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Individual Learning Differences:

Theory and Practice

CHIU Chi-shing & HO Bik-yue

Abstract

“How to cater for individual learning differences” is the major

challenge for teachers when talking about teaching and learning

effectiveness. This article first tries to explain the concepts of

individual differences from different dimensions, with the aim to

provide an evidence base and discussion platform for teachers.

The article then analyzes the commonly used practical strategies

for catering for individual learning differences, and critically

reviews the probable, possible, and effective strategies and action

plans.
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