k 1% 42.9%
Untrained 75.9% 57 1%
No. of Respon-  (262) (112)

dents

How far do teachers who received professional training
value thelr additional qualification? Of all the graduates gques-
tioned 75.9% had not done a Diploma/Certificate of Educatiomn.
This means that only 24.7% are qualified -- 3/4 of the colony's
teachers would not be considered qualified to teach in many deve-
loped countries., OFf the 63 graduate teachers who had done pro-
fessional training or who were in the midst of the course at the
time of the survey, 73% had undertaken the course at University
of Hong Kongj 9.5% at the Chinese University and 17.5% elsewhere

(Burope, the U.S., mainland China, etc.)
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The majority of these teachers who did the Diploma
Course (65.1%) had received no financial assistance for the course
in the form of grants from either the government or private groups.
In‘a question asked of the 199 respondents who did not pursue
professional training, 10.1% listed financial reasons as the cause.

The teachers who had pursued a Diploma/Certificate of

Education Course did so for the following reasons:

Table 9

Reasons for undertaking the Diploma/Certificate of Education

%
For financial security, "qualified" 175
status or better prospect

Tobecome a better teacher 31.7

General interest, wanted theoretical 20.6
side of education

Family tradition 1.6
Other reasons 1.6
No answer 27.0
Number of Respondents (63)

It can be seen from the above that the largest percentage

4

of those supplying reasons gave the typical answer "to become &

better teacher". This may also be linked to financial reasons as
the criterion of "better" is often seen in terms of promotion or
higher salary., If this is assumed and the number who specified
financial security or better prospects is added to the group, then
nearly half the teachers (49.2%) are influenced by financial factors

to undertake the Diploma/Certificate Course in Education. In vicw
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of the Government!s former policy* by which one increment was
given to a holder of a Diploma/Certificate of Education upon
assuning a teaching position, it would seem that only someone
highly motivated professionally or with a long term view towards
gsecurity in his feaching career was going to pay for the course
and lose one year's salary in order to obtain the same position
on the salary scale as his fellow graduate who elected to go into
teaching immediately upon graduation without obtaining a Diploma/
Certificate of Education.

When asked who had influenced them in their decision to
do their professional training, very few teachers listed parents
or friends. 7U4.6% said it was their own decision. In view of the
above considerations on the financial prospects, this is not sur-
prising. When asked to evaluate their training the usual scale
was used: "very satisfactory', "satisfactory', "difficult to
evaluate'’, M"unsatisfactory. 73% gave "very satisfactory" or
"gatisfactory! while 17.5% found it was difficult to evaluate.
Those teachers who recorded their satisfaction gave the knowledge
gained in courses in teaching methods and in psychology as the main
reasons. Those found it difficult to evaluate the course gave
reasons iavolving the following elements:

cssa What a person has to teach is not what he learns

wowse theory cannct be applied to the practical aspects

of teaching.

eroe eXperience, gkill and personality are more import-
ant than professional training.

ot Con e o e e W

* Previous to the government's new proposal of salaries for
teachers lssued in March, 1971.



As a further check on the above replies, the teachers were asked
if they had it to do over again, would they do the Diploma of
Education. To this 58.7% of the group said they would, while
22.2% said "no" and 19.1% gave no answer. Here again the Nyegh
group cited the value of teaching skills and methods while those
giving a negative response were consistent in citing the lack of
benefit from the training and experience and personality as more
important.

One could say in conclusion, that while a very small
portion of the teachers do professional training courses, most
of those who undertake the course do it because they themselves
want it, they finance their own education and are generally satb-
isfied with the course because it teaches them to teach. Those
who do not do a professional course list financial'reasons and
pressure of work as the main reasons. There does not seem to
be any indication that the present situation will change with
regard to the large proportion of teachers who do not choose to
do a Diploma/Certificate in Education unless more incentives are
provided in the form of tuition grants and more realistic incre-

ments on the salary scaleo*

——n ot ey 3y by oy e
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* The relationship between incentives to do professional training

and the proposed salary scales for teachers is discussed in
Part IIT.
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Chapter IV

Comparison of Teachers According to Sex and Marital Status

In analyzing the results of the survey, the most importQ
ant areas for our purpose secemed to be the items concerned with
willingness to express an opinion, attempts to further ome's
education and the level of satisfaction with one's work as a
teacher. Teachers were compared on these items by sex, marital
status, types of training and types of schools in which they were
employed. In this section we look at men and women teachers as
well as married and single teachers on items which might prove
significant. Since we had no information on when the teacher had
married, it is not possible to draw conclusions on the items which
pertain to the past. For example, in the question which asked
the teachers if they had taken any extra-mural courses in the
past three years, it is not possible to know 1f they had taken
some courses when they were married or when they were single.
However, the questions concerning their level of satisfaction
and whether they would again choose teaching as a career‘are

significant when viewed in terwms of the teacher's marital statuse.

Expression of Opinion

There was no appreciable difference in the willingness
of men or women teachers to express their opinions. As is pointed
out in a later section this seems more related to tralning than to
sex or other factors. U43.8% of the women and 37.0% of the men

expressed thelr opinions.
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Further Education

The general percentage of teachers who furthered their
education by conferences or courses was generally low and when
looked out in relation to the sex of the teachers; only 33.5% of
the men teachers and 38.3% of the women teachers had taken courses;
14.5% of the men and 16.9% of the women had attended any confer-
ences in the past three years. Both groups did not readily join
professional organizations -- only 18.5% of the men teachers and
1%3.4% of the women teachers belonged to such groups. The only
area in which a noticeable difference occurred was in the item
on travel —-- more women (46.3%) than men (27.2%) had travelled

outside the colony,.

Level of Satisfaction

In this area, salary, conditions of work and expressed
satisfaction are looked at. In view of the fact that there is a
definite movement in the subsidized section of the educational
system towards equal pay for women, only the figures for the
private non-profit-making and private schools were examined to
discover if these schools pald lower salaries to women than to

men bteachers,



Table 10

Salary of Private School Teachers according

to Educationzl bevel and Sex

Private Non-Profit-
Making School
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Private (others) Schools

Graduate Non-graduate Graduate Non-graduate

Salary Male j Female] Male | Female | Male | Female| Male | Female
($ per month) % % % % % % % %
500 or less 0.0} 16,6 | 16.6} 50.0 6.1 7.7 3.6 20.7
501-1000 87.5¢ 50.0 | 66.61 50.0 [ 38.8] 19.2 ! 631 51.7
1001-1500 1205 i ——— o 14.3 61.5 14.3 20,7
1501-2000 e - - —— 20. 4 77 0.0 ——
2001-2500 — —— ——— — 6o — 3.6 ——
2501 or‘ofer v - ——— e 2.0 - —— e
No Answel? | wam} 33,3 | 16.6 ——— | 12.2 3.8 | 1h.3 6.9
pumber of o | @ | (© | (& @ |G| () | @8] @9

With regard to conditions of work, teachers were asked

if they were responsible for any extra-curricular activities as

part of their tesching job.

(39.9%) seem to undertake this task.

More women (47.8%) than men teachers

There seems to be no appreci-

able difference in the woman's marital status in the assigning such

tasks.
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Table 11
Responsibility for Extra-curricular Activities
by Female Teachers according to Marital Status
Responsibility for Extra- Single Female Married Female
curricular Activities Teachers Teachers
% %
Yes 5001'*’ ]+2°9
NO 49=6 570’]
Number of Respondents (121) (77)

Women teachers as a group appear to be somewhat more
satisfied with teaching as a career than their male counterparts.
This is consistent with the differences shown in the question on
whether or not they would choose teaching as a career if they had

it to do over againe

Table 12
Level of Satisfaction with Work by Sex

Satisfaction with Work Male Female

% %

Very Satisfactory 13.8 6.5
Saéisfaotory 60.7 741
6ncértain 16.2 166k
VUnsatisfactory 5.8 ; 2.5
Very Unsatisfactory 0.6 0.0
ﬁé Answer 2.9 0.5
Number of Respondents (173) (201)




Table 13
| Teachers who Would/Would not Choose
Teaching Again as a Career by Sex
Choice of Teaching Male Female
Again as a Career % %
Yes 58.4 65,2
No 18.5 ' 5.4
No Answer 23, 21. 4
Numbexr of Respoﬁéents (173) (201)

Going on to look at teachers from the point of view of
marital status married teachers as a group are more satisfied than

single teachers.

Table 1k
Level of Satisfaction with Work by Marital Status

Satisfaction with Work Single | Married | Divorced, Widowad
Very Satisfactory 9.0 10.7 20,0
Satisfactory 6.3 73,6 LO.0
Unceitéin | 21. b 8.8 40,0
Uns%tié%actory 2.9 5.7 0.0
Very Unsétisfactory 0.0 ! 0.6 0,0
Né Answof o 2.4 : 0.6 ¢ 0.0
Number of Respondents (210) i (159) | (5)

pL
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Combining the two variables, one finds that the married

women teachers rank highest on the level of satisfaction (89.6%)

with teaching. This is verified in the question which asked if

she would choose teaching as a career if she had the choice to

make over again.

Table 15

Level of Satisfaction with Work

by Marital Status and Sex

Single Married Divorced, Widowed

Satisfaction with Work {Male |Female | Male } Female| Male | Female

% % N % %
Very Satisfactory 1%.5 5.8 1 1.6 6.5 0.,0] 33%.3
Satiéééc%ory 57.3 1 69.4 | 64,6 83.1 50.0] 33.3
Uncertain 213 | 21.5 9.8 | 7.8 | 50.0| 33.3
Unsétiéfaotdry 3.0 2.5 | 8.5] 2.6 0.0l 0.0
Very Unsafisfactory 0.0 0.0 1q2v 0.0 0,0 0,0
No Answer - 4;5 0.8 1.2‘ 0.0 0.0 0.0
Number of ééspondents (89) (121) (82} (77) (2) (3)

Table 16

Teachers who Would/Would not Choose Teaching

Again as a Career by Sex and Marital Status

Single - Married Divorced, Widowed
Choose Teaching Male | Female | Male | Female ; Male ! Female
Again as a Career % % % % % %
Yes 60,7 60.% ! 56.1 71.4 § 50,0} 100.0
No 1941 16.5 18.3 9.1 0.0 0.0
No Answer 20.21 23.1 25,6 19.5 | 50.0 0.0
No, of Respondentsi (89) (1211 (82) (77) (2) (3)
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In general the findings concerning the high level of
satisfaction among nmarried females confirm. the general supposi-
tion that teaching is a career which women, and psrticularly married
women, find attractive. Married women in Hong Kong, owing to a
veriety of factors, do not follow the almost universal pattern of
leaving the teaching profession upon marrying. The favourable
conditions of work with regard to the hours of employment, the
availability of domestic help and the existence of teaching jobs
near the home can be cited as reasons for the difference. Whether
these factors, particularly that of readily available domestic help,
will always be present remains to be seen. Since the effects of
an absence of domestic help on the avalilgbility of married women
as part of the teaching labour force cannot be predicted, it would
not seem practical at thls point in time to regard married women
teachers as a distinct group to be singled out for training or

opportunities for higher levels of general education.



Chapter V

Comparison of Teachers according to Training

Expression of Opinion

How much difference does professional training make to
the teacher? Are professionally trained teachers more satlsfied
in their work? Are they more likely to continue their education
by attending extra~mural courses and conferences, by belonging
to professional organizations or by travelling? How does the
salary of the professional trained teacher compare with the other
categories of teachers? Are they expected to take on extra-curri-
cular activities or does their status exempt them from this duty
in order to concentrate on the strictly academic side of teaching?
In looking through the guestionnaire, was there any difference in
the willingness of the professionally trained teachers to express
thelr opinion on educational matters?

If we look at the last item first, we find that the
graduate trained teacher and the non-graduate trained teacher were
more likely to express their opinlon where this was asked for on

the questionnaire.

Table 17

Expression of Opinion by Educational Level and Tragining

37

B . £ Ovini | Graduate | Graduate Non-graduate | Non-graduate
*pression of Upimlonl myined | Untrained | Trained Untrained

% % % %
Expressed Opinion 54,0 3h,2 54.2 375
Did not Express
Opinion k6.0 65.8 45,8 62.5
Number of Respondents (63) (199) (48) (6h)
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Professional training seems to result in a greater will-
ingneés on the part of the teacher, whether he is a graduate or
non-graduste, to state his opinion on matters educational.. It
could be assumed that the majority of untrained teachers either
did not feel competent to express an opinion or were not interested
in doing so. Since the question requiring an opinion was not one
in which a high level of competence was involved e.g. what types
of extra mural courses would they find helpful in their work, it
would appear that untrained teachers are not likely to express an
opinion even when it councerns improving their work. One will not
expect a large vocal body of opinion from the untrained group of
teachers advocating means of improving the present situation of
providing training for untrained teachers. Outside groups, such
as the Hong Kong Teachers' Association and the Association of
Heads of Private Schools, will have to continue to press for

improvements on the behalf of these teachers.

Further Education

With reference to the differences between trained and
untrained teachers in the matter of further education here too,
the trained teacher seems to make a greater effort with regard to

attendance at extra mural and other courses.
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Table 18
Attendance at Extra-Mural Courses by
Educational Level and Training

Attendance at gGraduate‘ Graduate | Non-graduate!| Non-~grgduate
Extra-Mural Courses | Trained | Untrained ! Trained Untrained

% % ‘ % %
Attended Courses L, L 31.7 50,0 31.2
No Courses Attended 55,6 68.3 50.0 68.8
Number of Respondentsi (63%) (199) (48) (64)

It is interesting to note that a greater proportion of
non~degreed trained teachers attend extra-mural course than the
degreed trained teachers. Perhaps the awareness that theilr educa-
tional level is not as high as that of degreed teachers prompts
the college of education graduates to be more diligent in further-
ing their education. Another interesting point is that the per-~
centage of untrained graduates and untrained non-graduates is the
same ~-63% of each group had not done an extra-mural course in the
past three years.

If the attendance at conferences, seminars, etc. is
looked at, it is the trained graduate who is more likely than any
of the other categories of teachers to have attended this means

of further education.



Table 19

Attendance at Conferences,Seminars etc.

by Educational Level and Training

Lo

Attendance at Confer~| Graduate | Graduate Non-graduate | Non-graduate
ences, Seminars etc. | Trained | Untrained | Trained Untrained
Fw % % i %
‘ [
q =] P
gtt?naec Conferences,i| 3%.% 1% 1 12.5 12.5
eminars etc.
No Conferences, 66.7 86.9 87.5 87.5
Seminars etc. Attended ° ° ° °
Number of Respondents | (63) (199) (48) (6

The most travelled group was again the professionally

trained graduate while a large proportion of untrained graduates

had also travelled beyond the colony and Macao.

that ability to travel

It is very likely

is related to salary and that these two

groups of teachers are more in a position to afford this type of

informal education.

Table 20
Travel by Educational Level and Training
Travel Graduate } Graduate | Non-graduate | Non~-graduate
ave Trained Untrained [ Trained Untrained
% % | % %
Yes 46,0 h1.2 | 29.2 1 25.0
No 55,0 58.8 70.8 | 75.0
Number of
ponoeT ot (6 | (199) (48) (64)
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When membership in a professional organization is looked

at, it is the professionally trained graduate who is most likely

to be a member of such an organization:

Table 21

Membership in Professional Organizations

by Educational Level and Training

Membership in Graduate | Graduate | Non-graduate | Non-graduate
Professional Trained | Untrained i Trained ' Untrained
Organizations % % % %
Yes 27,0 171 8.3 6.3
*(14,3) (9.5) (6.3) (6.3)
No 73.0 82.9 91.7 93.7
N
umber of (63) (199) (48) (64)

Respondents

*  Percentages in brackets indicate the respective percentages of
teachers who listed membership in the Hong Kong Teachers!

Association.

Very few non-graduates, either trained or untrained, belong to

any group.

This is rather revealing in view of the fact that the

Hong Kong Teachers' Association appears to champion the cause of

the untrained teacher and is orientated towards more welfare bene-

fits for teachers in private schools, many of whose teachers are

untrained. In spite of this, the main support of the Association

appears to be among the graduate teachers.
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While the total figures might not be as high as some
educationalists would like them to be, it seems significant that
in comparision with other categories of teachers, the graduate
trained teachers are more likely to attend conferences, belong to
a professional organizations and to travel. They are also more
willing to express opinions about education.

The non-graduate trained teacher is more likely than
any of the other groups to attend extra-mural courses. Both grad-
uate untrained teachers and non-graduate untrained teachers are
almost equally low in the percentage who attend courses and con-
ferences and in expressing their opinion. It would seem that
when compared with other groups the professionally trained teachex,
whether degreed or non-degreed, is more likely to take means to

further his education and to keep up-to~date.

Level of Satisfaction

Coming now to the general level of satisfaction with
teaching, one finds a relatively high percentage of satisfaction

for all categories of teachers.
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Table 22

Level of Satigfaction with Work by

Educational Level and Trainig

Satisfaction | Graduate | Graduate - Non—graduatei Non-graduate
with Work Trained Untrained | Trained Untrained
% % % %

Very Satis=
factory 15.9 10.0 8.3 L7
Satisfactory 69,8 67.3 70.8 65,6 .
Uncertain 111 1506 18.8 21.9
Unsatis-
factory 1.6 5.0 ‘ 2.1 _ L.7

— i
Ver:: Unsatis~ !
factory 0,0 0.5 E 0.0 0.0
No Answer 106 1.5 0.0 B0
Number of

l

Respondents (63) | (199) { (48) ] (64)

In an effort to verify this, teachers were also asked if
they had it to do over again would they still go into teaching.

Again the answer reflected a high legree of satisfaction:

Table 23
Teachers who Would/Would not Choose Teaching Again
as a Caree: by Fducational Level and Training
Choose Teaching Graduate | Graduate |Non-graduate |Non-graduate
Again as a Caree:x Trained | Untrained | Trained Untrained
% % % %
Tes 99,1 58.8 68.7 50,0
NO 1LIL93 ] 1506 16(:8 17:»2
No Answer 6.3 25.6 14,5 32.8
Numb R -
apoer of Respond- 1 (gz) (199) (48) (64)
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As can be seen from the above 85% of the graduate trained
teachers expressed satisfaction or great satisfaction with teaching
and 79% said they would choose teaching again as a career.

Of the trained non-graduate group 79% expressed satis-
fanotion and 68% were sure they would choose teaching as a career
if they had it to decide over again.

Among the untrained graduates while 77% were satisfied
in teaching, 15% were uncertain and 5% were dissatisfied; however,
15% would not choose teaching as a career and another 25% did not
answer the question. Failure to answer this question might be
regarded as indifference which means a fair portion of this group
(41%) do not express certainty as to their choice of teaching as
a career,

While 70% of the untrained non-graduate teachers were
satisfied with teaching; 26% were uncertain how they felt or ex-
pressed dissatisfaction. On the guestion concerning choosing
teaching as a career; 17% would not choose it again and 32% gave
ne answer so here, too, we seem to have people who drifted into
teaching, but are reasonably satisfied with it now that they are
in 1t,

In view of the high level of satisfaction among the
teachers, it is worth noting the salary range as well as the

working conditions of the various categories of teachers.
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Table 2k
Salary by Educational Level and Training
Salary Graduate | Graduate |Non-graduate } Non-graduate

(§ per month) Trained | Untrained | Trained Untraincd

I % %
500 and less 1.6 3.5 2.0 14,1
501 - 10@5‘ 15.9 2741 56.3 5407»7"
100ﬂ>; TSOb. | 1%»5.'7> 35.2 25.0 1742
1501 - ZOOd 28,6 | 7 2241 L.2 1.6
2001 - é5oo 20,6 k.0 ’ —-—— 1.6
2501 & over 9.4 1.5 —— ———
No Answer 6.3 | 6.5 12.5 10.9
B o e (63) (199) (48) (64)

Looking at the range of salaries among these categories
of teachers we find not surprisingly that the graduate trained
teacher appears to reach a higher level than other teachers. Waile
the non-graduate trained teacher begins at higher salary level than
that of non-graduate untrained teacher, there is not a great differ-
ence in the saiary range of the two groups. This is significant
in view of the recent revision of the salary scgle which lowers
the beginning salary of the non-graduate trained teacher.

With reference to working conditions, the survey looked
at whether or not teachers wers expected to take charge of extra-
curricular activities. Some teachers find extra-curricular acti-
vities a burden an& principals vary on the importance they attribute

to such activities as part of a teacher's job. It was thought that
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the highly trained teacher e.g. the graduate trained teacher,

might be excused from taking on such activities in order to give

himgelf more fully to the strictly academic type of teaching.

If we look at the figures for various categories of teachers,

we find that more than half of the trained graduates are respousible

for at least one extra-curricular activity.

The lowest percentages

are among the graduate untrained and the non-graduate untrained.

Table 25

Responsibility for Extra-curricular Activities

by Educational Level and Training

Respongibility for | Graduate | Graduate | Non-graduate | Non-graduate
Extra-curricular Trained Untrained } Trained Untrained
Activities % % % %

Yes 58.7 4z 2 58.3% 21.9

No b1.3 56.8 hq,7 7841
Number of RGSPOH'- (63) (199) (1-{-8) (64)

dents

While the low percentage of non-graduate untrained

teachers who are expected to undertake extra-curricular activities

may be accounted for by the fact that many of these teachers are

employed by private schoolse

double sessions and in crowded premises,

minimize the number of extra-curricular activities offered.

Such schools often operate on

so they may tend to

It

is significant that a large number of professionally trained

teachers do undertake the supervision of extra-curricular activities,

an important part of the students' educations.
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Chapter VI

Comparison of Teachers according to Types of Schools

Expression of Opinion

Looking at the same variables as those examined in the
previous section in relation to types of schools, we can attempt
to discover which schools have the larger proportions of teachers
who express their opinion, further their education by taking courses,
attending conferences, travelling and by belonging to professional
organizations. Although the level of satisfaction proved to be
high among all categories of teachers when compared with the
degree of training, is there a similar level of satisfaction when
related to various types of schools?

The classification of schools employed is the usual one
followed in the colony -- government schools, grant schools, sub=-
sidized and private-assisted schools and private schools. The
category of non-aided private schools has been divided into two
types -~ private non-profit-making and private schools. It might
be well at this point to give the reason for this division. There
exists in the colony a small group of schools which are classified
as ''private, non-profit-making" schools. These schools for eithep
religious reasons or in order to cater for a special need e.g. to
control their entrance to Form I, do not receive any government
ald. The problems of staffing such schools are considerable in
that since they are not in the aided section,‘they do not recelve
the benefit of a subsidy from government and therefore, find it
difficult to pay a sufficiently high salary to attract teachers
from the aided schools and other private schools supported by high

tuition fees.



In looking at the readiness of teachers to express an

opinion, teachers in grant and government schools ranked higher,

while the percentages in subsidized, private assisted and private

non-profit-making schools were about the same.

It is in the group

of private schools where very few teachers voice an opinion when
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asked.
Table 26
Fxpression of Opinion by Types of Schoolg
Bxpression {Govern- | Grant | Subsi- |Private~iPrivate-Non- Private-~All
of Opinion jment dized | Assisted|{Profit-Making }Others
% % % % % %

Expressed | 538 | 62,5| 32,7 | 34.6 27.3 37.3
Opinion ° ¢ : ° °
Did not ex-
press Opinicn46°2 375 67.3 65. 1 72.7 62.7
Number of | 59y (u8) | (52) (55) (22) (158)
Respondents

It would seem that neither the teachers in private schools

nor the untrained non-gradmate will be at all likely to express

ways in which their status can be improved.

It would seem that

plans to remedy the situation of the untrained teachers in the

private schools will have to come either from a professional organ-

ization or the govermment rather than from the teachers themselves.

The likelihood of it coming from a professional organization is

discussed further on in this section.
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B. Further Education

With regard to further education, attendance at extra-
mural courses was almost equally divided among all types of schools
with the exception of the private school teachers. Only 22% of

this group had done an extra-mural course in the past three years.

Table 27

Attendance at Extra-Mural Courses by Types of Schools

Attendance at | Govern- | Grant | Subsi= | Private- | Private-Non- Private~All
Extra-Mural ment dized | Assisted | Profit-Making| Others
Courses % % % % % %

Yes L8.7 | b43.7 48,1 47,3 40.9 22.2

No 51.3 56.3 51.9 52,7 5941 778
Number of :
Rospondonts (39) |8 | (52) | (59 (22) (158)

While one can give many excuses for this low percentage, the fact
remains that the majority of secondary students attend private
schools, most of the students pay fees which are proportionately
higher than other types of schools and yet the quality of the
teachers in terms of degrées, professional training and further
education is considerably lower than aided schools. It would
seem that steps should be ﬁaken to remedy this imbalance.

Grant and Private Assisted School Teachers had attended

more conferences and workshops over the past three years:



Table 28

50

Attendance at Conferences, Seminars etc. by Types of Schools

Attendance Gover=| Grant| Subsi~ | Private~ | Private-Non~- Private~-All
at Confer- ment dized Agsisted | Profit-Making j Others
ences, Sem~ )

inars etc. % % % % % %
Attended ;

Conferences,; 18.0 | 35.4 15.4 §  30.9 0.0 7.6
Seminars etc :

No Confer—

ences, Semi-| 82.0 64,6 84,6 69. 1 100, 0 92,4
nars etce

Attended

Number of

Respondents (39) | (48) (52) (55) (22) (158)

more than

Again, it was the grant school teachers who had travelled

teachers in other schools.

Table &9
Travel by Types of Schoolg
Travel Govern~ |Grant | Subsi~ | Private~ |Private~Non- Private-All
ment dized Assisted |Profit-Making | Others
% % % % % %

Yes 30.8 56.2 28.9 3L, 6 4.6 L1,8

No 69.2 L3.8 717 65.4 95.4 5842
Number of ‘
Respondents (39) | (k&) (52) | (55) i (22) (158)
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Government teachers, more than any other categories of
teachers, are likely to belong to professional organizations.
This is not surprising in that several govermment school teachers
listéd the Civil Servants'Association as the organization to which
they belonged. Again the lowest category is the private school
teachers who apparently do not see the Hong Kong Teachers' Asso-
clation as a means of improving their conditions either financially

or in terms of trailning.

Table 30
Membership in Professional Organizations
by Types of Schools

Membership in | Govern~ | Grant | Subsi- | Private- | Private-Non- Private~All
Professional ment dized Assisted | Profit-Making | Others
Organizations % % % % % %

Tes k1.0 20,8 1%.5 1.6 22,7 8.2

No 59.0 79.2 86.5 85.4 773 91.8
Number of
Respondents (39) (48) (52) (55) (22) (158)

If one looks at the number of teachers who listed the
Teachers' Association as the professional organigation to which

they belong, the figures are as follows:
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Table 31

Membership in the Hong Kong Teachers'
Association by Types of Schools

Membership in | Govern- { @pant| Subsi- | Private- | Private-Non- ! Private-All

the Hong Kong | ment dized Assisted t Profit-Making i Others
Teachers'
Association 28.2% [ 10.4%% 7.7% }  9.1% 9.1% 56 1%

Number of
Respondents

(29) (48) (52) (55) (22) (158)

In view of what has been said above concerning the
position of the private schools, it would seem that neither
movement from the teachers themselves nor through an organization
such as the Hong Kong Teachers! Association, will alleviate the
problem, but only action on the part of the Bducation Department

in terms of specified requirements for teaching will be effective.

Salary and Employment according to Educational Level

Looking at the salary scales of teachers in different
categories of schools, it is not surprising to find a downward
progression in levels of salary from the government to the private
schools. What is surprising is that the teachers in the strictly
private schools fare better in general than those teachers in
either the private assisted and private non-profit-making schools.
While the difficulties facing the private non-profit-making schools
have already been mentioned, it can be seen that the private
assisted school will also suffer in competition with private schools

for teachers,



Table 32

Salary of Teachers by Types of Schools
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Salary i Govern-|{ Grant | Subsi- Pri?ate— Private~Non- Private-All
(§ per month) | ment dized |Assisted |Profit-Making | Others
% % % % % %
500 and less | == | mem | oo- 1.8 13.6 8.9
501 - 1000"‘ 15 4 20,8 5.8 54.5 68.2 - 339.2
1001 - 1506 28.2 18,7 3655 27.3 koS 31,0
1501 - 2000 25.6 3102 k2.3 7.3 ——— 8.9
2001 - 2500 77 18,7 9.6 1.8 —— 2:5
2501 - 3666” 5.1 2.1 1.9 ~—- --= 0.6
3001 - 5560 7.7 _— -—- —— —— -
3501 - 4050 | 2.6 —— - —— ——— -
No Answer 7.7 8.3 3.8 7.3 13.6 8.9
Maber of | (o0) |y | (52 | (s5) (22) (158)

Respondents

In looking at the figures for teachers who undertake

extra-curricular activities, we find that while the teachers in

private non-profit-making schools and private schools may not be

paid as well as those in govermment and grant schools, the demands

placed on them in regard to extra-curricular activities are not

as greata
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Table 33

Responsibility for Extra-Curricular
Activities by Types of Schoolg

Responsibility for § Govern- | Grant } Subsi- | Private- i Private-Non~ {Private-All
Extra-Curricular ment . dized | Assisted | Profit-MakingiOthers
Activities % % % % % %

Yes 89.7 62.5 53.8 56,4 31.8 21.5

No 10,3 37.5 46,2 43,6 68,2 78.5
Number of
Respondents (39) | (48) | (52) (55) (22) (158)

The majority of government school teachers are responsible
for at least one extra~curricular activity. The fact that private
schools requlire thisg undertaking of fewer of their teachers may be
for the reasons listed previously ~- that these schools are often
in crowded guarters and operate on double sessions. However, since
the salaries in these schools are generally lower than the subsi-
dized section of the system, additional duties may hot be required
of teachers.

Before going on to levels of satisfaction among the
teachers in various types of schools, the career pattern of various
types of graduates can be examined. Hong Kong University graduates
are employed mainly in the government, grant and subsidized schools
while the Chinese University graduates are in subsidized and private
assisted schools, Theoreis a large concentration of Taiwan univer-

sity graduates in the private assisted schools.
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Table 34
Distribution of Graduastes by Types of Schools
Universities |[Govern-| Grant | Subsi- | Private- | Private-Non- Private-All
ment dized Assisted { Profit-Making | Others
% % % % % %

Hong Kong ,
University 46.2 1 52,1 | 3h.6 9.1 9.1 25.3
Chinese
University of | 10.3 8.3 28.8 25.4 18,2 6.3
Hong Kong
G.B. and

Commonwealth 511 12.5 Ta9 3.6 k.5 3.2
China

(before 1949) 205 2o 1 508 50k ko5 5.7
Taiwan 2.5 - 3.8 34,5 18.2 1%.9
United States — - ——— 1.8 —— 3,8
A1l Others —— —— 1.9 108 9.1 5.7
Non-Graduates | 33.3 25.0 23,1 18.2 3601 3641
Numb .

umber of (39) | w8 | (52 (55) (22) (158)

Respondents

Looking at the level of general education and professional

training factor in relation to the various types of schools, we can

see where the most highly trained teachers are functioning,
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Table 35
Distribution of Trained/Untrained Teachers
by Bducational Level and Types of Schools
Government Grant | Subsidized | Private- Private Non- |Private~All
] | Assisted Profit-Making}Others
Train=- Non- Nonw Non- Non- Non- Non-
ing Grade Grad. Grada. Grad. Grad. Grad. Grad. Grad. Grad. Grad. Grade. Grad.
% % % % % % % % % % %

Trained 150.0 100.01 38.9 100,0]22.5 91.6] 15.6 20.0§ 7.1 12.5 18.8 15.8

Un~-
Trained

50,0 - 16141 - 177.5 Beit 84,4 80.0192.9 8%.5 [81.2 84,2

Number
of Res- 1(26) (13)1 (36) (12)§ (b)Y  (12) | (45)  (10) | (48) (8) (101) (5%)

pondentd

From the above, it appears that all the non-graduates in
government gchools are trained while only half of the graduates
are untrained. In grant schools the same situation exists for non-
graduates but only 38% of their graduate teachers have professional
training. The percentages of trained graduates are lower in other
types of schools -- subsidized schools 22%; private assisted 15%;
private non-profit-making 7% and private (others) 18%. Again the
unfavourable position of both the private-assisted and private

non-profit-making schools is apparent.

D. Level of Satisfaction

Coming next to the level of satisfaction with teaching,
it is not surprising from the statistics on salary and levels of

general education and professional training to find that the
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highest levels of satisfaction are among government and grant school
teachers. What is surprising is that the private schools rank third
followed by private assisted and subsidized schools. Again the
private non~profit~making schools are lowest with only 55% of

the teachers expressing satisfaction.

Table 36

Level of Satisfaction with Work by Types of Scheools

Satisfaction | Govern~- | Grant | Subgi- Private~ | Private-Non~ Private-All

with Work ment . dized | Assisted | Profit-Making !Others
% % % % % %
Very Satis-
factory 2341 1.6 5.8 7.2 4.5 82
Satisfactory | 64,1 726 63.5 67.2 50.0 715
Uncertain 12.8 10,4 271 10.9 31.8 13.3
Unsatis=~
faCtOry ——— 231 707 158 901 l{..L’.
Very Unsatis-
—— — — — - 0.6
factory
No Answer ——— — 1.9 1.8 L,5 1.9

Number of
Respondents

(39) (48) (52) (55) - (22) (158)

Going on to look at the question concerning the choice of

teaching as a career, the picture is somewhat different:
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Table 37
Teachers who Would/Would not Choose Teaching
Again as a Career by Types of Schoolsg
Choose Govern- | Grant | Subsi- { Private- | Private-Non- Private-~All
Teaching iment dized Assisted  Profit-Making ! Others
Again as
a Career % % o 9% % %
Yes 71.8 | 72.9 67.3 61,8 40.9 57.6
No 12,8 1 16,7 271 16. 4 27.3 1267
No Answer| 15.4 1 10.h 115 21.8 31.8 29.7
Number of
R oels (39 |8 | 2 | (59) (22) (158)
The general figures are lower than those for satisfaction

with teaching and the order is slightly changed: government and

grant schools are the highest with subsidized schools next.

assisted and private schools follow and only 41% of the teachers

in private non-profit-making schools indicate that they would

choose teaching as a carecer if they had it to do over again.

Not surprisingly if we compare the two items on satisfaction and
choice of teaching as

a definite progression to greater satisfaction as the salary range

increases:

a career with that of salary, we can observe

Private
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Table 38
Level of Satigfaction by Salary
Satisfaction ] §$500 or [$501- }$1001- ¢ $1501- | $2001- [$2501 or
with Work less 1000 t 1500 2000 2500 over
% % 1% % % %
]

Choose i
Teaching Again 50.0 58,7 60.6 72,3 63.6 66.7
as Carcer

Very Satisfied

or Satisfied 83,3 73.8 | 77.9 78.5 86. 4 100,0
Number of (18) | (126)] (o) | (65) | (22) (9)

Respondents

While the findings indicate a large percentage of teachers

who are dedicated to teaching one is left to speculate on whether

we can apply the distinction sometimes made between dedicated and

creative types of teachers.

There seems to be a substantial

number of teachers who are dedicated, but owing to a lack of pro-

fessional training, it is difficult to assume that this means they

are the creative type of teacher who will be constantly endeavouring

to improve the level of teaching in the schools.



60

PART ITT
CONCLUSIONS AND RECOMMENDATIONS
Chapter VII

Conclusions drawn from the Survey

From the data collected in the survey, one can draw a picture
of the so-called "average' teacher. The Hong Kong secondary school
teacher is most likely to be someone who has completed his own secondary
school education in the colony and who has obtained a general education
to matriculation level or its eguivalent and may have gone on to a
degree here or abroad. He is not likely to have undértaken professional
training owing to pressure of work or financial considerations. He may
also not believe in the value of professional training since he feels
personality and experience are more important than course work. He is
not likely to be a member of a professional organization. While he
may‘haVe done some travelling one would hope i1t was educational since
he is not likely to have taken any gourses or attended a conference in
the past three years.

Narrowing down the description to each particular category
of teachers that one finds in the Hong Kong schools, we can begin with
a small group of those with degrees and professional training. This
group appears highly motivated to do a Diploma in Education since most
of them had to pay for the course themselves and at the same time they
undertook the course did not benefit greatly by increments in salarye.
The professionally trained teacher is generally satisfied with the
courses undertaken and feels that methods courses and psychology
courses are of assistance in enabling him to teach more effectively.

The trained, degreed teacher is more likely to express an opinion
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conCerning educational matters, to take courses and attend conferences,
to travel and to belong to a professional organization. It would seem
to indicate that Beeby was correct in attributing the movement of the
educational system to Stage IV, the Stage of Meaning, to this type of
teacher. One only has to regret there are so few of them in the Hong
Kong educational system.

Ihe sradzate untrained teacher does not appear to take a
great interest in improving his level of competence apparently assum-
ing a degree is sufficient for adequate performance in teachingn In
some areas such as attendance at courses and conferences, he is on
the same level as the untrained non-graduate teacher. Only in the
areas of travel and membership in professional organizations does he
rank hiéhero While he is satisfied with his job, he would not be as
likely as the trained teagcher to choose teaching as a career if he
had it to do over again. He is less likely than a trained teacher
to have to supervise extra-curricular activities, but his salary is
considerably higher than the non-graduate trained and the non-graduate
untrained teacher. He is likely to be employed in all types of schools,
especially in subsidized, private-assisted, private non-profit-meking
and private schools,

If we look next at the non-graduate, trained teachers from
the college of education we find a group who shows an interest in
things educational and exerts an effort to further their education by
attendance at courses. A small percentage usually employed in govern-
ment schools attempt to improve their level of general education by
third year specialist courses and another very small proportion by
studying for the external degree of the London University. They are

not likely to be members of a professional organization and while
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not as satisfied with teaching as a career as the graduate trained
teacher, they are more satisfied than the graduate untrgined and the
non-graduate untrained teachers. More than half will earn between
500 and 1000 dollars and they are found teaching in all types of
schools. Since this category of teacher ranks as high as the trained
graduate in their willingness to express their opinion and in their
attendance at extra-muragl courses, it might safely be concluded that
in these two areas professional training rather than the level of
general education makes a difference.

The non-graduate untrained teacher who outnumbers all other
types in the Hong Kong educational system does not readily attend
courses, very rarely does he go to conferences or has’an opportunity
to travel as a means of self-improvement. He does not belong to pro-
fessional organizations even to ones whiohkmight help to improve his
position. Added to this, he does not readily express an opinion on
how his status might be improved. He is not expected to undertake
extra-curricular activities and yet enjoys a salary which is not
appreciably different from a trained non-graduate teacher. He is
not to be found as a teacher in a government or grant school, and
rarely in a subsidized one. While only half of this group would
choose teaching as a career if they had it to do over again, nearly
three-fourths are satisfied now that they are in teaching.

If we now turn to examine the quality of teaching according to
the various types of schools, we find that the teacher in a government
school is much more likely to be a member of an organization. He has
views on educational matters and contributes them when asked. If he
is a graduate teacher and 2 in 3 will be, higs degree is more likely

to be from Hong Kong University and there is a 50% chance that he
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will hold a Diploma in Education as well. He will continue his
education by attendance at courses. LT he should be a non~-degreed
teacher, he will be trained.

In grant schools all non-degreed teachers will also be
trained. The degreed teachers are also more likely to be from Hong
Kong University and one-third of them will have professional training
as well. They are likely to continue their education by attendance
at courses and conferences and are much more likely to have travelled
abroad. They express their opinion on educational matters and are
usually expected to undertake extra-curricular activities as part of
their teaching job.

Looking next at the subsidized schools we find them distin-
guished from other types of schools only in that their degreed teachers
-are about equally divided between the Hong Kong University and Chinese
University graduates. Thelr teachers do undertake courses, but only
1/5 of their graduates are trained.

In the private assisted schools, there is also an attempt
by the teachers to attend courses and conferences. Most of the grad-
uate teachers come from the Chinese University or Taiwan Univérsities;
15% of the graduates are trained and 20% of the staff is untrained
non~graduates.

In the private non-profit-making schools agein most of the
degreed teachers come from either the Chinese University or Taiwan
Universities. Very few graduate or non-graduate teachers are profess-
ional trained. A modest proportion do attend courses to further

their education.
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The teacher in the private schools rarely attends courses
and is least likely to belong to the Hong Kong Teachers'! Association.
If he is degreed, he most likely attended either Hong Kong University
or Taiwan Universities. 18% of the graduates and 15% of the non-
graduates are trained.

From the above 1t would seem that the greatest hope for
improving the quality of education in Hong Kong would come from the
trained teachers -~ either graduates or non-graduates. The govern-
ment and grant schools are most likely to have large proportiéns of
these teachers on their staff while the untrained teachers (graduates
and non-graduates) predominate in all other types of schools. Yet
these categories of schools cater for the majority of the secondary

school pupils of the colony.



Chapter VIII

Recommendations

It would appear from the conclusions noted in the previous
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chapter that the type of teacher whom Beeby would associate with Stage

I in the educational system is the largest category of teachers in
Hong Kong and is employed in those schools which educate the largest
number of students. The general picture of the graduate untrained
teacher also indicates that this group is likely to be the type pre-
viously described as relying on rigid syllabuses, textbooks and exam-
inations as the main means of teaching. Considering the widespread
prevalence of these two types of teachers in the educational system,
a change to a more creative approach to learning throughout our
s&condary schools is not likely to occur.

If we are to rely on the graduate trained teacher to move
the system from more formal teaching to a more meaningful type of
education again chances for a general improvement are slight at pre-
sent, since most of this rather numerically small category are cone
centrated in government and grant schools. Perhaps one of the main
signs of hope and encouragement in the school system is the large
numbers of trained non-gradustes, especially as teachers in the lower
forms of the secondary school. In the following pages an attempt is
made to offer some concrete suggestions to improve the present situ-
ation in relation to the education and training of secondary school

teachers.

First, we might begin by looking at the relationship between

curriculum and the quality of teaching. The Education Department has

hinted that experts from England will be arriving in the next year or
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two to examine the curriculum. The School of Education of the Chinese
University 1s engaged in a full scale study of the secondary school
curriculum. However, one wonders if the results will have signifi-
cant effects in changing the curriculum which most educators feel
needs revising. The following comment is worth considering:

Any changes in the curricalum, any modifications

in the objectives of the school, any new approach

to the teaching of the subject are dependent

for success on the quality of the teachers. (1
No matter what changes are proposed, the large proportion of the
secondary teachers are untrained professionally. The authors of
the above go on to comment that most curriculum reforms are really
new approaches rather than new content. If this is true, what will
be the chances of success for curriculum reform in Hong Kong when
most teachers are forced to rely on their own secondary school
experience to know how to teach?

If we look first at the areas which concern all teachers,
regardless of their level of education and professional training,
then the absence of civics courses in the general education of teachers
is one area which needs to be remedied., Mr. Canning, the Director of
Education has cited as a problem for educators in the 70's as the -
challenge of instilling in students a sense of social awareness and
an iéentity with the community in which they 1ive°(2) This will be
extremely difficult even for a good teacher to do if they lack the
basic'factual about the community in which they live. While there

v G - o 2 Gt

(1) Houghton and Tregear, Community Schools in Developing Countries P.u6

(2) J. Canning, "Education Problem of the 1970's" (Legislative Council
Meeting 8 Oct., 1968.)
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are occasionally courses in Economics and Public Affairs offered by
various groups, these are mainly for teachers of the subject. More
effort needs to be exerted in providing courses for all teachers and
for impressing upon teachers the need to be familar with various
aspects of the community. While what 1little that has becn done has been
undertaken by the Departments of Extra Mural studies and the Depart-
ment of Education, would not a workshop scheme be more valuable in
linking the school and the community? This could be a means of having
all teachers become familar with community development, social work,
labour problems, government structures, etc. Discussion could centre
around the role of the school in relation to these areas. Workshops
or courses which prove popular should be repeated, the object being

to reach a large population of teachers rather than giving longer
erudite courses to a few. It might well prove stimulating to both

the teachers and to the representatives of other parts of society.
Students could also be included. since they are, in some cases, more
aware of society than the teachers.

Secondly, there is an obvious need to provide more incentives
for all teachers to further their education. Payment of course fees
by school heads and by the Department of Education is one means, but
what would seem to be more important would be an indication by influ-
ential members of the teaching profession that further education is
expected of a good teacher. The encouragement of principals, both
as individuals and as part of organized groups, would be helpful.

An indication that proof of such further education in the forms of
courses, conferences and educational travel will be expected at the
time of approval for promotion and salary increment would also do a

great deal to promote further education amohg teachers.



By looking at the courses most appreciated by trained teachers
and those which were suggested by untrained teachers, it appears that
courses in teaching methods and in psychology would be the most bene-
ficial. The request for courses in teaching methods supports the
c¢laim made previously thas it is new approaches rather than new con-
tent which is needed in educational reform.

Moving on to the training of untrained non-degreed teacher,
this should be a matter of urgent concern for the Department of Educa-
tion. In looking over a large number of newspaper items over the past
18 months, there is a persistent plea for this by the Hong Kong Tea-
chers' Association. The rocently expanded in-service training programme
does not seem adequate. There is a n:ed to co~ordinate the efforts
of private bodies, the Department, the Extra-Mural departments of
the universities and the Hong Kong Teachers' Association in order to
build up some system of a progression of courses which could lead
upon completion of a specified number of approved courses to a certi=-
ficate. One of the grievances of the private schools is that when
their teachers qualify in the in-service training courses, they
leave the private schools for aided or government schools. This pro-
blem will requife the government to determine the number of teachers
needed, the length of time required to train them and a warning that
certification will be required of.all teachers by a certain point in
time. With the proposal to use the private sector of education to
provide needed secondary places there would seem to be no reason why
a higher standard cannot be demanded of teachers im these schools
provided, of course, that the opportunities are available for some

type of training.
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The next group in need of consideration are the degreed
untrained teachers. This has been partially remedied in the matter
of incentives since there is now a requirement of a Diploma of Education
for increment beyond the fifth point in the new salary scale. However,
there is still need to find a more realistic approach to this problem
than overcrowded part-time Diploma in Education courses. Schemes to
introduce a minor in education during the degree course have been
proposed at various times and students already undertake some courses,
such as educational sociology, psychology, linguistics etc. which
could serve as points around which to organize a minor in education
without great disruption to the traditional university under~graduate
system. This is already being done at York University(q) which would
indicate that even developed countries have resorted to it in an effort
to obtain trained teachers. One of the reasons why many of the good
suggestions made are confined to baper or to speeches at conferences
is that the Professional Teachers’ Training Board apparently fails to
function or has simply ceased to exist. There is an urgent need for
some body of intelligent and concerned individuals representing the
various interested parties to be formed and to propose suggestions
for the development of the training of graduates. Representatives
from the Schools of Bducation of the universities, the Department of
Education, the heéds of schools and teachers should work together on
Proposals. More communication between the Heads, the Schools of
Bducation snd the Department secems particularly needed.

e . ot . o b

(1) York University (U.K.) offers education as a subsidiary course
with the following main courses: Biology, Chemistry, English,
History, Language, Mathematics, Music and Physicsa
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The third group which is in need of some consideration is
the non-degreed trained teacher. It is apparent from the survey that
the London University external degree scheme is for none but the hard-
iest. The complaint leveled at the third year specialist courses is
that they fulfill a need felt by government schools and make very
little if any provision to supply the same need in aided or private
schools. There is also no long range plan to indicate that this will
ever lead beyond the third year to a means of completing a degreeca.

It seems regretable that there has not been thought given to the use

of educational television as a means of remedying this situation.

The recent developmentsin England in the Open University should be
looked into as a means of providing a higher level of general education
for this group of trained teachers. It could also be a means of up-
dating trained-degreed teachers and training non-graduate untrained
teachers.

There would appear to be a need to reconsider classification
of teachers to allow for a greater variety of gualifications. A more
reallstic acknowledgement of degrees which are non-Commonwealth is
needed. Consideration of allowing a law of supply and demand to
operate might also prove helpful so that if there is a shortage of
translation, music, science or other types of teachers this might be
cared for by providing a special allowance. If one looks at the pre-
sent salary scales in operation in aided schools, teachers who hold
degrees from Commonwealth Universities are favoured over all others.
Graduates of other universities and college of education teachers fall
in the next group with post-secondary college graduates trailing at the
end. It would seem a better means to improve the quality of teaching

to devise a classification system which put the graduate with pro-
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fessional training (degree plus 1 year Diploma course) considerably
above the untrained graduate. The university graduate who has some
education courses on an undergraduate level should also be ackncw-
ledged as higher qualified than graduates with no education courses
on an undergraduate level. There should be a reduction in the gap
between the graduate wuntrained and the trained, non-graduate which
at present is considerable, The biggest salary difference should be
between the college of education trained teacher and the untrained,
non-graduate. The later should be gradually eliminated from both the

alded and private schools.

Present system of classifying teachers

Commonwealth degrees, plus Dip. Ed.
Commonwealth degrees, no professional training

Other type degrees (with and without any professional
training)

College of Education, post secondary colleges graduates
Non~-graduates, untrained

Suggested system

Degree plus Dip. Ed.
Degree with education caurses as part of under-graduate work

Degree with no education courses (temporary permission
to teach)

College of education teacher
(Gradual elimination of the non-graduate, untrained)

Increments to be based on evidence of further education and the
head's recommendation

Special allowance for teachers in short supply
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It is evident in all that has been suggested above that the
two main groups which should be deeply involved in attempts to improve
the quality of teaching in the schoels are the Department of Education
and the teachers themselves. Looking at the administrative framework
through which this is to be done, it should become apparent that the
present combined Department of Further Education and Technical Education
which presently exists is unsatisfactory. Certainly both topics are of
sufficient importance to warrant separate offices to deal with them.
With relation to the teachers as a group there is a marked absence of
anything resembling a professional teachers organization. The Hong
Kong Teachers' Association, as has been pointed out before, appears
to make its primary concern the needs of the private schools. This
may well be a valid role for the Assoclation (there is, however, a
Private Schools Teachers'! Association), but it will not interest
teachers in ailded schools. Government teachers are more inclined to
spend thelr energies on the Civil Servantd Assnciation if on any group.
So it leaveé the teachers as a group fragmented not only by different
types of training and educational background but by membership in
organizations which might be able to promote the profession. The
existence of an organization of professionally trained teachers while
appearing at first to separate the professionally trained from the
untrained graduate and the trained non-graduate could do much to
obtain more favourable conditions for the training and education of
these groups of teachers. The Hong Kong Teachers! Association, at

present, does not seem capable of fulfilling this role.
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Appendix: Suggestions for Further Research

This report has attempted to give a picture of the various
categories of teachers presently teaching in Hong Kong secondary
schools with particular emphasis on their attitudes towards profess-
ional tralning, further education and teaching as a career.

In conversations with several principals of schools it was
felt that heads of schools may not value professional training as
highly as thelr teachers do. This attitude may be based on experience
of teachers' performance or, in certain schools, a desire to minimize
the importance of training since the schools do not attract trained
teachers. Some research into principals' attitudes towards profess=
ional training and other aspects of further education would add to
the facts already uncovered.

Having established that most of the untrained teachers are
relying on their own Hong Kong secondary school experience to know
how to teach, one realizes that the trained teacher is undoubtedly
very much influenced by his College of Education or School of Educa~
tion experience in learning how to teach. Just how different is the
teaching method, the approach to curriculum and the examination system
of the colleges of education and schools of education from those of
the secondary school? Could Beeby's four stagés from the Stage of
Form to that of Meaning be used to evaluate the professional training
institutions?

The study would certainly indicate that we can ill afford
to waste any of the teaching force, but how many teachers are actually
teaching the subjects which were their main areas of study. Do we

have mathematics teachers teaching English? Geography teachers teach-
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ing General Science? Some research into studies undertaken by teachers
and the subjects they actually teach might indicate more effective ways
of using our teaching manpower.

As has been stated in the survey, membership in professional
organizations is not high among the teachers. Since the Hong Kong
Teachers' Association is the main ofganization for teachers at present,
some research into its wembership, aims and activities could proved
valuable in indicating whether or not it is realistic to expect this
group te fulfill a function similar to that of the National Union of
Teachers in Great Britain.

With all the publicity given to the recent changes in tea-
chers' salaries, there is no need to mention that this entire area of
the teaching profession could be looked into in more detail. If the
recent proposals to lower the salary of the beginning teacher from
the college of education is not reconsidered there seems to be every
indication that the number going into teaching will decline while the
improved position of the Honours graduate with a Diploma of Education
has already caused an increase of applications to both university
departments of educaticon . All of the above indicates that there is
no lack of material for further research in the field of teacher

education.,
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