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SESSION 1-A: PEDAGOGY PANEL [MADELEINE A]
Chair: Noriko Fujioka-Ito, University of Cincinnati
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(Advantages of interaction based on sociocultural theory: From the perspectives of activities and assessment)
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TS L BRI T A2HEEMER ORI R (Effectiveness of interaction based on sociocultural theory)
Noriko Fujioka-Ito, University of Cincinnati
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understanding of Japanese culture using blogs)
Megumi Fujio, University of Arizona
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[Facebook 12X 2 AXREZBHRALOMEERKXZBEL CORXLEME BAFEH DM L] (Language proficiency
and cross-cultural understanding through multilingual communication on Facebook between students in the U.S.
and students in Japan)

Hideko Shimizu, University of Colorado - Boulder
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performance tests in elementary and intermediate Japanese)
Yasuko Takata Rallings, Wake Forest University
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SESSION 1-B: PEDAGOGY PANEL [MADELEINE B]
Chair: Shinji Sato, Princeton University

PanelTitle: Ta I a =7 477 7u—FHE : x5, . BCEBZH S LT] (Rethinking the

communicative approach: Toward dialogue, collaboration, and self-actualization)
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Yuri Kumagai, Smith College; Shinji Sato, Princeton University; Koichiro Yoshimine, Koko Shuppan
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the memories of war: Promoting critical meta-communicative awareness and co-construction of meaning)
Rika Shibahara, Universiti Sains Malaysia
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“Casual Friday: Raising meta-communicative awareness and opportunity for using casual speech among teachers and
learners of 2nd year Japanese”
Amy Snyder Ohta, University of Washington

In American Japanese language instruction, the communicative approach generally involves following a grammatical syllabus
and practicing grammar and expressions with interactive tasks. Such curricula generally don’t teach the variety of interactional
styles, or foster the meta-communicative awareness, flexibility, and expressive creativity students need for effective
communication. Compounding this difficulty are native speaker (Okamoto, 2011) and learner misunderstandings of how
Japanese casual speech is used. The present study examines the impact of “Casual Friday,” a naturally occurring intervention
conducted in two 6-section university 2nd year Japanese courses. Conducted in 2012, Spring and Autumn quarters, Casual
Friday provides class days for casual speech; instructors have free rein to teach interactive style. The data include 1) classroom
observations, 2) teaching materials, 3) staff interviews and meeting observations, 4) student surveys and 5) student interviews.
Data collection completes in January 2013. Analysis of the Spring data set evidences increases in student and instructor
metacommunicative awareness related to interactional style. One instructor called the intervention “transformative” for all
involved. Class observations show diverse activities, including instruction, drill, role-play, games, and interview tasks. In an
event simulation, one instructor brought speech events common among Japanese college students into her classroom. Students
reported increased awareness of casual forms and interest in using them with Japanese peers. Instructors enjoyed breaking
away from the grammatical syllabus, being innovative, and teaching high value content to students. Analysis of the complete
data set will help us to assess the effectiveness of this intervention, and to apply findings to better understand how interactive
styles might be effectively taught in Japanese classes, the role of metacommunicative consciousness raising in language
teaching, and how providing instructors with opportunity for creativity might transcend barriers of the communicative
approach as traditionally applied in teaching Japanese.



“What can a reconsideration of the communicative approach tell us about teaching advanced learners? The discourse of
a communicative classroom in the post-method era”
Dina Rudolph Yoshimi, University of Hawai'i - Manoa

While the field of TJFL has not yet embraced a post-method perspective (Canagarajah 2006), some researchers have explored
how teachers foster language awareness and ensure social relevance through providing learners with opportunities to engage
face-to-face with native speakers (Ishida 2009; Tateyama & Kasper 2008) or through having learners reconstruct high-stakes
interactions produced by NS interlocutors (Ohashi 2009). However, in these studies, contrary to the post-method perspective,
the role of the teacher as selector and instructor of “the teaching point” (Allwright 2005) remains prominent. Thus, the
question of what classroom discourse in a post-method JFL class might look like remains unanswered.

In this paper, using data from a 15-week advanced speaking class, I illustrate how a post-method orientation to JFL
instruction is accomplished through the joint construction of locally-constituted microstrategies that emerge in the course of
teacher-student engagement with excerpts of learner talk produced in interactions with NSs. I focus specifically on teacher-
student interaction in conjunction with two classroom practices: 1) learner-generated feedback journals (on-line exchanges)
and 2) ad hoc instructional materials constructed around learner production (in-class exchanges). Both practices take learner
talk produced in unscripted interactions with NSs as the starting point for learning, with the learner selecting the target excerpt
from his/her talk, and establishing the interpretive frame for subsequent feedback in the former activity; and the instructor
selecting the target excerpt and designing awareness raising activities couched "in the words of the learner” in the latter.

The analysis of discourse associated with these activities reveals that, as teacher and student negotiate understandings of
learner progress, success, and failure on learner-selected aspects of learner talk, i) a shared metalanguage develops, ii) cultural
consciousness emerges in socially relevant ways, and iii) learner capacity for self-directed learning expands. The ways in which
these microstrategies can inform subsequent instruction is discussed.

SESSION 1-C: PEDAGOGY PAPERS [MADELEINE C]
Chair: TBA

“Pragmatic awareness and recognition of Japanese plain and polite forms”
Stephen Moody, University of Hawai'i - Manoa

There is a growing belief that explicit teaching of pragmatics in foreign language classrooms has a measurable positive impact
on learner’s ability to recognize and use appropriate pragmatic forms (see Jeon & Kaya, 2006; Rose & Kasper, 2001). The
present study investigates effects of explicit meta-pragmatic awareness-raising on learner’s ability to recognize appropriate
Japanese plain and polite speech styles, a pragmatic feature of Japanese research has identified as particularly problematic
(Cook, 2001). This project seeks to demonstrate that explicit attention to pragmatic features is an effective method for helping
students to develop their ability to use language in pragmatically appropriate ways, even in beginning stages of language
development.

In a review of research on pragmatic teaching, Kasper (1997) notes that awareness-raising activities help students
acquire socio-pragmatic information. I build on these studies using an experimental pragmatic awareness-raising activity.
Students in a beginning, intact class participated in a teacher-guided meta-linguistic discussion about Japanese plain and polite
forms. The students’ ability to recognize socially appropriate usages is measured using pre- and post- quizzes which are scored
relative to baseline responses by native speakers. Results are compared to a control group which received no explicit
instruction. The instructional session was recorded and transcribed. These data are analyzed quantitatively for evidence of
increased ability to recognize appropriate speech styles and qualitatively to explore student’s emergent understanding of socio-
pragmatic features of Japanese.

While many studies focus on intermediate to advanced students, research has demonstrated that pragmatic information
is also teachable to beginners (Tateyama et al., 1997; Tateyama, 2001). The present study agrees and argues that explicitly
raising awareness greatly facilitates the development of speech style. This has strong implications for classroom pedagogy,
suggesting that meta-linguistic discussion of pragmatics is an effective tool for language teaching.

“Collaboration in the design of an augmented reality iPhone application for Japanese language learning”
Junko Ito, University of California - Davis; Andrea Shea, Pepperdine University

This presentation introduces a collaborative project by a Japanese language instructor and a learning technologist who have
designed an augmented reality iPhone application for Japanese language learning. Research has shown that language learning
is successful when situated within the context of real life situations, ideally in a country where the language is spoken. However,
learning a foreign language in a country where that language is not spoken can be difficult. Alternative, virtual worlds such as
Second Life have been used in lieu of being physically in the target language countries. Within a virtual world, the learning
experience is only on the computer whereas within augmented reality, students interact with the real world using mobile
devices such as an iPhone to facilitate their learning. Augmented reality moves learning out of the classroom and into places
students encounter in their everyday lives. Augmented reality has been used mainly in educational field trips in various
disciplines; however, little research has been done on using augmented reality for language learning. This presentation
describes the design process of an augmented reality application. The application framework is set up so that a storyline guides
students in the production of content and commentary in the form of text, images, and audio on their iPhones in physical
locations and various situations on a university campus. The Global Positioning System (GPS) feature on the students f
iPhones is integrated into the application and will record the location of these commentaries. The content was designed to be
appropriate for an intermediate university-level Japanese language course. Locations such as the library, cafeteria, and
bookstore are used as settings for task-based activities. A demonstration of the application will be shared as well as plans for
future implementation.



“How reliable is daily grading? An investigation of the inter-rater reliability of daily grades assigned by trained
teachers”
Stephen D. Luft, Ohio State University

Daily grading is a practice used in many Japanese language programs in the United States. Choi and Samimy (2002) found that
students and teachers generally have a positive view of daily grading; that daily grading is associated with moderate levels of
anxiety, which have been found to be associated with positive language learning results; and that daily grading motivates
students to prepare for class and to attend frequently. However, they also found that some students and teachers were
concerned with the consistency and fairness of daily grading, and recommended in-service training to ensure inter-rater
reliability in daily grading. Given that empirical research has not yet investigated the inter-rater reliability that can be expected
of teachers who have completed training in the assignment of daily grades, the current study investigates the reliability of daily
grades assigned by teachers who have received such training. In this study, teachers from an East Asian language program who
have been trained in assigning daily grades are randomly assigned to observe a class of students that are learning their
language of specialty, but whom they are not currently teaching. The observing teachers assign daily grades to the students in
the class. For each class, the daily grades assigned by the observing teacher are compared with those assigned by the teacher
who taught the class. Preliminary findings from daily grades assigned by Japanese language teacher trainees (n=5) suggest that
after completion of training daily grades can be assigned with excellent reliability (a=0.936).

“Are manga really easy to read? Assessing their readability and potential for study”
Giancarla Unser-Schutz, Rissho University

Recent years have seen great interest in using manga in the Japanese language classroom (Kumano 2010). However, with little
research on language in manga, it remains unclear how they can be utilized effectively. In particular, while manga are often
assumed to be easier to read than other textual genres (Murakami & Bryce 2009), their actual readability has not been
thoroughly assessed. In fact, this question could be approached in two ways. First, there are the skills necessary to process their
combination of the visual and the verbal, and how those skills are obtained. Secondly, there are the actual linguistic skills
readers must bring with them. While the earlier issue has been approached by Allen & Ingulsrud (2009) and Nakazawa (2005)
on “manga literacy”, the latter issue of the vocabulary and grammatical structures seen has been given less attention.

In response, this papers looks at readability and language using quantitative data from a 688,605-character corpus of 10
popular shoujo- and shounen-manga. Particularly, I will introduce the results from two readability tests (Shibasaki et al 2008;
Sato et al 2008) and what they mean for manga. The tests placed the corpus at grade levels 6.04 and 5.70, respectively, with
significant differences between shounen-manga (6.78/6.40) and shoujo-manga (5.30/5.00). On the tests’ scales, manga rank
very easy; however, as | will show using morpheme analysis, some of the most frequent verbs suggest relatively complex
grammatical structures, giving more depth to what readability means. In this way, I will attempt to consider the nature of
manga as a linguistic resource. In particular, I hope to offer some linguistic insights that may be helpful when considering how,
when and at what level manga could be used in the classroom, as well some thoughts on how this places manga amongst other
textual genres and mediums.

SESSION 1-D: PEDAGOGY PAPERS [MADELEINE D]
Chair: TBA

"Intercultural computer-mediated communication in an intermediate Japanese class to create a ‘third place’
Tomoko Takeda, San Francisco State University

Recent technological advancement has enabled many language teachers to develop activities and materials which were
unimaginable or not easily accessible a few decades ago. Online interaction is one of the activities which allow language
learners to easily come into contact with native speakers belonging to the L2 culture without actually going abroad. Various
previous studies demonstrated that CMC (Computer Mediated Communication) in the L2 classroom stimulates increased
written L2 production and students’ attention to linguistic forms, reduces students’ anxiety toward language, and provides a
more equal and safe environment for L2 discussions. Furthermore, CMC helps the students’ development of interactive and
intercultural communicative competence (e.g. 0'Dowd, 2003).

We as language teachers, however, should always remember that simply bringing technology into a classroom does not
automatically guarantee positive outcomes and improvement of curriculum, as Blake (2008) correctly pointed out. What
matters is how we use it, and that requires as careful and thorough planning as we use to design any other tasks, given the
effect of the task design on the learners’ performance as discussed by some of the previous studies (e.g. Bygate et al., 2001; Mori,
2002; Ohta, 2001). Their findings emphasize the importance of carefully deliberated and pedagogically sound planning,
designing, and implementation of any tasks, including those which utilize technologies, in order for the students to achieve
expected learning outcomes.

Examining an Intercultural Computer-Mediated Communication (ICC) task which was incorporated in an intermediate
Japanese class curriculum, the present study analyzes the task in terms of two stages: planning/designing and the learners’
performance considering CMC in language teaching, teaching culture in language class, and task design and its effect on the
students’ performance. The analysis of the planning and designing of the task and students’ performance will be followed by the
discussion of pedagogical implications.



[BREEEORZAECIZIEEER L BEABHET ~DIEH ] (Native speaker college students’ language use and its
application to teaching)
Mutsuko Endo Hudson, Michigan State University
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BEOTIE, R—24E0 [ThFdA) HLROY FHEAL] OFEELFE, SELUEERLIONRKREH TH D, HXT
I, ~T A~ A+ % Bl B ETHR) ET R (=Fnnd) OFANREND, BIFEET [~F -5 AN 13Y
F oV b IVORH (Z51994) THWTE D, TOM, 1 LEHR (HN200652H) LEIKICHED,

RPIFEHOHF OFRfEZ KW L, GEHENRFICEDO LI ICFHET LIRS v, Fo, BEEOMHEM - EHZED, SihiE
FAIZBEAZERDHDOIFEARTH D, Lr L, FEROBTEGEOBE 2 FEHICHIE Y, BR, o6 b %%
L0, SHEEHOEELZRECEFRBRICENT Z LITARETH D, RHIEDOHIRD —2IZBIERID 72 < BPERN
—ANThHbHZ ETHD,

ZEEOBRFHEEZRET I-OICHMIB TE % 2 L | (Whatcan teachers do to foster learner autonomy? )
Kyoko Sato, University of California - San Diego

AARGEFEENSEOBAREZEHICLVEBMICIRV AR L O RREZBEOEZOICHEHMIZIEDOL )R ENTEIDEA
I IR EKRZ, FRRLUSAVDOBAERED T T AZASTL 5FEEDOLIZG2ONA X A7 X203 0, BmmicH
FOFBIE MTe &V D REEEICKIT A L D IS, ARKBIIRETTRLNVOAARELZBEL TWELIFEEEOH
HEEOTMTETHDICHEE LTCEDI IR ENTEEINERLT 7 v a I —FoRPREHRETH D, F
WMOMDIZFEEEFIIEBDOREFLETET AN P eENEZRRTHEDITIZEDOL I R ETHIXL VW EE LS,
SHEMTHE SBEAKTRICABERRT A N mRT 510 ERICME Lzh, LERSE, Boo AR D
AAZELEOPICBIZH o727, BT D700 E Lo BARRE LR 2T-0n, 5% ESTHRENEE
2T, o, FHERIATONDEZ T2 27 FOREO I N—PIZBNT, HAOLNRT RAL AT HDTIERL,
HO - 73 M2 &8, BOME, E7FM0£21T9 228 L T, FEFCASHIOAABEHAICONTEZ S8, &
WRA 722 H ARGE L E ~DOWY MAH DR EFL Z & 2 BigT,

“Challenging kana words for beginning students of the Japanese language: Romaji assistance or not?”
Masako Nunn, University of Redlands

Learning new vocabulary for beginning students of the Japanese language is a daunting task due to the different writing system
for the learners. There is a debate about whether Romaji assistance hinders students’ mastery of kana. The purpose of this
study is to investigate the effects of using Romanized assistance on the beginning level of Japanese in learning vocabulary at the
college level. Fifty-nine students in the first semester at two universities in Southern California participated in the study in
2012. New vocabulary items were presented to students in both experimental and control groups. Only the experimental group
was presented with Romaji assistance. The scores on vocabulary pretests, post-tests, and questionnaire responses (Likert scale
and open-ended style) were collected for statistical analysis (descriptive and t-test).

The survey reported that even though the students prefer the Romanized assistance, they believe it's better without
Romanized assistance for their learning. It also found that both groups believe the flash cards used for the listening activity and
recognition are effective for vocabulary learning, which implies that auditory assistance might be effective (Okuyama, 2007).
The result of the scores showed no significant difference between the two groups, indicating that Romanized assistance did not
help the learners to acquire the vocabulary. The finding supports the claim that the early introduction to the written form of the
language helps the learners to become more literate and analytical (Clyne et al, 1995).

The result of this study suggests that learners who continue to study the Japanese language are better to start with kana
words without Romanized assistance after they learn single kana in order to develop not only their Japanese language
proficiency but also literacy for their future learning.

SESSION 1-E: SECOND LANGUAGE ACQUISITION (SLA) PAPERS [MOHSEN A]
Chair: TBA

(P ESEICBT2EXBBEOEH ZFZFHTOFREERLZOREREEICEH L T—] (An analysis of
the "sympathy-constructing” sequences in Japanese learners’ spoken communication)
Hong Yang, Kagoshima Prefectural College

HIHE ORFETIE, REAOBMAETHIE, BEVEZ LY I<HD & 5 7203kl m 2 IR LTS i 2 MBIt 5>, €0
2O RERDEMNE L HbND, —FH T, ERLHNRH DBREEATZSHE T, Z2MER TR BEEORGVRGELTT
ITiE, MEF2 L OBHIRITI & ANLD b ERSLEMAEZ R~ FEEROFEEZ O DI, SHNE M O H@ERa#e
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HEORRZMHRLLVEEL TV TrEALHZLND, BAFEORFHIZEWTIE, 2551 TUeRw) Tk
1) NIERFR O - ERMEREZ RO LIRS TV D, ABFE TR, EBMER - FHlIC EREOFERIA LI L
FFheFEERE L, TEABAGFEZEHENSINT 5 2 HMOYHSE (364, FH12H) 12k 2 TREZER—IG
B OEFHOGH 2T T,

ST OFRER, RIEERISST 2I0FITE, (1) %Y - 355, (2) 1F# - FHiioR4t,  (3) J\Ul LB,
(4) FB% - RBVFEOHVIRL, (5) HHER, (6) WEH - HOBLDH, L) 6 ODNRE—UNh LI, FEE
DIRZIIE, BRI A R TIRER DR IREORAZ —0% (6) JREF - FHObOARIER L, G M HE
DYIRNERFHERAL 2o TWD ZEBRH LN RoTe, £lo, REFEOENSH NG, FEHEPHFORBEREF 22T,
HAGERE ) OHIFKI A DI - FEM ORI Z T ICTERWEE, % - KBEFOM VB L THFICHREEZRP LR,
HFELOREEZEV T ENTE L 2 LORRENT, AT, FEFITHT D2R@EHEEICB VT, AARHRESN
DOHIPR & BN Z T < W TSR - REVFEOB VKL | 2FB0ICEMNT 2 L 0mEI 5 a5 L e/,

[EXABFEEEORAERBT7 72 FOEHBENOER: JHOFEL ZDOFR] (Training methods and their
effects on learners’ Japanese pitch accent production ability)
Erika Hirano-Cook, Pennsylvania State University

FEHECHHOAARET 7 bOREEZHBL, BT I ENTEDINEHIZOTSIEDL I L2 HMICREREZITo T2,

AAGEPEE2 - 3FEAZXRIT, W OREIMIZ07 MO AARZET 7 & Ml ZEIC 2B 0RE Toll FiE L 7=, 3T
X, FEHEFOBEHZED, ACEENZMET R E0BEZmN, MFRES - AR - EHOIIEZ KA HIZHAAAT
8 L7z, ZOME, 772y MLBEFETHAET A R TIHE, SN LEZEEEORRIC—B LZAERR b,
FEEZ T T RWEEEOZN EFEENE LT,

ARRTIEZ, 7782y bOIFEHEORE LIRIC, FHEBAOT 7y MBEHORREZRET S, EHT A b
TiE, PR, BEER, PERAE S T40EORNEGEE V., T2V MLEE [—) ORI TERRLELDEZE D TN
DEAMER LTz, IS SI L7383 LA =0 T W TR - 57 2 BT, PRA Tt SIS % 5t
HEFbOEEE L, HRT 7y NEHERT 2 A AREFFESRE27ADTIO O BRI 25BN L7z,

FHT c FHRTAPNOAARANTFHEFBRNOFEEEO EREE S LIER, 778y MNEST 722 MIBERROF
WKHLTIEIERBRANAONTZ, ZOMREFHEX, FEFOT 7y MEHO FEREOEEIC SOV TOEL S
2,

Flo, MENTEFEHAZLHE, BN —FHICESHBEL TLE 2IRICHS I, FEFEOACMELEN 2 MIZT T
TET DX, EOX D RREE EORETT O RED, KIIBORETLE., HE FEONE ERE X TRMEZ IR~
FEHICOWTORELT 5,

(BETDITAT V7T AT 4 2BATC—BEOREDAABEFELLDTAT VT ATACHEHT DT ARy
¥ a V] (Beyond existing identities: A discussion on identities by Korean learners of Japanese as a foreign
language)

Momoyo Shimazu and Ji Young An, Korea University

AT, BEOKFZO HABLEEMT I AARTEIZL DT A Ay v arnb, TAT YT AT AT T 4 A2
—AEWY B, PO BFOEATT ATy T 4T 4 2L, ERBLTWCRBEEZ L LD THD, AT
. SEEETAT T 4T 4 OFE A RIEIZ, Kramsch (2009) ®multilingual subjectD & % HF9E O FHAIZ LT,
AAGEFZEHENHATBEZEHOBBIZBNT, HADTAT YT AT 4 ZHRAFREZRZ SR L THBA LTV HEHEEZH S
MZT D,

ARETWH T — 1T, BEOKFEOAARERIEY 7 AOFEEFE2274 ., 2011FE22HO168MICh 720 . B=INE
Fe LTHARIT oA v TA4 v « T A Ay aryThbd, HET 4 Ay v a Z—9WSMEd, &7 4 A0 v
aroOUHLE LTEME B, FEHEZHEMOEMINT 2B0OBEAEZIRRSE L LB, MOFAEDOERIZKR LT
BHEHMBICI AV ML,

AFRORMRBTH ST AARFEFEFIL, MOFEFELOT 4 Ay arZBUT, BEOTAT VT AT AMEDLD
W SN TEENEBHEBTIL LRI, PRBICE S TOT AT UT 4T 4 ORA T 2 BB EEZE LT, AW
DTATUT 4T A DEERLERERFN L TN T 4 AH v a VORNRICIE, bbNIEESCHEE N LEEICE X
BTATUVTATAEBRTEHROAT T =Tkl FEFABHOZ L ETRIAINT, FEFEHO ELHIIK
(I, 2012) DA D, AFREDOEZRIL, TAT VT AT ABIZIFTNERIT 5 Z L 1XOMER LRI (Bakhtin,
1981) MEHIZEADL - TVWHIEERBLTEY, ZORIZBWT, TAT T AT A MEICHFEGTH b0 L Bbid,

THABEEELAABRBEEOA LY X T IF34 T 470N iF: CMC (computer mediated
communication) %{#FH L7234 | (Language use in speaking and writing between learners of Japanese and
native speakers of Japanese: Computer mediated communication [CMC])

Kazumi Matsumoto, Ball State University

BIGOHHAN THEXSEN - FLSEN 350, TUEFELSERLKZT VWD, BEXSFEIHE>TWVDHLEVHIH
Wi EHEORELEZ BN D, L, JIBE(1991) 1356 LS L HFX 5 ELAMRICXAIT 2RI R0 Ll /N
(2008) 1% Z DU 7245 EF7 1R TITEM O EREMNFH TE /2 & LTV %, ¥ IZBiber and Vasquez (2008) (1355 & LFE
FEA a— XA TR LA SEEIE VTR NWE Lz, DENOAIISE TIXEE L SHE L BXSEIWMAKBINTET, —
DEFEA X A N OHfKAR % 39 1 O (Chafe and Danielewicz, 1987) & 4 5305285, HIZ, HELSE L EXSEOLITHF
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FERBEOZHEAZANOENGTFIIAATH L7720, FEHESHEONNMBARAIKRTH D, TOD, KRR TIEAZ AL
FEAOERTH D, JEMRITEREZY T, mm%ﬁmb AE—X T GERARAT ETAT 4 VTGRS T —X
ZIVE L, oD HAF %ﬁ%&w— D (@FH T ()P (L, Z L T()HAEFESEM T, 4003 HEAHX
AMZETHHEA : ()XOE (i) & %moi@ﬁﬁémoiﬁﬁkgﬁﬁ% L7z, R, BHAGEOREIINEWFAIZ
ELBERIS U T, XOEMEER EDZZANEBTLEETWD I ERSNoT-, F-. DU REL b L ICAIETIZS
FERAF A LD NS T OIREFER2ERT 5,

SESSION 1-F: LANGUAGE AND CULTURE SPECIAL INTEREST GROUP PANEL [MOHSEN B]
Chair: Yoshiko Higurashi, San Diego State University

Panel Title: Issues of internships in the U.S. and Japan: One year later

This is the continuation of the Panel on the “Issues of Internships in the U.S. and Japan” presented at the 2012 AAT] Spring
Conference in Toronto. The Panel has three continued presentations out of five presentations delivered in 2012. The Panel also
includes a new presentation on summer internships in Japan - the Harvard experience.

The academic curriculum with its increasingly demanding global emphasis requires or strongly recommends internships
at sites where foreign languages are the main means of communication. These community service learning experiences provide
our students with a tremendous opportunity to witness first-hand how the languages are used in social contexts and what role
culture plays in daily business activities. However, there are issues that we language teaching professionals must be aware of.

The topics covered by the panelists will include, but will not be limited to, (1) ways to create internship opportunities in
the local community, in the U.S., and in Japan; (2) how to monitor our students at the internship sites; (3) how to evaluate our
students’ performance; and (4) how to obtain constructive criticism from internship providers and how to incorporate them
into advising session for students. The panel also examines other issues related to internships and seeks possible solutions.
The panel will report (1) innovative approaches to the challenges taken, (2) accomplishments and improvements realized, and
(3) setbacks and frustrations experienced. The panel will also include brief remarks by a Japanese government representative
regarding the efforts the Japanese government has been making to encourage companies and organizations in Japan to create
internship opportunities for students abroad.

“Cultural Deviation Issues at the Sites of Internships in the U.S.”
Yoshiko Higurashi, San Diego State University

One of the five “Shared Visions” set by San Diego State University (SDSU) is to create a genuinely global university. In order to
realize this vision, a heavy emphasis was placed on the internationalization of our curriculum and development of abundant
opportunities for our students to study abroad. Thanks to this emphasis, SDSU has been ranked second in the nation it its class
for study abroad for the past four years. Approximately 1600 students study abroad each year in approximately 50 countries. I
have been in charge of exchange programs with universities in Japan since 1997. There are currently 17 direct exchange
programs. Three additional institutions are expected to join and to be available by the Fall of 2013. It is expected that we will
send 45 semester students to Japan next year.

The number of academic degree programs which require study abroad for at least one semester has been increasing on
campus. However, the Japanese language major has not been able to require study abroad due to students’ economic
environments. As the Director of the Japanese Language Program and Japan International Programs, I have been creating
opportunities for Japanese majors who cannot afford to study in Japan to meet with Japanese people and work in Japanese
workplaces.

In this paper, [ present examples of cultural issues observed by our students that deviated from what was taught in class
and how I explained them. I also present the suggestions I offered and how they improved our students’ performance.

“Intercultural Communication in the Workplace and the Pedagogical Implication for Japanese Language Classroom”
Yuki Matsuda, University of Memphis

Interactional sociolinguists such as Gumperz (1982) consider learning a social process. Under this theory, learning foreign
languages is considered a social activity (Kramsch 1993) in which learners are interacting with different socio-linguistic
communities of practice and becoming a member of new communities (Wenger 1991, Sniad 2007). In this presentation, I will
first report the result of the community-based internship project I introduced last year and point out some positive outcomes. I
will then focus on a case of interns whose linguistic skills were sufficient but lacked experience and skills in dealing with
intercultural communication. Unlike real employment, internship is relatively short and there is not enough time to develop
communication skills and strategies required for dealing with professionals from two different socio-cultural communities.
While it is certainly true that interns can develop some contextualized skills through the internship experience, they need to be
aware of some important issues before they start working.

This reflection from the initial group of interns led some modifications to the curriculum for the Japanese language
courses at the university. For example, the modified curriculum includes more activities that simulate intercultural situations,
such as mock job interviews and presentations by Japanese business people, and problem-solving exercises related to
interactional sociolinguistic issues such as self-promotion, reporting, and negotiation. By doing this, we are connecting the
domain of the community of intercultural communication to Japanese language classroom.



As a result, we became able to better prepare our students for their internship along with future careers. In addition, we
became able to involve more of the Japanese business community to the training and evaluation of our students, and this led to
the strengthening of the community of intercultural communication.

“Following a moving target: Evaluating overseas internships from the perspective of students and host organizations in
changing times”
Yoshiko Matsumoto, Stanford University; Andrew Horvat, Stanford Japan Center (Kyoto)

In 1989, when Stanford University’s Kyoto program was founded, the goal was clear: to nurture Japan-literate American leaders
with first-hand knowledge of Japan. Trade and technology friction had triggered a war of words between Americans and
Japanese, threatening to weaken the US-Japan alliance. Nearly a quarter century later, some 700 Stanford students have
completed an academic quarter in Kyoto followed by a 10-week internship at a Japan-based host organization, usually a major
company. Many of the program’s 700 alumni hold positions requiring detailed knowledge and understanding of Japanese
society and industry.

Today US-Japan ties are stable but the economies of the two countries are not. While many students and hosts continue to
be motivated by a sense of mission, in general altruism has come to be tempered with more immediate concerns. For many
students the number one goal is to make oneself more attractive to prospective employers; for host organizations it is to scout
for technologically savvy future foreign employees. But within each of these two seemingly practical goals, one finds elements
of idealism: the student who wishes to become more employable is aware of the need to acquire cultural sensitivity while many
Japanese hosts openly say they want foreign interns in order to acclimatize employees to working with people from cultures
with values different from their own.

Given these varied targets, when do overseas studies managers know they have hit the mark? How should we:

-- evaluate feedback from students and host organizations,

-- devise our surveys to home in on the interests of students and needs of hosts, and

-- prepare students and hosts so as to build realistic expectations leading increased levels of satisfaction?

Sharing information on these points would help us all to improve our programs.

“Summer internships in Japan: The Harvard experience”
Wesley M. Jacobsen, Harvard University

Since the late 1980s, summer internships in Japan have constituted one of the most important and popular venues available to
students studying Japanese language at Harvard for taking their Japanese language learning out of the classroom and into
contexts of real life. This presentation will describe changes that have occurred in the character of the Harvard internship
program over that period, reflecting factors both internal to and external to Harvard, in particular changing economic
conditions in Japan. Initially inaugurated by and administered by the Harvard Japanese Language Program (JLP), the internship
program has since 2006 been administered by the Reischauer Institute of Japanese Studies (RI]JS) at Harvard, with whom the
JLP continues to cooperate closely. Significant changes implemented in the program since 2006 include: the development of
internships in English as well as Japanese, in an effort to maximize the number of students traveling to Japan; the increased
presence of western and multinational corporations as internship sites; and the introduction of the option for students to
initiate contact with potential internship sites on their own, with financial backing for the internship provided by RIJS as
needed. The result has been the flourishing of an extraordinary variety of internship experiences, as wide-ranging as the pool
of student character, interests, and talents themselves. Representative examples that will be given in this presentation include
internships with a professional baseball team, a family-run rare bookstore, a DLP Diet member, and, over the past two summers,
recovery initiatives in Tohoku villages damaged in the 2011 tsunami. For the Japanese language internships, no efforts are
made to coordinate the language environment of the internship with the Japanese curriculum at Harvard, but student feedback
has demonstrated the dramatically positive effects these internships have had on the Japanese language ability of interns.

9:30 a.m.-12:30 p.m. — Manchester Ballroom C

Japanese textbooks workshop sponsored by Japan Times, Yumani Shobo, Kurosio
Shuppan, and Kokusho Kokankai
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10:50 a.m.-12:30 p.m. — Session 2

SESSION 2-A: PEDAGOGY PANEL [MADELEINE A]
Chair: Fumio Watanabe, Yamagata University

Panel Title: T [V =74 v 7 « Fa R OVSXAHEY =2 MO T BAFEFEEH OB O RGEEF M

(Measuring writing proficiency of L2 Japanese learners using the level checker tools of “Reading Tutor”)

ZORFNAOBINE, AARGEGRREFEIEC AT A V=T 47 - Fav k] © 2BEOHEY -V ThIERT = v
N—EXEOHGEHEY —VE S &I, AREFEEICLDEXOREEFMOERE LRSI ZLIZhHD, BFRT =y D
— CEEG EHTE Y — VI, TN ENRREM TG EN D HEES OGS E LV B HET ST OIELNTZ b D TH B,
K DY — v AARGTEFLEE OESGHEICRA L72h6, E2IWHERL, MafHiiisE e Thidlvonn, £z, Lok
DRMERRH L0 EDORIZEL THERT 5, WAZKH LI-WREELE MW T, HATERREREIC & D 1F & i
LMozt >, H1R8EE UINELF) X, [V—FT1v2 - FavK] OBMEEDOSIEND, FHRTF =y I—
BROESEHEY — VORI O TR L, FPRESNOMERIZOWTIHRREZERET D, F2H8EE (T
B X, EEEHEY -V OHERRE S LIRS REED A AR EEE L 2WEREL o L, BReREofibhn )i
IR & 9 D BGERCHE O AR OWTRliam 3 2, 55 3 RE (BRIREMR) 13, BT = v W —OHERB R L b LITHGE
ZREEL T OFEEC L DWEREX 2o L, EEBECMBBIE O 2 L, BE A 2 FERIC L B HIE AT
WTERET D, BAREKE (EOE) 13, R =y V—OHEMRE b & ICHEREL BGE L T 27 HEOWEIFELE
SHT L, BB AR, RIFOM b 2 b &I LI BGEE OFIIC OWTEET D,

TEESEYHEY —NVEHWEZAARFEEEHFEOEXFMI (How to measure the writing proficiency of L2 Japanese
learners using the level checker tools of “Reading Tutor”)
Yoshiko Kawamura, Tokyo International University

AERTHE, [V—FT427 - F2UuK] OY—NO—D2>THIBRERTF v I—LZTOREFRE L TCOXEDOHS EHE
V= ZOWTHEM L, BARFEEEZEOEGHHZ ED XS ITIFHATE 2020 THET S,

AHARBEGRMFEIBE AT LA V=T 47« FauXR] %, ANXHOHEEORES| 2B TIT O fEEY —
VB LOHERET O LAV HEEITIEBET = v I —0WT T = v I —HOFEIEY — VRS TWVDE, 19994F0A
BALIK, 77 ' AEiF200 541, HROBARESEE - PABHAEHERENSETIERPTIHAL TS, BT,
20124E 00 51, HEELT TR XORSHIHEEICL T, ANENTLEOHS K4 BT 585 BTy — /L bl
ATz, 2O LEEHEE ST T, SEET-2R AL LT, BABEEEOEGHI~OITHFEEZE 252 iz Lz,
(V=747 - FavR] TiE, ANSNLELHEEICXYHEC, BRERMNT S A7 A [MeCab] ZFIHLTW5,
FD, FEET = v I—5 D WIS EHEY — & AT HARESEEOEGIHE 21T 5 H6, XPICHEHESED
BROBRDDE, TN ELTERVEWVWIENEL S, £, ODBRRORTEX LM I XIZORNBH, £ T,
ARFICBNTIE, BETF v I —BLOESEHEY —LOHAEZELSHE LR D, EBIZED X S 2R 4
CBMEHLNITDEEBIZ, ZNOORMBEEERRET 2 HRICOVWTIREEZIT,

THABEHFBFCLIOOBEXOBEBEHLZ L LCRAEELRI-EFRERE OHE S -1 (Measuring
proficiency in L2 Japanese learners’ written narratives: The case of native English speakers’ use of function
words)

Mitsuaki Shimojo, University at Buffalo, SUNY

ARR CITEFENGEFEE (BUTL2) 134, BIOHAARGERFEGEE (BLTLD) 114D E & S0 TE W B ARFEWEEEX
, IXT|OEGEHEY —/ ) QUK - bF2012) X2 HERKREZ S LI L, FRIHEEFROERE S & ITEXXO
BGERERIE DIEE A RS,

F9, HFBEOMHS EHE T, LITEHL~L) [ Bk Folzolzxt L, L2-202 (SFEFFRI2000FH]) Tl 4]
el , L2-301 (300FF[H]) 3L OL2-401 (400FERE]) Tidtic Mgkl &, Z—7WoOMx7 B AZEREDENBE
eI iz, —F, —Xhiz v OFECFER L O EEESE, E7-BhE, i@, #Eia oM TIEs L — 7T
IR ONT, T, EEE, MMEEOMAEEITRGEEORE L IR RN ERbho T, L LR L&
LEEREREOMRASEEZ RS &, AN 2MFORMER L ORAR D FEHICEBW T L LVENBE SN, 202 TIREARD
ZergBhE LRV BhE NE) , B O EoBEDE, HBFNZRE O 523, 301 CiriBkBhE o HELFH 23 KIBIZ L3 Y
BoBiEo TH), £/ T~20nwoH ) RRE0HEESL RO, 401 T O N2 8 2 B BhER<e X S B3 & b v
LIOEX TR ONDBFEOEAFHEIC LV E< R>TWnD, LLEOBENG, BEEFE O HHBHME CTHEA S 283
OBMESIZBMRT D2 &, F72, BIETEOMANREERNEOHEIZEL LTHENITH D Z ENRBINT-, KARETIE, #
HEMMER LZBEen b OBFNER S 230 E PO REERE ORIES R D,

(AABEBHCLIMBEAEXOEABA AL L L CREE LRI -KFERBERE OB A1 (Measuring
proficiency in L2 Japanese learners’ written narratives: The case of native English speakers’ use of verbs)
Miho Fujiwara, Willamette University
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OFEFAGEFILIA A ARGER IR 3K, 4BV OESEORVGEETH DN, FEEESE Tl 1k, 2/ LNV OHESE
DOEWVIEREOEANBD bz, £72, 2) HEFHEICHITEEE (B &FF-o5) wbh#sE 3 HTr)
EHERTHFEFIIEFICOBRN b ahoTe, Z02) O, FEFOESEFES (B2006) OBEhEIE 45
UKA 2001) ORI ZIER T2 HITIHREIFEL TVWD, ABETIE, FEENZALEL BF5) LA EHER
Ligolz TRIF21F2 ) REOHERT T, HEBFENL-LTERNAR= 2T VUV ADEWIEELANL, &0
ﬁ%uﬁﬁvAwTi AREDRNE ST X 5 RFEEHE L FEFEOELOENEZIE L, HAmEHSNEEHFOEX
BEEOPEICERT DL AEERET 5,

THABEHEECLIVBHEXOHEABFRZ L CAZEELRI-BEEFERBHEE OH A -1 (Measuring
proficiency in terms of vocabulary use: The case of written narratives by Korean learners of Japanese)
Fumio Watanabe, Yamagata University
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4, e BRBATEEEELRAD, TV —) YU —=ADT = A= a e R TEVEWREEXTH L,

HRAGEREO L-VHE T, FEEEE, FEELDIC [ETHRE LW 226 (5295 OFEFENIZILE - Tz,
FEETIE TETHRE LW 2350%, RS LW P42%7E-7coicxt L, BEEEEE T fk’(’b*‘?é LW 236%,
[REXLVY M66%E, FFEGFEDOT NG ENEO Th o=, FREEE, PEEITNTNOT —XIZB T b HzERE
IH A AGER IR OMBNTHEFTT L, @mEER S M TOofr LR R, MT@ﬁ#Eﬁ67b Thpods, 1) ARROFEFE THEM
%{0)%1/\760) , FEAENEFT, lunuﬁ%%%gg%%@b\z}\ffﬁ)o7L~_o 2) B WZBIL T, FREFEHE X 3L~ LD
T~Liﬁ c~<NB| 72 EORBIEE O RBEERS BN o T, ZOMENSIE, FEEEEIC :razéﬁr%%a’fﬁ‘ﬁ%k b2 D

B OMMABEIND, 3) 4d, AR, RIFICEL X, 2R EOFEEOERBEEN, FEEE O NEEFIC
ﬁbf%h%ﬂﬁL% 3.01%, 19f5@E o7z, THODBHEDER, LVHEDEE R THATWD EEZ HND,
INOLORREND, HHAGEREEL S LICLTEEEOEREE LRI ERICONWTEET S,

SESSION 2-B: PEDAGOGY PANEL [MADELEINE B]
Chair: Noriko Hanabusa, University of Notre Dame

Panel Title: THET —7 4 Fal—va & EHLEBEFEF 2P =7 b (Self-directed projects for fostering
life-long learning)

MﬁﬂﬂX%W®10tLT B ORBMMICEE L, AEFEELE LR L THESZEOEEEREX LN TNS,

HIE QOI)IFRFETOHAZE EHRNTHTOLOHABEROMOT —7 4 F o b—ra VOLBENEZIERT 5,

KN*WTi HEIREE RELDOEEFE OBV % HET—T 4 FaLb— 3 4T, TOERIZHG
THEBENEEMICFEDRFICELIAEEE T a2 FREET 5,

M (2012)1F, FAMEE TR, FEHEARADSTEREZ L0V ) BENEES L EET 5, L, #HAiE
BTN LBROEM EHEHT HHEROHAETRH TIX, BENRFEREOFTRIIES Tixv, —F T, TFEFEED
SR HES, BTCORED=— R el 3 7 7 AEENEHE L 2o TW D, FAY Y (20091, SR PEEEZR LY
TINADE ETHEY G, WHRKBRAHGT LI LIIARAMEL LRI TNE, BEFEE 7Y =7 NI, 2 bOfME
ORFRTLH D,

FEEHIL, B TIT o IIEBINE 2/ L. %m%% HEEHE DT 2@ UC, HEEE TR 2 2 0 #E 05
BIZOWTHEET D, BE1IF, ERFEENSHOERIZN > T — L EZRE L, HEINTIToTEAANFEIZ owfﬁ
B, BE21T, LROESEELITEEL, E$&ﬁ—b7¢)ﬁ&0?4ﬁkf@:x/ N A ELD AN B R
BEERE ?5 FHEIIZ, THRTOBERFEREERLHE X, FEHIERBEOEHMOBEEI 257 7 7 OFAEZ B U
b, BRAFIEMEFEOHBANE ORWA@ LT, SULEfE - BAGEREN M EE B LA 7V v REE EEHO®E L
179,

TEARFEANRZ ZFRACBITBEMAFEE oY =2 b (Japanese independent study projects, right from the

beginning)
Noriko Hanabusa, University of Notre Dame
EF OFTR T O B AFEH K Student Learning Outcome Statement{Zid, FEE S H LFH &MkHi T SBELE S L 5 E

ERHZEINTWD, T2 &IEIC, EH132010-114, v«wwﬁ@éﬁﬂ%#@fﬁéﬁﬁﬁ7z . HHEHMNE
—wéaﬁbfﬁﬂﬁé@A?E%m@Ahto%ﬁiwaa&m D, ZNRBEHDE ”%%D&@&®Eﬁ_o&
T2 EBH LN o7,
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FEESOBEIT, AEOZWIIREA~OENFEOIEATH o7, EET—T 4 F 2 b—Ya 0d, BT ITER
TELZHLOTIERNNLLTE, LaL, #ITED LD RIFENRARAZONE R LIZEERITD I 8D (F X7
2010, %EH - EHE2011%%)

T T, EFIT20124F, 1 FAEEZRBITEANEE 2 A0, BREPLOMERE L TN, FEE/EBICH
B BB EEDY . BEMICHBINET 217572, NRIZ R T~ & R CEEREE RS, jpopr MV THREBEELTDH, A
—NEEBNTLIEG A ANEFZSETHD, FEHBIX RS 7 REET D/ 4T 4 7 Opeer tutoriZ EWIRIIC S
W, R T2 A L IGRIBME AT o7, SO, FHRORA Y —RKEKOY T, wEEIHE L, IHEITKE
TH7 44— Ry 72, EHFTEOBCEENHE Lot WVWIBER LD -T2N, BOTHEEZBRBR-ZON Ko7z,
BUBIRN HHERZE HEEMNRLONAN T2, F72. < OFRAENFRR TH LFEE 2H0) 5 LA L,

AFFE T, FELESCHOTM 2 A2 FESH L, I CTO B ELBIEBH 2 O IEERB ISR D0, ZOR
DogEHED,

TEEXHERECRY ANRTZBEEEE SuP =2 | (Self-directed learning project incorporated into writing
activities)
Kayo Nonaka, New York University

DR AIIEBITH D — ., EXICH LTI RBEZ RTEEEL LR AV LIRS TV ES
X, EROFEEEXEOTm A2 RETHELEL CWe, FEENAERLEEE I LDIZITE I THIE VDR, 22
T, BXEECEZIZBVWLAEFE 02 N ERMRIL, BEAOLDROMEE, ERUREAN RIS R
M FICOBERLZDOTIERWNEEZT-DOTH D, BOT o7 — T, FEEORER ZEERLNh-T-] &L,
[FEHE ~ANTE ML TS DRAE] I ER BT,

A7n vz MI202EFFW O ZFEAEBEOa—2CE Lz, TRiEXE LT, TAKER—TF74+U )
(FAR2006) OFNLEHEMEDOH B2 AV, FEFIXETOHAREENSREZFME L, BOICE 2 FE BT »
THEZT, R, BEXCELSZBE, B8, WTFRAEEB2 L LT, MEaEI MRS, ZOBE MBS, B
LHFESL, T =/ oBK &R, B/ NS E TEIRIZE -T2, D%, FATBMETOFEEZLT, EIT, &
BT E M. DEEE LRSI,

FHE, EITREL, BEERS. ROARFIZOWTOa A > MIERKEY  FIZRE LT, v FOMHTEVOREN A
BRI, FEHFIRE LAV RN O BFOEROEREZIT LIz, 2 AL NIFKMOAR LT, a—2AHBOHAAN
gradert, FEHER L THITo72,

ARETETTR Vs FEEOBRAFER L, EFEZRR LN LEIERICBOCOEELEOMAEZHET S,
Fo, FHIAEIZOWT RN, FEEDOT 4 — RNy 7 2 RIZAHOBEIZOWTEET 5,

(R REREEEZEZOLDOOIEORE : 2527 7 7 DA (An extensive reading club as a support system
toward sustainable self-directed learning)
Yuka Kumagai, University of Southern California

BEED &2 EEFEICORT 210, EFFOBEFEOMRENETEETH D, 20208FFHMOPHKs 72T, £BN
HiE L 2R ke E L CEDDMAFRE a7 b afro208, FHK T > A% OBHHE T, 2R ek cx T
WIRWEENZ N ERgnolz, KEFIDNOHTIEAFTE T a2/ Nalfdizr 7 ATH, PERAESCEROEL
FTFRGZINBEIRNEWVWIZELEENRNEZ, ZROLORBEZE LT (DEHEFEEITOZDOOLT A X AOFMRE, (2)EKRT
WU Y =R R TE S REREOBREOLEWENH S22, BEEEO AT NVEEOZOIIIHKEBEE DL OFHR
EREORMNETE CH S Z LTI - F(1998) THEfMEIN T3,

MR)DFERI DRI E L T20124EF L VRAMNEEN S LT THAFEZ W 77 2Bt LT-, HAEORL DK%
£, BIZUE, WEENKREZHREED, LS EROZAENEEMTBIMLTWEN, BNEIHEMONE 215
DO, FODLLULE A THB LD OHATLVWALZERS, 2OV Y —A0ORREACE=F —1FEOEREZEZ &
NEAEFHEE=LT 4 XADHBRIZORN D, £, ZMICEDEZEOA 7y MIFHALSOSFEHE DL HIXT LW
IFER I TH Y (Bamford 2004), £k~ 7R EBERICHIETE D HAEIOBRIZ S 2R’ 5, HAFESE 2 HH LT
FEAEZBLBML, MAFE T e 27 MRS TWERAETE B L FEI R 20H5FEFEL RO EER, &M
Mz mL s,

AFRBTIILH Y 7 7 O LT O, FLHUNOFRTEREOAREMEIC OV T HRETT 5,

[ HEBFEZ2MAEDLEIENST ) vy FREBEZEE Su =27 b] (A hybrid style self-directed learning project
including classroom activities)
Toshiko Kishimoto, Clemson University

RHERIINAT Y vy FRAEFEE e =7 b [FEGM OFERBRETHH, BABFEEOBZILZAARERIZED
7200 TR, B/ LENFEEEZSBOENIZGDLE TEINMEZ D LHIICTHZLETHD, TLTEREZTMITTH0
DHEOHRE L WR L5, FAEICITEIEE L BARELHEIN CHEDOEZV, BAANEORZFEZ®E L CTHEICHAFELFAT
FLV, EEAMANETICaIa=r—va r TEREWIREIZE XV, TNEARICHARGESE 2 AEEMICHT D
ORI LIV, EFITRENALFE LTV HEDF B0, FROZREZIR T o2 N —7 2 FEE L TE
Too FAERIE THE L o7y, LD ONT) 3£ 2 L CEREN
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BEoT) FLIMis, REZHIFTETNDE, BUNTIEENEZ IO T )| BIFEIIAE 5 2, ToH
THEMIITHSEL LWL LR E o TS, a2l FOBEay ha—¢ 58I S - 85
L Eaz(%ibﬁ%ﬁﬁbfﬁbﬂéb\b L Ing 7V FRIABEEE] i Lo,

HAASOBITEME D HIEE D | RKAQERREERD F TOBR CHEREABRME L CHAER DO EE21T»D
=5z iMTHQSCEW%ﬁﬁLt%@#t@iO HEMICHED SN TITS D, TR LR, FHMEZEL
THAEFEA~NEIGELE L TON 7Yy FIA EEEEZHRGEL, 5%OMELERT 5, BEFEHORMAZEEIC
REFA T, B RIS ATAZ L0 AETH D, ~NA 7V v R EHEHOFE 25T HEE O LERE~0HE
ERELHLSbOEEbND,

SESSION 2-C: LITERATURE PANEL [MADELEINE C]
Chair: Joan Ericson, Colorado College

Panel Title: Female authors and characters in modern Japanese literature: Reflecting a changing society

How have Japanese female authors portrayed the way that female characters have navigated the rocky terrain of social
expectations? This panel seeks to explore this question through a selection of narratives set in the late Tokugawa, Meiji, Taisho,
and Showa periods.

“Competing Models of Womanhood: the Biographical Fiction of Shimoda Utako and Domestic Science at Jissen
Women's Academy”
Mamiko Suzuki, University of Utah

This paper brings together questions about Meiji women’s education and literary biography through the figure of Shimoda
Utako (1854-1936), founder of Jissen Women'’s Academy. Shimoda is the subject of Hayashi Mariko’s Mikado no onna (1990),
one of the most recent examples for a Meiji women’s portrayal in the wildly popular genre of biographical fiction. But rather
than focusing solely on the romantic saga that made this work a bestseller, I consider the importance of Shimoda’s personae as
educator, author, and public figure within the construction of modern womanhood in early 20t century Japan and the
significance of biographical fiction in the reshaping of women’s history as entertainment.

To provide historical context, [ draw on the characteristics idealized in Shimoda’s domestic science textbooks, such as
Kaseigaku and manuals for household management, for the modernizing of the household and responsibilities for its upkeep
helped to raise women’s social status as their success was seen to embody a civilized society. The involvement of Heimin
shinbun in the campaign against Shimoda is central to concerns about gender, politics, and media that cannot be separated from
Shimoda’s perceived influence over young women. These issues contribute to existing discussions of the Meiji schoolgirl and
school teacher, and also connect Shimoda and Jissen Women'’s Academy to the role played by domestic science that in one sense
modernized the role of the housewife, but in another sense created an entirely new kind of modern subject. In addition, I also
consider how the image of Shimoda as a social actor and historical figure circulated in the Meiji press and inspired literary
works. [ ask how these early depictions and interpretations of Shimoda relate to but are distinct from the ways she is
repackaged, such as in Mikado no onna, for late 20t century and early 21st century audiences, who consume her story in an
entirely different way from during the Meiji period.

“The suicide of Kiyu in Ariyoshi Sawako's ‘Furu Amerika ni sode wa nurasaji’ (My sleeves will never be wet with the rain
of America”
Masako Ikenushi, Palomar College

During the end of the Tokugawa period (1603-1868 CE) Japan was forced to open its ports in Yokohama to the West. As
concessions for foreigners were built, foreigners’ influence and presence increased, as did the political movement of sonno-joi,
meaning “revere the Emperor, expel the barbarians.” To appease the newly impacted presence of foreigners, the Miyozaki
pleasure quarters were established. With prejudice against foreigners widespread, the women of the Miyozaki entertainment
quarters for the foreigners' section called the rashamen were soon perceived by the Japanese as shameful and loathsome
women. Looking into the roles of the pleasure quarters and the rashamen through both literary fiction and historical contexts,
this paper investigates the identity of the character of Kiyo who killed herself to avoid a life of becoming a rashamen through
Ariyoshi Sawako's "Furu Amerika ni sode wa nurasaji" (My Sleeves Will Never Be Wet With the Rain of America). The argument
focuses on an examination of the meaning of her suicide and whether the political movements of anti-alien took a significant
influence on Kiyo's suicide or whether it was the cultural sentiments about class, gender, and female sexuality, which intersect
and shape the Japanese morality of shame, and the enactment of these cultural norms, that encouraged her suicide as one that
was both accepted as a positive, authentic and a legitimate behavior in Japanese society.

“Female first-person narration: Expressing her sexuality through ‘female drag’ writing”
Rika Saito, Western Michigan University

During the late nineteenth century and early twentieth century, Japanese women used their own “standard” literary style,
which I call “female drag.” This included some specific expressions and grammatical forms that male writers associated with
ideal femininity. They demanded that their female counterparts adopt the style in their prose writing. In men's eyes, use of
these expressions made a text seem more “feminine,” and thus helped situate the authors publicly as women writers. These
expressions are most marked in the dialogue of female characters, and they allowed authors to invent an imaginary ideal of
women, although the speech and manner of their female characters often conflicted with women in reality.
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Women writers in the Meiji and Taisho eras utilized this gendered style to fit into the modern literary world, which was
dominated primarily by men. In a sense, they behaved in a manipulative fashion, but at the same time, [ argue that this style
represents a tool women writers were able to use to express their voice. My paper focuses on early twentieth-century female
first-person narratives written by the women authors, such as Araki Iku, Harada Satsuki, and Otake Kokichi. These authors
were members of Seito, Japan’s first literary association for women by women, and made literary endeavors to articulate their
sexualities in the journal Seito and in other publications. My paper discusses their first-person narrative texts in terms of
“female drag” and examines how their texts overcome the limitations of this style and the problematic discrimination present
within it. And I will explore answers to the question: “What are these women writers’ conscious and/or unconscious strategies
to assert their sexualities as women’s voices?”

“The desire to see and to be seen: Performative masochism in Kono Taeko’s ‘ Gekijo™
Joanne Quimby, Wittenberg University

Kono Taeko is perhaps best known for her persistent treatment of female-centered sadomasochistic sexuality, which has been
the subject of the majority of Japanese scholarship, as well as the few English-language studies of her work. This paper will also
address sadomasochism in one of Kono's less-frequently cited short stories, her 1962 “Gekijo (Theater). The proposed paper is
not, however, a theoretical study of the ways in which sadomasochism functions in the story; instead, I will focus on Kono’s
portrayal of abject women, with masochistic desire being but one of several markers of abjection. In presenting a close reading
of the story, I will refer to Judith Butler’s work on the role of performance in the formation of abject identities, and will pay
particular attention to the performance motif at work in the story. Ultimately, this paper will consider the links between
abjection, performance, and masochism, and will look at the ways in which these three come together in the shape of “abject
agency” for Kono's female protagonist.

SESSION 2-D: JAPANESE FOR SPECIFIC PURPOSES (]SP) SPECIAL INTEREST GROUP PAPERS [MADELEINE D]
Chair: TBA

TEARFFRBWARSOHME  HIRHSITBE L BARFERLZBHE L T, (AJapanese speech contest held for building
a Japanese program rooted in the local Japanese community)
Ayako Nagai, University of California - Irvine

AT, HlESICRE L AAERZ BHETRARE LT ENZ AAERGREICO VW TH LD, AT 5 H
AFERBAE2504 ~DT U r— FREICL DL, BAREZEORBMIIAT 4 TEX~OBLNL, BARTOIGEHA B
REETORBE CILHTH D, SBDOAARFBHREDHTAMEEZEZ 2 HI24 720, HERALRERROE 23217, =ER
OEEDOTD, FARBIVLAEDUNORE ZW A FHB VBRI S5, Zhlk, BEELE L TORRBFEORZ LT, IF
KDOX X UT LS ERAMEZEBICANT BAGESE b EICHET REFFIH D, £ TAR T, FHEOFEENRE
WAL 95 L 3EIT, MUK O RIS EBBREES LW AL E D, HREEOIMRIZL S BAERMASEZEH L,
BV T FN=T ARBEBROFTRILD &, ARBFIET HA4 L0 VRIZIF010 B REENH D, TOREIH 1%
KD ZA, 2500 RADOFFFEITMZ, 1000 KA O N T S v, FSIIABEFT~OE M, WRIZBINE
WHERAL, 2 3a2=7 4 =200~ BBMELFORGHFEE (1204) I[TIXFEINZEL T 2 EBHFFTCMET
BLHEH LT, BADE LI IEE L b o, ZOREEBRL, ANF - HEDO 2 LtDaIa=Fr—ad
BTEY, B¥EO=—X B T=EBHRFAEICTRBOFD LA o7, SBITHREEOEEZ AWV THEESZITI &0
STEAREELH D, 20X RREEZHEL, EAERPHIRICIREL, LIS Z LT, HAEFZE~O NI HIC
AT AT E¥EORBIIEEL T, BRFBELEZ2PZEZOFEEOBIRCL BT N Z L 2BET D,

(Y U TRV AARFEER S v A% B LTI (Connecting a Japanese major program to students’
careers)
Yoshiko Saito-Abbott, California State University - Monterey Bay; Motoko Tabuse, Eastern Michigan University

FEOXF Y VT B LIAARGED Y X2 7 LOREUT OV TIL, 20124 DFKITBHE L 7ZAAT]DJOINTE R A 71— 2D
TS E - HIRPAPA RFEORESCRKETOXF XY U THLOBAREN Y X 27 LAOWELREB L, TOF
TTRT7 4 v —, O, oz a— b s a v RT U RAEERV AT AARTEREBEEIR L SN ED
LI ARTWT 5D 2NT, ¥ UTRXR—AOHAREOE TR AT —RADIHREE LTz, T, EVARADHRK
BEEYD, SIDITAWHEE CHRERM SN T\ D HAGE H¥ 7' 7 /7 A(Japanese major program) (KO TV ¥ 2T A%
HEL, Z7a— g2 ELTHICHE TEAFEEZECHOIE, FOXIRBARE 077 LARLEROTH
HIM, ZOMBERERFNT A0, 2 Ea—FEEZITW, T—FENE L, A X E2—TiE, B, BV A
REWZEDLSRARET R 7 T LANEELVDN, DEVEOLPHFRFT 2 AARET v 77 AORE., ErERk, 2L
THAGERANCEL COEREEZ, ARETEETHI 740 =TME I VT INO BAFEEL 0 /7 LAOBIR, >
FOEORENE D VI THARBHBL A ZRIEL T DEINER2, & OREN LEEBERER L OBUFREERENH
BAEHBLUCHAEICHET LN, b T L RFOHBABHER T 07T L000 ) F 2T MBS TN RN
ERHBI LT, ARETIE, EVRA, BUNBEBREICL » TRR ST B ARFERIZ O LN O E Mk L OHE e
RFETRMIEENTHWDI A 2 T LOMICALNOEREZEHRL, ZOX vy v 72O L72DIZIE, EOLSITHY F=
TLEERETREBRONERET D,
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TEEMITREXLFL—=0 7OMBELE VR X AEBHRE~DIEE] (Intercultural training for business sectors
and its lessons for Business Japanese instruction)
Tomoko Takami, University of Pennsylvania

AHEFITEZEDMTo T BEMTRIYE ML —= 0 T 2T 2HE - N —= IRt TOZR ) 75 7 ¢ ORFSERER.
WNZFOFREREZBRLIZ ETOF - EROET R ABARFEI—RAIBIT 5L - BXLHAE~ORSERAD,

KETIER L b L—= 738 R IER KRB E - L SN TWAR, TOBER LT, Zo— kL
TRRFE T OB, 2 OEENEEBICERL L —=0 7 21T TWND, TOFEIEZ DL, Bfphr—=v7
EITOarH AT 47 - bb—=u TEEREMNL, HaRREEO ML —=0 T Y—L AFZRIL TS, Lh
LR, Ne—=V T 27980 (&) Tho., Fr—=v 70 [P ThoHEWI Z & T, NEDFEMIZAE
SNDZENIFEALERY, TR YL L —=0 T ZDH D, NREFEIET DHEN T+ TRV ERFINT
2% (Bennett et al.,, 2004),

EFXIT201 1HEORICT 2B 2V KEO, 25 KFORIYL - 4MEFE N L —=2 7 RENO BIULHFE
MM CTER ) 7T 7 4 BN EIT 72, N E2 0N (HEMHE, ~F—V AL b, BEY—ER, 7732
T = ) DA B a— BMIE, P TOWFEI =T 4 VITREEO ML —= 0 S TOBERER, #
M. Y=, R ML= Tl EOSHTORE RN RFEE T, FRCEERTRUEBEET N L—=0 7 (FEBIZY
7V TF—H—=THOWHE) TEELINDIEAHEZEZETS, T LT, ZINLEVXABRBHEICEIIGHATE S
e TERVDRENVIERFTZ LT,

[TEVRXRAARFa—RZBT27e V=7 MIZEOHR L BEOKE] (Investigating the Effects of Project-
Based Learning and the Teacher's Role)
Junko Kondo, University of Michigan

BE, RETOEYFRAAARFEI—ATHICOTDREENT, (LFHERITTIHEDICHERAARGELE L biC, BEE R
ORI T D NI EDPR TS, FL T, 290kl ExKo T BRIARHEFEL LT, 71
V= MUEE (Project-based learning) 3EHE X4, EEHEREAICEWTT vw Y s MR E AW oA 2 2 F E D
WESNTWD, Yayos MIZBITEFEOREL ) BEOMIEZENETS (TU Ty b - REAER) |
2) F—LONLo THEEMIT S, 3) FEEOB N - BREEAZEA LD LWV RBRRRY | (EROBETFILT
BB LS TR B NRIZERT D 2 ENAREIE LN TWD, L L, 20X ) RFEEENEERMIITH AfE
RSB, BN FELEEL L TEDL T RS 22542, HELTWLL 23T L W,

EHEP2012FIAToTca —ATIE, Fud=y MUFEEZEL T, HRINED, o GREZmELAITHR T 5
) . VBT = a Vv AR EEBRTAIENTEDR I ENSoT-, L, F—2U—7 Witk . T4 A b v
avieN (TAAF v aICBWTREEITY ) . CERIREITE VS TRBINTIFRICE I 2N TE R 5T,

FIT, AR TIIDRNAR T 0 Y 2 s MR AT DI, BN EDL I RFA I TT, EDLHITHY
LARE L CWIFIEWD WO, ZETORENCSOWT, EE/EY LT Vs MNEREHOFINREREZE D KD 72 5 &4
L7z, ZOfER, Mgk, Bk e LTOREIZT T B ERNECERERN, SN TORYE, F— L4 TH<
NEFETDZOOELR EEBYNAITOI Z LT, 7Yz POREIEVNHEND Z ERShoT,

SESSION 2-E: SECOND LANGUAGE ACQUISITION (SLA) PAPERS [MOHSEN A]
Chair: TBA

BoEWLLTOAABEMICBY DRABOBRMMICH Y W S TWS) L HME) OB E ) (Lexical
inferencing in L2 Japanese reading: L2 proficiency and L1 reading as predictors of semantic gap filling (SGF) at
word level)

Mamoru Hatakeyama, Carnegie Mellon University

Reading is a complex phenomenon involving many subskills (Koda, 2007). One of the most crucial subskills is Semantic Gap
Filling (SGF) because L2 readers must attempt to integrate text information and prior knowledge by filling a series of gaps in
meaning in order to achieve reading comprehension. Lexical Inferencing (Haastrup, 1991), an instance of SGF at word level, is
the most common comprehension strategy for coping with an unknown word in the text (de Bot, et al, 1997) and also directly
related to incidental vocabulary learning (Huckin & Coady, 1999; Nation & Waring, 1997). Therefore, it is important to
understand what contributes to performance in L2 SGF. As L2 reading is both a reading and a L2 problem (Alderson, 1984),
reading skills and L2 proficiency are assumed to be the major predictors L2 SGF.

This exploratory study was conducted to seek the relationships of L2 proficiency and L1 reading to SGF in L2 Japanese.
Research questions were asked to investigate (1) which of the subcomponents of L2 Linguistic Knowledge correlates with L2
SGF, and (2) to what extent L2 SGF can be explained from L1 Reading and L2 Linguistic Knowledge. Participants were 19
intermediate to advanced learners of L2 Japanese. The participants were tested in (1) L2 lexical inferencing with 16 texts with
32 target words, (2) reading in L1 (or their academic language), (3) L2 proficiency with subsections in Kanji, vocabulary,
grammar, and semantic radical. Results indicate that L2 proficiency, particularly knowledge of Kanji meaning and semantic
radicals, seemed to account for variance in L2 SGF while L1 reading was a strong predictor of performance in L2 SGF when
participants were strictly limited to English L1 speakers who had no prior exposure to Kanji before studying Japanese.

“Dynamicity of motivational change in learning Japanese as a foreign language”
Ayaka Komori, University of Arizona
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The present study investigates how some high school student learners of Japanese in an American high school change or
maintain their motivational levels toward learning Japanese, and how their motivation in their second language learning can
be influenced by classroom activities.

Enhancing students’ motivation could lead to the improvement of their academic achievements in second language
classrooms. Many studies have been conducted to identify and ascertain the impact of motivation on language learning
outcomes (Bandura, 1986; Dornyei & Ushioda, 2011; Gardner et al., 2004; Spolsky, 1989). Recent motivational studies examine
and categorize antecedents of motivation (Ortega, 2009) and how different activities are related to learner motivation, such as
world-connected activities, cultural activities, kinesthetic activities, etc. (Matsumoto, 2007; Rule, Dockstader, & Stewart, 2006).
As informative as these previous studies are, however, they attempt to draw a clear-cut correlation between motivation and
second language acquisition. The reality is a more complicated situation due to a variety of learner factors, contextual influence,
and instructional settings.

The results of the present study indicate that students’ positive past learning experiences in an instructional setting is an
important factor in changing their motivational level toward language learning. The questionnaire data, the class observation
data, and the interview data suggest that students’ expectations and their past learning experiences, as well as teachers’ goals,
are dynamically connected to each other. A match of classroom activities and students’ motivational antecedent is more likely
to motivate students, while the mismatch may cause some students to become de-motivated in their language learning. In order
to successfully motivate students, teachers should attempt to understand the motivational factors and backgrounds of their
students and design classroom activities accordingly. When this has happened, students are more likely to engage in the
learning experience, which would facilitate their language learning in the long run.

“Error analysis of the use of auxiliary verbs -te iku and -te kuru by advanced JFL learners”
Saori Nozaki, Ohio State University

Auxiliary verbs -te kuru and -te iku are broadly used to express various aspects of life, and their use has been extensively
investigated by many scholars such as Morita (2002) or Yamamoto (2000, 2001). Similar to the full-fledged verbs kuru and iku,
-te kuru and -te iku add not only a connotation of physical change of location combined with other verbs (i.e., Aruite kimasu [l
will come here by foot.”]) but also that of psychological direction or change of state (i.e., Korekara wa kono shigoto de tabete iku
[‘From now on, I'm going to live on this work."], Dandan atari ga kuraku natte kita [‘It’s getting dark all around.’]).

Therefore, in order to gain natural facility, appropriate use of -te kuru and -te iku is essential in both written and spoken
Japanese (i.e., Mado kara kaze ga haitte kita ['A wind blew in [entered and came] through the window.’] rather than kaze ga
haitta [‘a wind blew in [entered].’]). Despite the popularity of their use, the acquisition of -te kuru and -te iku does not seem to
be easy even for advanced learners. The learners seem to understand the basic meanings and the functions of these auxiliary
verbs; however, more explanation may still be needed in order to apply the language in a fully appropriate and natural manner
(i.e., Kyori ga sebamatte itta [‘The distance has gone closer.”] rather than Kyori ga sebamatta [‘The distance has become
closer.’]).

In this presentation, I introduce several examples of absence or misuse of -te kuru and -te iku from advanced learners’
Japanese compositions and present my categorization of these errors. Then I analyze and discuss the possible causes of these
errors and effective instructions for the acquisition of -te kuru and -te iku in reference to the recent SLA research studies.

“Lexical processing made easy: Cognate facilitation effects by Korean-Japanese bilinguals”
Sanako Mitsugi, University of Kansas

There is a belief among second language (L2) learners and lay people alike that learning an L2 becomes easier when that
language shares many ‘similar’ words with one’s first language (L1). Such words are called cognates; they are translation
equivalents, which resemble each other in sound and spelling. Bilinguals’ lexical processing research demonstrated that
cognates are recalled with higher accuracy and faster response latencies, and that they yielded stronger cross-language priming
effects than non-cognate translation equivalents (e.g., De Groot & Nas, 1991). However, the findings remain inconclusive in
cases where two languages do not share the same orthography. Some researchers argue that a combination of similar
phonology and orthography is required for lexicons to be evenly represented at the conceptual level in bilinguals’ minds
(Gollan et al.,, 1997). Using masked primed lexical decision tasks, this study examined whether there were cognate facilitation
effects with L2 prime when Korean-dominant Korean-Japanese bilinguals process L1 words. The dependent measures were
response times and response accuracy. Independent measures were word status (cognate and non-cognate) and prime
durations (50 msec and 75 msec). Twenty-four Korean-Japanese bilinguals participated. The results demonstrated that there
were robust cognate facilitation effects with L2 primes regardless of prime durations. However, prime durations had effects on
response accuracy; participants performed less accurately in the longer prime condition. Our results are in accord with the
claim of the Revised Hierarchical Model (Kroll & Stewart, 1994) such that during bilinguals’ lexical processing, words in both
languages activate shared meanings and that concepts are accessed not only from L1 but from L2. Our findings indicate that
conceptual mediation in cognates can occur without a shared orthography, and we thus argue that orthography is not a
prerequisite for sharing a single conceptual representation in the minds of Korean-Japanese bilinguals.
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SESSION 2-F: LINGUISTICS PAPERS [MOHSEN B]
Chair: TBA

(HRELRABOHE®IZRBITS K] OFBFFHE—— T OBRFPHE L OLE I S| (‘Yone' as a marker of
previously held recognition in confirmation and agreement utterances: In comparison with the on-going
recognition marker ‘ne’)

Jun Xu, University of Wisconsin - Madison

N TF L) & TnwnTedh) oL oho Tkl & Mg ik THERERED ] (Z%£1996) & LT, #:3. [
BEOBEEZE > TWAE Z ENEITHIE TIIHA LT > TV A (P EF2003, F X% 722005, ##E1995, R - gl
1998, #:HI2002), 7=, WEMROIVIZL D L, —BITHEDLINL TN BAFEOHREIZIE LATTR) & [LATTX
R FEREZROARILL LT, 25Tl & 125 THih BREEZRTRAL LTREAMSTHDR, EoE
IMIFF R EIN TR, - T, HREFBOHBBE CHEMAINTWVS TXi & T OBFEWITOWTIE RO KN
FEHD kﬂ&zbnéo AIFRIZEOENEHLDICTHIEE2EMNE L, BRESTEOT =X E2HEHAL T, BETOE—
ATy ﬁ%#é%ﬁ@%%%@<ﬂxﬁ@fihj&ij\%:&7%QKQE¢5H%@%%%@<iX®Fi
] & Ty 2BEMGIC L, T—F0ofER, Tl CBEL UL, E—XT 0. F_ T2 h s 0%
T, BIEF(Q000)DIEE TS ) oBFHE, 2% v, ) 27752 LIk > TEHEHI mﬁm%@%fmﬁwt%@
BZHLEDD, BoltbDTHLHENWI ZEERLTND LWV ZERERTE, 2L T, lh) OBLERR L L
L\fimj&th@ﬁﬁ%&éwm(imJ@#ﬁ%ﬁﬁ&é&wﬁh&ﬁﬁiémtooib BTy
TATEASOBFICRNT TER) EEATEZEICL T, FBHFITRENTOETHE LZb DO TIZARL, %ﬁﬁﬁw
DHBECF > TV D D THD EIRTHENIZETHD,

TAEMBRAR - BE L REENTETE (¥ OB4E] (The relationship between new phase in physiological
status and the cognitive radical ‘ta’)
Mio Sekiguchi, Kyorin University

AARGEOEBFNC T HIFRIRBUCITRRENVREEA LoD, 22 TR 7] X, T70 R Tk EEE) THEH,
(7227 ] Tlid TETRE] 251, BITMETIE. TOLEBEMERS L SHEEHOBRICOW TN S DT RS-
B, AEFEIE. BAEOHBGFHOMTEFEAE LT, TORREZAEHERSHLSMREFOT A7 hEEE LT,
(R D TS ~BITT 2EEREEZ S L, TR ENORMEMEZRBEIECH<BERICBWNT, T o
B Ths TAEEORBRRA - BE SRR EERH L, TR BNE 5 OE B O Z R F R
ThHHDIZK LT, (ﬂ%JMi@ﬁ%%m®ﬁﬁ6%ﬂﬁbhétm\fWﬁJi@ BHBRR N EMEIC R D, FhEE
@iiF@ﬂEﬂJkfﬂ%@ﬁj®7x&7%:%gﬁé FRCB RIS T A48T TRUEE ) < [EE
T, ARG A2 T3, [Ef#E (Threshold) | IXH K2 MEBIG T, —EOFHREIZEE L TYID TR
mﬁ#&éﬂé®fﬁéo%WVT%%&%&W@Lﬂ\“@@T%ﬂﬁm%ﬁ@ﬁT\ﬁ%@f%ﬂﬁﬂ¢f%9
— 2D RN HBRRAEEBRAT & &, BRENFNOMENEZ S, THIE] UTTIEZ L 250%TH A 9 0380% ThH
A DEOBANI R SN, TREfE] Zik % 7= FF, ﬂﬁuﬂ#&énﬁﬁiﬁénéo
COEITHEBECHE TR o T A AIBGORAMP SERHICES BboTWn5a, S FE TENEFEE/KODOIT -

WFGCIE R oD ERF O B CIIEA THND b OO, SEFMEAN L ORI AmETH S, SEIT TBfE) &) £
RGHELSE D TREEIT,

THERBEABFEEGHFAOEHA—KBAE 2 —R2DFT —F 5 %EL T—] (A study of contemporary Japanese
compound verbs through an analysis of major language corpus)
Chi Ming Ho, Chinese University of Hong Kong

AWESEIE, ENLEGEIAT AR Lo KB = — 2 BCAAREEE SESM = — 2 THHE) 2RAL, BRAAR
FEOBEEETFOMEARNEZHONCT I L2BNET S, HAEOHESBEFIZZEHFIC L > THENHELWEE D12
ThHhdHEEOLNLTND, LL, AAREHE OIS CIIEBINCESEFANEAIN TN EIEFE A2V, TORRKO—

R OEEEFEZ T X THZDLDIEIFTEH L, FENE T T ARARITELMITED ANLDRXE DDV
5THH)e AHIFRIZIINFETHEFVMFNINT I o7z THARERGEFENEO LD RESEGZHEHA L TV A0
WKHEAL, 2= 207 =2 E#AWVWT, I<MHASNTHWLEEIFAEEET D,

ARFZECTIE, #92,500E0E AT 2 a— X2 [HNE ] CTRE LR, HEEEOFEWLOEZ Y A NT v 7 L,
—EOXFR AL LTH L7 s, TVIRYT) . TROWHT) . TRED S . THv#ie) . 55
Ans) o TH&S ) o b ER2) 0 TRY B2y . THRYIRS ) . TEBES) o TIRO M) 2 S8 HBUEE
OEWEATFTHD Z EBbhotz, EHIC, a—R"REFATLHZLICL-> T, AT & ik 25, »
bwdanlr—rarERRTLHIENTES, RONTBRERH T SAOEABFAZFEATHLLI) Z LIFHLLO
T, I LOAAREHAE CIIPEH TN TOESIFE2HZ DD TIERL . AAREREFENS BN EISFEATS L
@%ﬁié:k%%ﬁbtwoﬁﬂn@%%m%%%ﬁiéN%@é@ﬁ%%%L\V7AXWD_&jftmo
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TEIFE LT TE@IZ] OBE— THEEIZrbW0 ] BETHEE— 1 (What does the Japanese adverb futsuuni
mean?)
Yoshimi Sakakibara, University of Michigan

FrFEICL 2 e, FIE T X TenwTwn, —fIiC) 28%T 5, LaL, I TIEBEO Z2En HERBIZhbunn
[EBICWVWAL RELHERENDZENH B, D - McGloin(2011)ix, Zhz [ALT) TFHELEIZ) R/E5HOD
FEIZAE LN, EMRERIZT CEFET S5 5, T2 T, AATIIEZSE - FELSEIOOFHAKURAL
F— FQRO00)AEE TS B HH # AV, siEN EEic) oA TR HEELELT DL, [HRWH) (IXRm
DO, RHROE, MEATLOERH Y, TNENICSEA 77 V— (LAIF [] i) ST, #x0E @ el
BWCTT L) EETOBMRICEDNIZ LR Xy NTEOHEEZM S BEXAALEZ L Z A, [N EHE)
ML TEARY) TBH2GE] TR 160-70%) R ERARBEANb T, ZOFIZMRIET 5 &, FEEIL TF8E
D) T [N EHE - 60—70%) W) AIEIOREZEML ( [EERM] ) . 2ofF@s FEmic) v )
[&ERERk] oFEER VTS LT 5, RRRIC TRADOY] THROEEZRT TRFET L 09 [RHLARERE 0 K]
L. WS AT S [REEEOERNA] 2170, HAETADOY) T T—WIZ) 2FY [HREHEH-oTND L HIT)
VR A RIE LT [BIMTADOER] 2{To TW0WDHEEZBND, 6o T [HE@IC) DRIFRALT D OITIEHRSZ T
T, BEANITU—ICLBEED FRE] ThHEEZ D, £z, MEFL (] EWHISEA I TFTU—IT L
b, TAIZEVWHAED] EWVWIHIMELY BELTFOBEEEMNL CnbEEEXLND,

12:30 a.m.-2:00 p.m. — Lunch Break

12:40 p.m. - 1:30 p.m. Luncheon
Sponsored by Inter University Center and Japan Foundation

Manchester Ballroom C

“Teaching about the 3/11 Tohoku Disaster”

Presentation by Soichi Aoki, IUC: “English Language Teaching Materials to Provide a
Comprehensive Approach to the Teaching of 311-Related Events (311 (23 2 2K
B A 5E# 4 D 1ERK), followed by discussion

311 CEHAKRBRK) B oThAVWKREREEBLZAARICLE LT, TOREX, B b —
KRE, —EHEENPICBZ., DOOIVFICEI LA, TOREBLRERILIZAED
EITHRT, WRTBZEEIRETFAARATRETHDBLEEXELD, Thywx, BA - BA
BEREEFEIHZFICL-oTYH, 311 ODEBMTERARBEMRIIBO TCEETHY., TOEE
DIEERPRIADKREESLEDLEH THEIETEIAFENEARABTEMBATAXRTHD L E
2T,

COBEMOERIZIENLRD, F 1 WX 311—FEE ] T, 311 YBFEORELE
FHRAEDB LT, 311 HEOETREANEEZTICOT, HEEEZ2ET TS, £ 2 &
X M311—#E] ©, FEFHETHRV ETFbh, FELEEhEEFROZTERLRIZOW
T, ZZTCOREPHEFZFILICHAED D, B I WL 311—FE) T, x2EMH
FEHT, EOXSREERDY, MBAMELENTEL, EOXIRBEAEI D o2 »
., FLTAHAENEERICEREYTTESET 5,

PLEDOLS>BRICTHZET, BELRIHKXFORFICLLYELT, MPEERLL
THREINEZDOND, TARBELA2OFICBIT2ERICEDII>IICEEBLTCVWDIONE
WoltREebad, 3L CETI2EENIABHEMBITREICARD EE X T,

UEo#HEMEZ, MERAOEMRBIZRSL)LTH5FFEICHLTHWD &#kIZ, £
DOHFEMEZHERLLEE, ARACHERREZBOLHRDOTEKREGRESHVDZ LA TESD
LORREETZLEVWI P27 PLREKICED =,

ARERTIE, TOHEMO—BORMBLOEBREZTV., SFETCERERIT N—
TarvoERTe Y27 PZOWTHLRMNT B,
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2:00 p.m.-3:15 p.m. — Session 3

SESSION 3-A: PEDAGOGY PAPERS [MADELEINE A]
Chair: TBA

INXL DU HNEERBZDCALEEZEZBTICBIT 9% B AEF % (Bilingual approaches to intermediate
Japanese language courses at the tertiary level)
Yoshiro Hanai and Shoko Emori, University of Wisconsin - Oshkosh

RKREETEH, XMV TNV EEOHGZISH LA AEa - ZAOERRSE LS L, TOXLEM EFEIZOWTERT D,
LT, Bka RBBRONEFE T 0 7 F 5T, WA JSHTREZRANA U U IINAEROBEREZIRET 5, Fo, Pk~
~OEfFEE DT, Pk LIV TO BRI R BENAOIEEZELREN T, TFNEET 17 T AOSENE 2 512241,
SEFEHREOH Y FOFEBENRKD LN TS, BEHEDO LULIZBWTIL, 2012450  ACTFL Foreign Language Annals
K375 C  Paesani and Allen (2L > TSN TV D [EEHEFICRBIT AH4EFET 7 7T 2AOMPABREEMED KN AKX
RED—DIZ L F D159, 1980FERD L EFEHT LNEHE ORAEDEAERINTNDIN, ZO5FHFOTRD
RENRAIRALRDIZIASHTH 5,

AFEROF T2 DAY U HNVHERR A Lot EOREETRT 2700 FEO—>L UTEE
ENTe, TOa—AREEOHAARFFEOREL RE S ER22 503, WEEE O DICHIGETENNT H AR OE ANEE 4
AT22Li2dbd, 2F0, AEHEL L THNBEEEZEDLRNRDL, BEHBIZSIDLVWSEEHEETZ L0 IBIZED
TN DTHD, NEFERECTKRELERT S E~OHNIZ VR, NA Y U HNVHBEONH TIIFEEFEOE 558
T2 Z L OFLEITES < DFATHFIEIC L » CREH SN TV D, ARETIE, INOOMEMEEZEE 2 N6, R
FENEBIZEA LI D) X 2T A0BM E2HIEN, FEBEOFE —SECTONFTHE L HEREHE 2RI OMN T 2
L aRr~T 5,

TBEABEBEARAY VA —RFIZBT2BEFHOFMIZOVNT] (Assessment of Kanji ability in Japanese language
educational standards)
Chieko Kano, University of Tsukuba

7a— L LSBT, BABHREBZEOFRERESC=— XTI TS Loob 0, PEEOBEH L EEIC
IToND LI oT=Z LI, AN ZFMT 57 00EORENBELR-TWD, EITEFE LT, 5
FEDOT- O I — 1y S HESRAE(CEFR)) . EBRRRESAHIE LEJFAABEEE A S A — R ERnb 0, B KT
FhhEY R —TH HARET—AD L ~LERE A Can-do Statements Tk T ARANIBE > TS, L LAENS, 22T
MELRDONAARBEBORIL VAT LORRETHE, I— v RFEOABRLTHADOLIDFEICBWNT, TORE
BREXLTFICEDLOMEEALETHDLIDOICH LT, AAGETIE, OB - BX BT L) 2EOER S LT E2IRAT
% EiC, SHITEFE NI KR - RIBEFELFOHHE WO BHERERTL AT LAEZHALTND, 2O LI RFIEIZBNT,
B OMFHCEM S8 A ARGEDFERSTCES, TOMOHREL ED X 5 2RI > TWDHDO, £HEAAEICELL2
Rz —va VIEEEERO T CHTEEINED LS M EE EDDLZOPRHALNIENTELT, IR BT F
2T LAEERTDEOME L /e > T D, AFZETIE, ETHOFHEZ T A MMZ X 53 & Can-do StatementsiZ X 5 Tt
OWFGNHEZ, EHIZTL—ARA Y M T A MNEICZBT 2 AAREOMOHREOFMOMEL b ALY CTHRF L, AAE
BAX A —RICBTDETHEODH Y FITONTRS LI,

[ T~T&2] oD a—AFE : Fk = —RI2BIF 523 7] (Course design from the “can-do” perspective for
intermediate-level courses)
Ayumi Nagatomi, Brown University

ARFE T, FEERSERAEADOIEL DS NFEFIC RV IED L a—ATBW T, RNk FE OZBEOTZDIC,
[ ~TC&%) flErLEMAENE L D2 DEREMAANT A —AFFHOERERE TS, Mka—Rickb L, EA
BEADHMONERCTETERELS CLE IPEEE~OXEN LY BEIC2D T, WAH, WEEO AT 2R ENT
WRWEEE . MK HAGESR B E 2 ERRAT Pk a— 2 Tk, TNTNOEARESC A EOHRENREEC S 72 5,

T, B COEMREN L FBE AEAE WAL LFEEE L BN IEET 5720, EERRESED [#HA 720D Can-
doth A b Xz, Ta—ARTHETICAAETTEDLICARVENVWI L] OV R NERAE LE, KIZ, R¥RH
WBEIZ, BRESTTEAZ 2R ENACTEL, @AEETIZ, BRI D T FEE BRI OV THEE LA WA
b IEFTERVWEHBOP THICSZHOEEL L THED 2W\WI &) 2EWHLE, 20T, HICZ<EFon-HE
HZEa#k LEEIEH 2TV, 2T o nERBROoREICBNTYS, HolEHEZFR L BEZHE L TWIT 5 H CEHE O
SERTT,

H Al O 2 YA OB EOE CHEITIH 5 b OO, FHERZ2 S ORI EY T B8 % Fift SE 591
BRONTE, $7-. BEROHKM TR a2 — A2 EHOBEA., a— 20 B, i, FEH IOV TOBRR S LT
lpotz, FREMRICHERa—ADHEYE L [~T&5) a2 2FCEY, FHLDL ER~OBIELL XD
Mz 50 CTlidno s Bbh b,
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SESSION 3-B: PEDAGOGY PAPERS [MADELEINE B]
Chair: TBA

TR ERT 2 P OEZEHFBBRTHDO—SPOT 7 X POEIEM%E%E X2 %5 — | (Response time and the
authenticity of the SPOT test)
Takako Sakai and Noriko Kobayashi, University of Tsukuba

7 A b OHFIEM: (authenticy) 8 W5 & N7 p—<v P AT A MIREIND L O ICEBEIITON S SEEHASGmE 7 X Mg
FERVDIZENDE V) SO LHBEIND Z ENREZ, LN LT =< AT A NTiE, FBIRFHESE# L 722 CBR
R b %\, SPOT(simple performance oriented test)l, —30Z L ICHE T & UFAFBFZIER S, () TOLRe—TF%
ANZED & W) BLELE &38R 558 Ti%é#\_ﬂif@%<®ﬁnb% SPOT & #& Y72 H ARGE 71 & DFERIA
L, FAFETIERCERNZIELTVWD EEXLNTVD, ZHIFRAMWREE®RITZR &b, BEICHAREZHEMT
LG TR D B D AR 72BN T E 5702%, SPOTORRAZBL THIEL TWD EEZX L, RO/ TO [EIEM]
ERFOLEZD,

AHFZETIE, WEBRRSPOT %2834 (C3fE L, FIZICHE LR, B4 « 8%, &3EA0 5 BY 25 FREER o %
ENWZDWTERETo TR ERET D,

B ZIE, TROME (1) IZBWT, EELLZREDE LIZKHEIL, 3801688 ETERUELETH-THIA
NYRBEBNT, (1) FITIWEEAICEARE () BWE LA, (WEBRSPOT_GORTEH] —#8ekZ) T A& hElh o
RFOBELZDOHRDA L FZ Ea—0b, FERMIENGSIE, EXEDDIANIFET TRRBTE 75—, &
EREI LN SREEZBEL TND I ERDoT, BN > T DHEE, 40@%#}{&& [ % D] OoF
2 B PERRIE TR 2 kO T, AIERFROALEREE D SR D B2 E T 572 D121F, AiED A N7 U —CIEMMH
KHZENLEELWEEZ, TODITEYRRME 3B E L,

FTERV BT 2RI OA LE—O0PI iEFH — 1 (Developing advanced level speaking: Application of OPI)
Suwako Watanabe, Portland State University

TueT7 4y —T A MI, HAOHEBFEHNOT A AL MIRAEEEE EN528, ACTFLIEHE HREYEICE SV =
T A M, IBENALHEREICAERRRBE 525, AL T, BROPIZIEA L7 B AGE Bk L~V TOREERE
N O—F /BN TS5, 2011+ 201 2FEIZBNT, il SN7Z0PIE, KF444E0 B ARGEFEFICE L,

HFLIEbDERFAEIILFL S, e AL CHREZHERNBL 74— RNy 7 2HEETIT- 1,

AL, WG OXM, FEEARE., SUEOREWV SRR S L2, iz \mmﬁmrﬁ@éffﬁkﬁ YA

I RILBRBE -, TA AT AT =N — @Tﬁ@&%aiotoitqom@iﬁV“W B HEEEDOE S
61\&@%m®%é\ht/&ﬁﬁ®%@\%?%47%ﬁ5f®#ﬁ@ﬁm\f*bﬁxj@?ﬁ%&&#ﬁ%ém
776

INHOFEE, 7T AFHPIHRMICHER LGESE S 2 L0F, LV, EAM-CEBEEAE R O AT, AN
MeT, BERI D, Fio, 7 7 ANTIL, eS8 Oevidenced, HORITHET 5Z MR T %&woiﬁﬁ7xfm
MAEEFLERY | BEAS~OBRNT — KXy 713075 nE 572,

FFTIL, BROPIZIEH LI=FEE 7 4 — Ay JHEOFIELZHA L, FEEOIRE - KEXOBIZ 25T 2R 5,
74— KNy oG EEMARADOHEEME L OEMEEFEIR TS, ZOOPIZIEH LY 4+ — KNy 7 L, #EE
EROXICEZHALOBERELAML, 7u 77 AL IRA, HENIIBIT 2NN T 4 — RNy 7B X 0 [IBIZR 5,
LWVt REHITTND

[ ERZTHEMEIT D Speak Everywhere ZFRIHF LA —F 2 FDHF X7 BI%] (The development of speaking
tasks with Speak Everywhere for advanced learners of Japanese)
Naofumi Tatsumi, Columbia University

T AU THAREZZSES, BENATHAEZHETHEEN 220, B LIEEFITRONATND LWV ORBURTH
%o ERRFEEZE L THSNTIE R, RERMITIZRY BEY | IRNICAE =% V2 HET IR +0H 5 LTVt
2\, F ZCARISE TldSpeak Everywhered WO 4> T4 VU AT AEFIA L, BESNTHES, ERFEHEERITOAY
—X T OX ARSI, TOVAT AEHZIE, FEERS A L LTEX BN HILEGCIHE A R 2205 5 B
DOREEFEETHIENTED, TLTHIMNETOHFET INTHKEH LT T4 — RNy 7 2FET L TEDHHLDOT
&%, Speak EverywherelZ 3 TIZHIRLL L CTITEFFIZESWIZEM AR N ED LTV D2, ERFEEEWT O
BRFEILE I STV,
AR TIIEZBM E L CEREBMmEZEA L, Gt MEORLRAIFI R ERAE Lz, # A7 1~ 313X ICHGH

HZRE, ST L5847 T BOVD2OBBHROEREE I XA ThdH, BHREIT 7 — FTHRISEBWZLE Z A,
AE—=F T OM EIZEL T2 WY BRERFZEAETE 5Tz, —FH, ZATDANRITITZ- &0 Eanhiz, HAL R,
BN T 720, LT ED L VISR S TEZ A7 HhivuE, HZ, mAV, BoOBRAZEIWEN b2, &
ADLBENH > T2 HEEEM RGN IRSTEEZE R b oTze NRBRHSTZ20ODEZATITERES I XA T Thb,
FO—DER Yy T ANTF ¥ —% Y ANTZb DT, b5 —DFHAMOEANRERRLTESTZbDE o7, FRELHOD
FONMIREMIZ L olob Do, 3L o, FEDNROKIE, S%OPENR L Ko7,
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SESSION 3-C: LANGUAGE AND CULTURE SPECIAL INTEREST GROUP PANEL [MADELEINE C]
Chair: Masahiko Minami, San Francisco State University

Panel Title: EBRBLEEBFE : F—SHB - BE_SHBICBITIHIBGFSOERE L ZD%F | (Language
variation and learning: How dialects differ in L1 and L2 and how to learn regional dialects)

The creation of a national standard language privileges a single dialect above others. In the case of Japanese, where the Yamate
dialect the dialect spoken by native speakers of an upper-middle class background who are residents of the Yamanote area of
Tokyo, was enshrined as the national language around the beginning of the 20th century, the language used by the vast
majority of the population was systematically marginalized until the post-war era (Frellesvig, 2010). While this push for a
unified language in Japan was successful in creating a common base for literacy and education, it does not reflect the richness
and texture of spoken Japanese and is not commonly heard in full outside of special contexts such as education and newscasts.
Naturally, the spoken language varies by region and by social class. The concept of speech communities is basic to an
understanding of regional and social variation in language, or dialects. Regional and social dialects differ from one another for
multiple reasons, such as variations in (1) vocabulary, (2) pronunciation, and (3) grammar. In the 1960s, noted sociolinguist
William Labov became interested in the variations in pronunciation of /r/, first among the people living on Martha’s Vineyard,
an island not far from Boston, and then in New York City. Labov’s works profoundly influenced the study of social variation in
language. Influenced by such predecessors, this panel mainly discusses regional dialects and attempts to cover a range of core
issues; the viewpoints of this panel cover how regional dialects currently exist and evolve in small communities, how L2
Japanese speakers perceive and negotiate regional dialects, and an approach to the practicalities of regional dialect education in
amodern environment.

THUIR TS IR 2EREBOHERN : FfbE X235 =1 (Regional language variation: How dialects differ and
how they change)
Masahiko Minami, San Francisco State University

It is often said that non-standard dialects are increasingly losing their traditional forms and are evolving into modified versions
under the strong influence of the standard dialect (or the standard Japanese) (Sanada, 1990; Tokugawa & Sanada, 2006). The
first presenter describes survey research that focuses the Senshu-ben, a non-standard regional dialect in southern Osaka, Japan,
in an attempt to discover if we can observe changes in young generations’ dialectal language use. Specifically, the dialect use
of more than 300 high school students in the region was gathered; the participants were asked to fill out a questionnaire about
their dialectal language use. The purposes of the research include: (1) reporting the most recent or current use of Senshu
dialect by young local generations in southern Osaka, Japan, and (2) analyzing the co-existing variants observed in gathered
data, especially the variation called the ‘neo-dialect, which is strongly influenced by the standard dialect (i.e., standard
Japanese). The research particularly examined the non-standard variations of verb negation, and has revealed that four major
variants in verb negation (two categories of verbal vowel assimilation, ‘forward assimilation’ and ‘regressive or anticipatory
assimilation,” the neo-dialect, and contractions) co-exist in the current language of high school students in the Senshu region
(which is further divided into three sub-regions, Northern, Central, and Southern). As had been speculated, there is a tendency
towards the proliferation of the neo-dialect throughout the region. Due to the current distribution of the neo-dialect and its
simplified rules, we may be able to speculate that such use will increase over time even beyond generation boundaries.
Furthermore, we may be allowed to claim that neo-dialectal patterns observed in the current research indicate the direction of
how the non-standard dialect will change over time.

TEARDFELESEERS : F_SEFEHE DOEM (Japanese dialect and linguistic capital: Beliefs and perceptions of
L2 speakers)
Jae Takeuchi, University of Wisconsin - Madison

Previous research has demonstrated that second language (L2) speakers make intentional choices when negotiating Japanese
speech styles, including gendered language, honorifics, and pitch/voice quality (e.g. [takura, 2008; Ohara, 2001; Siegal, 1994).
The ability to make choices about one’s speech style is one example of ‘linguistic capital’ (Bourdieu, 1991) that speakers draw
on in order to speak appropriately in a variety of situations, and the choice between Japanese Dialect (JD) and Standard
Japanese (S]) is an important speech style decision facing speakers of Japanese.

A great deal of research addresses JD and first language (L1) speakers’ choices (e.g. Okamoto, 2008; Sunaoshi, 2004);
however, whether or how L2 speakers demonstrate intentionality toward ]JD choices is understudied. As a first step toward
closing this gap in the literature, the second presenter investigates L2 speakers’ beliefs and perceptions about JD, using semi-
structured, open-ended interviews with current and former long-term residents of Shikoku, Japan. Although Shikoku dialects
have not received as much scholarly attention as the Kansai and Tohoku dialects, they have significant morphological and
lexical differences from Standard Japanese, and may pose problems to someone unfamiliar with them.

The second presenter’s preliminary research findings suggest that, for those living in areas where dialect use is common,
L2 speakers reveal a high level of awareness of dialect and a desire to understand, and sometimes use, ]D. Their comments offer
insight into how ]D functions as linguistic capital by facilitating access to L1 speakers and to contexts in which L2 speakers
might otherwise be unable to participate. This study also offers insight into how L2 speakers negotiate choices between dialect
and Standard Japanese, and suggests the relevance of non-standard speech forms as linguistic capital for L2 speakers. In
addition, the findings suggest pedagogical implications for teachers of Japanese as a foreign or second language.
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(Y2794 b2FBLEHMRFSEE : EEFRBEFEFE A 71 V#AH ] (Teaching regional dialects on the
Web: Learning from a Kansai dialect self-study site)
Keiko Yukawa, San Francisco State University

The third presentation shifts focus to the study of regional dialects for Japanese language students and interested teachers. In
the context of the largest regional dialect group, Kansai-ben, the presenter discusses the importance and application of
supplementary dialect learning in preparing students moving from a standard Japanese environment into a more realistic one
on the ground. These topics are illustrated using a Kansai-ben self-study website built as a small step towards providing online
self-learning for students, and a material foundation for teachers, on topics that are typically skipped or glossed over in most
Japanese language courses for a variety of reasons. The site provides a coherent set of text and audio learning materials
covering a range of topics and explores the advantages and possibilities of web-based materials using a variety of techniques
not available in a classroom context or on other surveyed sites. The contents, including explanations and descriptions of a wide
variety of grammar, vocabulary, and phonology--with particular areas of interest including verb and adjective negation,
particles, intonation, vowel extension, and cultural context--are systematically interlinked and taxonomically tagged, allowing
for easy discovery and self-exploration. The site also provides a rich set of contrasting audio samples, examples of realistic
dialect audio conversations with direct comparisons to standard Japanese, as well as actual recorded spontaneous conversation
with annotations. This presentation also touches on some higher-level issues such as openness and material licensing,
reproducibility, collaboration, and technical aspects such as production, usability testing, hosting, and maintaining a
multimedia site using cloud-based resources in a cost effective manner (Drupal CMS, Amazon Web Services, etc.).

SESSION 3-D: SPECIAL INTEREST GROUP PAPERS ON STUDY ABROAD FOR ADVANCED SKILLS, LANGUAGE AND

CULTURE, AND JAPANESE AS A HERITAGE LANGUAGE (JHL)[MADELEINE D]
Chair: TBA

“From active to informal learning after study abroad: A case study”
Kiyomi Fujii, Kanazawa Institute of Technology

One of the many aspects of the burgeoning world of cloud computing, Web 2.0, allows teachers to implement many of its
resources as language teaching tools/materials, providing an engaging addition to the classroom. Previous studies have shown
that using blogs develops learners’ autonomy (Uchida 2010) and intercultural competence (Sato & Fukai, 2001; Sadler & Kim,
2010), and enables them to make friends (Sato, Fukai, Hamada, & Sato 2008). However, the blog activities in previous studies
were limited to the duration of a given course. This author included an activity that began before the study abroad program
itself. The research featuring the blog activity before the beginning of the program, suggests that the blog activity helps and
encourages students to create a learning community with the opportunity for language exchange with native speakers.
Students were able to raise their awareness of the differences and similarities between them and Japanese students, and to
better understand people who study their language. This result indicates the positive effects of utilizing blogs to interact with
native speakers of a target language prior to arrival in the target country. The activity was continued for the duration of the
program as a class assignment. At the conclusion of the program this assignment was completed, yet some students continued
their involvement thereafter. This study focuses on the students who have continued their blogs, to explore its motivation and
effectiveness for language learning, to better understand how to take advantage of the informal learning that occurs outside the
classroom, where as much as 75% of learning takes place (Conner, 2010). The case study results indicate that students’
counterparts in Japan encouraged new posts, underscoring the importance of peer involvement. Moreover, the bloggers’
experiences in Japan seem to motivate them to continue to study and improve their Japanese language abilities.

“Teaching culture through the Japanese environment: Understanding the past, hope for the future”
Yumiko Nishi, University of lowa; Cheryl Crowley, Emory University

In many North American area study programs, the teaching of modern and classical languages, as well as literature, society, and
history is divided among specialists; typically, it involves little collaboration among those specialists. Furthermore, we often
leave it up to students to make sense of the relationship between histories of the past, current events, and possible trends in the
future. To address this, the Japanese program at Emory University has begun to develop an approach that bridges divides in the
study of Japan's past, present, and future through collaboration across our language and culture classrooms. This paper
discusses one of our most successful efforts so far, and shows how it is possible to use advanced language instruction as a way
to integrate the study of contemporary and historical Japan by choosing a theme that cuts across the temporal and disciplinary
boundaries.

We report on the success of a fourth-year Japanese language course, where students explored many facets of Japanese
culture through the theme of "Nature and the Environment in Japan.” We chose this theme in response to the recent disasters in
Japan and as part of Emory's university-wide project on the environment and sustainability. The course introduced students to
a variety of topics, including the recent earthquake, tsunami and radiation disasters. We discussed these in the context of
Japanese history, such as the Minamata disaster, and sustainability in the early modern period. The varied topics and activities,
including guest lectures, films, and online resources, allowed us to approach the issues both synchronically and diachronically.
Although there were some challenges in managing materials, we were very successful in involving students in learning about
Japanese culture and society in a broader context. Students also improved linguistic skills, warranting further empirical study.

kA B ABERCTRESEREDSFEHIDREE] (Development of speaking ability among children in a JHL school)”
Masako Douglas, Hiroko Kataoka, and Kiyomi Chinen, California State University - Long Beach
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SESSION 3-E: PEDAGOGY PAPERS [MOHSEN A]
Chair: TBA

' TETHA « TETIEA D1 R (Impacts of read-alouds)
Miharu Nittono, Keiko Okamoto, and Yoshiko Watanabe, Columbia University
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FN“Zu7 VA - R—RR«F—=vr’ Z2FFHFLOT P —FEEH4 | (Problem based learning:
Promoting student-centered learning in the Japanese classroom)
Harue Sakuma, Torrance High School
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TERBHAIOA VI a2 —REICLDEL 2 XM (Evaluation of the writing process from interviews
with Japanese language teachers)
Jinhwa Chang, Waseda University
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SESSION 3-F: LINGUISTICS PAPERS [MOHSEN B]
Chair: TBA

TAb =V =TV 7B DMEEEMEN LRFTHRRES) : AEABEEE /BABRBEET &L
T ] (Storytelling and discourse fluency: Insights from a comparison of NS/NNS spoken and written data)
Etsuko Yoshida, Mie University; Mitsuko Yamura-Takei, Hiroshima Shudo University
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“A comparative study between Japanese sentence-final expressions kana and kamo”
Yan Wang, Carthage College

Japanese sentence-final expressions kana “I wonder...” and kamo (shirenai) “probably” are found (Matsugu, 2005; Pizziconi,
2009) to carry similar discourse-pragmatic functions as mitigators to mitigate informational certainty, assertiveness of
statements, and Face Threatening Acts (Brown & Levison, 1987). Based on comparative investigation on the discourse-
pragmatic functions of kana and kamo in natural conversations, this study claims that while kamo is often used to by the
speaker to provide suggestions and comments in a softened way, kana tends to appear in contexts where the speaker gives
negative responses or conducts disagreements toward the addressee’s prior talk, or invites the addressee’s active participation
in the conversation.

Meanwhile, my study focuses on the speakers’ intersubjective stance (Traugott, 2003; Karkkainen, 2006) underlying the
usages of kana and kamo, using for example, exchanges which occurred at a Japanese TAs’ meeting. My study also examines the
frequent usage of kamo and kana following emotional words such as ureshii (happy), kanashii (sad), tai (want to), hoshii (want),
etc., which is especially remarkable in blogs. These newly appearing usages may hint at a new grammaticalizational tendency:
from subjective to intersubjective, and further toward emotive.

“Touching as a resource for initiating social action: Findings from multi-modal analysis of Japanese conversation”
Yumiko Endo, University of Colorado - Boulder

Touching other participants in conversation is a fairly pervasive interactional practice, one that is not limited to talk between
lovers, couples, or parents-children. By employing conversation analysis (CA) as a central tool for analysis, this study explores
how conversationalists utilize touching as an interactional resource in Japanese conversation. Many scholars have emphasized
the significance of the body in talk-in-interaction and thus the importance of multi-modal analysis (e.g., Streeck et al., 2011), yet
touching practices in Japanese conversation have not yet been examined within the literature.

The present analysis focuses on the manner of touching, its co-occurring gestures and speech within a given turn, and the
sequential placement of the turn vis-a-vis its larger sequential context. Drawing on the video data of on-line live-broadcast talk
shows in Japan, I analyze that these practices are a resource for the participants to initiate social actions (cf. Schegloff and Sacks
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1973). More specifically, | demonstrate the cases in which touching co-occurs with such actions as apologizing, requesting, and
encouraging the other participant.

Finally, I suggest pedagogical implications for potential benefits of attending such gestural resources within Japanese
language teaching. Finally, I will suggest pedagogical implications for potential benefits of attending such gestural resources
within Japanese language teaching.

SESSION 3-G: PEDAGOGY PAPERS [MANCHESTER BALLROOM C]
Chair: TBA

M2y Pa—F 2RV V—2A T AIOBELRR : RFBABSu 77 20T EZEHEL T
(Expanding university Japanese language education through computer-based placement tests: Development and
practical utility)

Yoshihiro Mochizuki, Ayaka Sogabe, and Kenji Endo, University of Michigan
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in continuous oral assessment: Using “Speak Everywhere”)
Chie Muramatsu, Shinji Shimoura, and Atsushi Fukada, Purdue University
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3:25 p.m.-4:15 p.m. — Session 4

SESSION 4-A: PEDAGOGY PAPERS [MADELEINE A]
Chair: TBA

T48A TAD Bl XL 5% %2 3&H ]| (How should the noun phrase "A no B" be taught?)
Michio Tsutsui, University of Washington
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(7o —R"NbZEELEAERHET AR —kyvar7uv=z7 bEBHE| (The role of foreign language
teaching in the context of globalization: Report on a poster session project)
Fumiko Nazikian, Columbia University
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SESSION 4-B: SECOND LANGUAGE ACQUISITION (SLA) AND PEDAGOGY PAPERS [MADELEINE B]
Chair: TBA

“Pragmatic competence and expression of femininity in Japanese as a non-native language”
Hiromi Onishi, University of Arizona

This study presents the results of the analyses of two conversations in Japanese. Conversation 1 is held between a non-native
speaker subject, Hana, and her native Japanese speaker boyfriend. Conversation 2 is held between Hana and her female native
Japanese friend. The difference between the two conversations became most prominent in the comparison of Hana’s use of a
pragmatically sensitive speech act during the conversations, namely, teasing. The data shows that Hana teased her interlocutor
considerably more frequently in Conversation 1 than in Conversation 2. A close look at Conversation 1 revealed that Hana has
constructed her own linguistic strategy in Japanese, which is characterized at times by the use of cute-feminine styles, and that
she is capable of using the strategy for her own purposes. Her use of this cute-feminine style to soften her teasing is discussed
from the perspective of cross-linguistic pragmatic transfer from Hana’s L1 Korean. Because Hana'’s use of the cute-feminine
style in Japanese is observed not only in the contexts where such a style would also be expected in Korean, it is suggested that
Hana is not simply transferring the style from L1 to L2, but that she has constructed her own rules of cute-feminine style in
Japanese which is facilitated by the transfer.
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While there are highly proficient non-native speakers who refuse to accommodate themselves to such Japanese feminine
styles of speech (Seigal, 1994), some non-native speakers like Hana enjoy using stereotypical feminine styles for their own
purposes (Itakura, 2009). It may be ideal for learners of Japanese to be exposed to diverse styles of language that are not
necessarily prescriptive, while subjectively evaluating such styles with the different connotations that are associated with them
in order to construct their own conversational strategies that fulfill the mandates of their language use in real life.

TERESTEERMETAVEBBEMOBERE Y Y AR I L LTOT—F_X—XDHEZ| (The development of
WEB materials for teaching Japanese communication strategies using natural conversations and the construction
of a Natural Conversation Resource Bank: NCRB)

Mayumi Usami, Tokyo University of Foreign Studies
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SESSION 4-C: PEDAGOGY PAPERS [MADELEINE C]
Chair: TBA

TBRRF2 A2 — T&15%5F5] OHEMFAIMH] (Using the documentary film "Resilience: Protecting Today"
as a teaching resource)
Kazumi Hatasa, Purdue University
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TEAXZFLHABEEOMAIIWED : HFABFEROLDOMK L W HERE | (Fusion of Japanese
literature and Japanese language education: A report of teaching waka and haiku for Japanese language learners)
Toshiko Yokota, California State University - Los Angeles

T AARGBEHREOBENM EODIc, AARTE AREHEOMANRBINTWDEN, AAFEMHYSERICT, BEmicy
DE IR ENARRARDTEA I M, HlzIE, BARLFOZ T ATIE, BHAEZRAKROLY 55 > —% 5o D158
TN TWLDENR, ZNLDOIEEZ AARFEDO 7 7 AT BMAYIZI D ATV T ERARFED 7 7 ADEM M LIz
RO THL DTIEARWEAS Iy, SUFEERE W EBMERAVDFEE LTUIRO LS i F T onsiEsr s, 1)
TXANERER, SN RICER SECNEL2HARDL LN TE D, 2) PHEOYLET IR MRB LU
B LN G, BAXE, BEXOBFOEOLEZFRETHZonINTE S, 3) FHEMLOBERZHEZBEL T,
LML RTT, BAFERIZENTE D, 4) FHELZFDOLOOSLHITE 2 BT 28 L b, R¥EXRIT, BA
LHEARFEFEOMEEZDI L7 7 AO BRI EFIER VT 7 A ONWTOEERETHD, ZDF T AT
W, R, AR SCAR EAEE L OMEMZBIE S E28 6, RN FMETK, 53T . EMTHOELRERIM L, B



28

L— RV ECTHARBMAOIES LSS, U7 ECRACERARR ST, FAEORBHC, FWRIAToTT v r—
FAEDOFRER BT L. ZHD AR FRZZER & LT ARTZWE WS HHIC L > TEEILRDERZRA L2,

vl

SESSION 4-D: CLASSICAL JAPANESE SPECIAL INTEREST GROUP PAPER [MADELEINE D]
Chair: TBA

“Fujitani’s Ayuishoo”
Paul Warnick, Brigham Young University

The Edo period brought substantial developments in Japanese philology. Perhaps the most prominent scholar of the time was
Motoori Norinaga. Contemporary with him was Fujitani Nariakira, who published significant analyses of the Japanese language,
including Kazashishoo, a treatment of various parts of speech, including fukushi, setsuzokushi, and kandooshi, completed in 1767,
and Ayuishoo, an investigation of joshi and jodooshi, published in 1778.

This paper examines the historical significance and influence of Fujitani’'s Ayuishoo. The paper reviews Fujitani’s
systematic analysis and classification of fuzokugo and his contributions to our understanding of premodern Japanese. The
paper examines how Fujitani's work also contributes to our understanding of meaning-structure relations, tropes, and the
relationship between language and culture.

Fujitani’s work is not as widely known as Motoori’s, yet a deeper understanding of Fujitani’s analyses can enrich our
understanding and appreciation of premodern Japanese studies, including the language of premodern Japan, premodern
Japanese texts, and the culture that produced those texts. Fujitani’s work has application and significance to both linguistic and
literary studies.

SESSION 4--E: PROFESSIONAL DEVELOPMENT SPECIAL INTEREST GROUP PAPERS [MOHSEN A]
Chair: TBA

(Y= vy VT =V 72BLEBMOFEN-D5F v F A v #Hala=T 4 %FH & L TJ (Teachers’
development through social learning: A case study of an online teachers’ community)
Kazuhiro Yonemoto, University of British Columbia; Masaki Seo, Hong Kong Polytechnic University; Yukiko
Yamaguchi, Hong Kong University School of Professional and Continuing Education; Reijiro Aoyama, Community College
of City University, Hong Kong
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“Researching the Japanese language program articulation project from a complex systems perspective”
Sufumi So, George Mason University; Mieko Kawai, Tomoko Marshall, and Tomomi Sato, University of Virginia

This paper demonstrates how a complex dynamic systems perspective can be used in researching such seemingly
unpredictable phenomena as educational realities consisting of inherently nonlinear elements. To illustrate this research
approach, we provide an example from an ongoing Japanese language program articulation project in which articulation
activities are taken to be the dynamic system. This US-based articulation project aims to demonstrate what can be done to
establish coherent connections of Japanese language curricula between and among institutions, programs, and levels. Thus far,
the project has been conceived as an educational and professional development endeavor and generated more than 10 teacher-
initiated sub-projects based on the teachers’ understanding of what can or should be done to build curricular connections. We
are now at a stage to turn these educational and professional development contexts, where various articulation activities are
taking place, into an object of study in order to uncover most useful and meaningful findings that contribute to realizing
sustainable articulation work of language programs. Inspired by the recent methodological ideas proposed by such scholars as
Zoltan (2012) for the study of second language learning and teaching, our study takes a complex systems perspective and
makes use of Zoltan’s “retrodictive (rather than ‘predictive’) qualitative modeling” approach in its conceptualization and design.
Thus, it begins with the system outcomes (i.e., various articulation activity prototypes we identified) and then traces back to see
why certain elements in the system (i.e., articulation activity context) ended up with one outcome option but not with another.
To facilitate the research process, we use the focus group approach to obtain, document, and analyze in-depth perceptions of
the sub-project participants and observers on multiple dimensions of articulation activity. The paper presents preliminary
findings from the first few focus group interviews and discusses them in light of the retrodictive qualitative modeling.
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SESSION 4--F: LINGUISTICS PAPERS [MOHSEN B]
Chair: TBA

“Functional role of the discourse marker de in spontaneous conversational narrative”
Koji Tanno, Eastern Michigan University

The importance of using connectives in paragraphs for second language learners has been well known by language instructors.
One of the frequent expressions in Japanese conversational discourse is the discourse marker de, but its functional role has not
been entirely explained in the literature, and little has been known to both teachers and learners. This paper examines the
functional role of de in spontaneous conversational narratives. A corpus was taken from conversational narratives produced by
twelve native speakers of Japanese collected by Lee (2000), lasting a total recording of more than 4 hours. A total of 314
instances of de and its variants including sorede, nde, hoide, and honde were identified. The functional role for each instance was
analyzed in its local environment by partially adopting the narrative analysis approach put forth by Labov (1972). The results
demonstrate that de serves to frame the content of the preceding utterances as background information and functions as a
prelude to the statement that follows. It was found that de dominantly appears after statements of orientation, which provide
or add descriptions of circumstances. These statements of orientation were frequently accompanied by the modal auxiliary
node and the progressive/resultant teiru-form. This use of de contrasted well with another frequent discourse marker, demo,
which was found to appear more frequently after statements of evaluation. Pedagogical implications for intermediate learners
will also be briefly discussed.

“New Verb Classifications for the Iwakuni Dialect of Japanese”
Shiho Yamamoto, University of Arizona

In this study, I investigate the aspectual forms -yoru and -toru in the Iwakuni dialect, which are the equivalents of -teiru in
standard Japanese. The goal of this paper is to show how the current verb classification for standard Japanese cannot be
applied to encompass the aspectual forms of the Iwakuni dialect of Japanese.

Nishiyama (2006) discusses the fact while many languages such as English or Chinese have distinct aspectual markers for
progressive and resultative verbs, the -teiru aspectual form in Japanese indicates both progressive and resultative states.

Several researchers (Kindaichi, 1950; Ogihara, 1996; Johnson, 2000) have examined verb classifications in order to
understand meanings that are expressed with -teiru. Kindaichi (1976) classifies Japanese verbs into four groups: Stative,
Continuative, Instantaneous, and Type 4, and he argues that the aspectual form -teiru is not compatible with stative verbs. In
the Iwakuni dialect however, the two different aspectual forms, -yoru and -toru, each have different aspects: -yoru gives a
progressive meaning and -toru gives a resultative meaning.

Moreover in the Iwakuni dialect, some stative verbs such as arimasu ‘to exist’ are compatible with the aspectual form -
yoru, even though it is in direct violation of Kindaichi’s claims. Therefore, the current verb classifications cannot apply
sufficiently to include the -teiru equivalents in the Iwakuni dialect of Japanese, -yoru and -toru.

I propose four different verb classifications, (i) Stative 1, (ii) Stative 2, (iii) Continuous and Instantaneous, and (iv)
Durative Stative, in order to encompass the aspectual forms of the Iwakuni dialect.

SESSION 4-G: PEDAGOGY PAPERS [MANCHESTER BALLROOM C]
Chair: TBA

TARPOREF~ADT =T 4 Falb—varyOREEzERELEHBR eV =7 MBI 5EKRELMDOLBERED
fER 45 L EZ 2 (Report on a collaborative “tanka” project of high school and college instructors and survey
results for improving articulation)

Asako Hayashi-Takakura, University of California - Los Angeles; Kyoko Shoji, Notre Dame High School
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21 HRICRODLNDZ2BEBHOER : XFHEH~OBRZEZFEDO IR 2 =2 DL (Innovative ways of
raising awareness for Japanese orthographic usage in beginning language class)
Kyoko Matsui Loetscher, Shigeru Eguchi, and Jisuk Park, Columbia University
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4:30 - 5:30 p.m.
General Membership Meeting
Manchester Ballroom C
Chair: Yasu-Hiko Tohsaku, AAT] Co-President

PART TWO

Embassy Suites, San Diego Bay Downtown

Monterey Ballroom (Main Level)
Thursday, March 21, 7:30 -10:00 p.m.

KEYNOTE SPEAKER: CATHERINE LEWIS, MILLS COLLEGE:

“Using lesson study (¥ 3%f %% ) to build student learning and professional community: A critical role for language
educators?”

Currently director of lesson study research projects funded by NSF and IES and a senior research scientist at Mills College,
Catherine Lewis comes from four generations of public school teachers. Fluent in Japanese, she has conducted research in
Japanese and U.S. schools for 25 years. Her writings and videotapes have introduced many U.S. educators to lesson study. A
graduate of Harvard University (B.A.) and Stanford University (Ph.D.), she is author of more than 40 publications on elementary
education and child development, including the award-winning book Educating Hearts and Minds: Reflections on Japanese
Preschool and Elementary Education (Cambridge University Press, 1995).

DESSERT RECEPTION (CASH BAR)

ALSO TAKING PLACE IN SAN DIEGO AT THE AAS ANNUAL MEETING

Friday, March 22, 10:45 a.m. - 12:45 p.m.
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SESSION SPONSORED BY AAT] AT ASSOCIATION FOR ASIAN STUDIES (AAS) ANNUAL MEETING

Roundtable: “Integrating Literature Across the Foreign Language Curriculum”
Chair: Janet Ikeda, Washington and Lee Univeristy

Panelists: Janet Swaffar, University of Texas - Austin, Joan Ericson, Colorado College, Kazue Masuyama, California State
University - Sacramento, Stephen D. Miller, University of Massachusetts - Amherst, and Laurel Rasplica Rodd, University of
Colorado - Boulder

Teaching literature in the language classroom presents its own set of challenges, and this seems particularly the case with
Japanese. There is often a perceived disconnect between the pedagogies we use in the language classroom and those used in the
literature classroom. Students at each level of language study are systematically introduced to non-literary discourse, but it
seems like an inestimable leap when they are introduced to authentic texts from various literary genres. Reading Japanese
literary texts not only requires a high level of language competency, but requires a sophisticated knowledge of culture and
society. How can we bridge this gap and create a learning environment that shifts from focusing solely on unraveling the text to
encompass the learner’s experience in the reading process?

This roundtable will examine the issues that confront the teacher and learner in the literature and language classroom.
Janet Swaffar, co-author of “Remapping the foreign language curriculum: An approach through multiple literacies” and a well-
known scholar of foreign language acquisition, will offer valuable insights from the perspective of a non-Asian foreign language.
While the majority of the panel members have experience teaching modern Japanese literary texts in the language classroom,
we will expand the discussion to include the teaching of classical Japanese texts. The participants will speak on topics ranging
from the use of manga adaptations of literature in the language classroom to ways in which literature (including poetry, fiction,
and other genres) can be integrated into various levels of language instruction. The session will then be opened up for a
discussion and exchange of ideas about the selection of texts, effective strategies for teaching literature within a language-
learning context, and the real challenges faced in the classroom.
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