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Language Matters is the official Newsletter of CLC, which serves as
e astudent corner for learners of Chinese to share their experience and concerns;
e a platform for teachers at CLC and other similar institutions to share their views;
e aresearch corner to share notes on language and culture;
[ ]
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a bulletin board to publicize CLC activities and related news in our field. Dr. Weiping WU
Learning / ZEA [k Associate Editor/E| ¥4
For CLC students and alumni to share their learning experience. Ms. CHU Hsiao-mi
. Editorial Boar
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Dr. LEE Siu-lun
Ms. MAK Suet Chi
Dr. WONG Ho-put

For Chinese teachers to exchange views.

Research / BES5XHHR Dr. XIE Chun Ling
For discussions on language and culture. Ms. YUEN Ching Man
Activities & News / FESH5ER Productiop/ﬂ%lj fE
CLC activities and news in teaching Chinese as a foreign/second language. Ms. Doris WONG

From the Editor

Language Matters(LM) is published regularly 3 times a year. Submissions for publication are welcome from all
CLC teachers, students and alumni, as well as those who are involved with either teaching or learning Chinese
(including Putonghua and Cantonese). Please send to:

Editor, Language Matters

Chinese Language Centre

Fong Shu Chuen Building

The Chinese University of Hong Kong, Shatin, N.T., Hong Kong

Notes for submission:
1. Language : Either in English or in Chinese.

2. Length : Between 300 to 500 words, no longer than 800 words in any case.
3. Focus : Should be related to either learning or teaching Chinese, including cultural aspects of language
learning.

LM is distributed to about 2000 programmes and individuals in the field of teaching Chinese as a Second or
Foreign Language, both local and international, in either electronic or printed form.

Address :  Continuing Education Section University Programme Section
Yale-China Chinese Language Centre Yale-China Chinese Language Centre
Fong Shu Chuen Building LG9, K.K. Leung Building
The Chinese University of Hong Kong The Chinese University of Hong Kong
Shatin, New Territories, Hong Kong Shatin, New Territories, Hong Kong
Tel. : (852) 3943 6727
Fax : (852) 2603 5004

EI@EI Email : cle@cuhk.edu.hk

Web site: http://www.cuhk.edu.hk/clc
=] Find Us On f
facebook

http://www.facebook.com/CLCCUHK

Views expressed are the authors’ and do not necessarily reflect the views of the publisher.
Please acknowledge source if quotation from content is made.
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Welcome Message from CLC Director at Orientation (Autumn 2015)

Pairs of Relationships in CSL Learning

My name is Weiping Wu and I have been the Director of
this centre since 2001. Usually I talk a little bit about language
learning from a macro perspective at orientation. My topic last
semester is the journey as a language learner and this time I
would like to comment on some major pairs of relationship in
language learning.

First, are you learning Chinese as a foreign language (FL)
or as a second language (SL)? How you define that will determine
how you learn. For some of you from Europe, it is natural to be
bilingual or multi-lingual, but some of you may have never been
to any foreign countries where foreign languages are used, so
everything is totally new to you. When you are learning Chinese
here in Hong Kong, you hear lots of Cantonese outside the
classroom; when you are learning Chinese in Beijing, common
people around you speak Putonghua. Obviously, where you learn
Chinese will affect your view of the language (FL or SL) and how
you learn.

The second pair, are we learning the language or are we
learning the culture? Maybe some of you think there is no
difference since language is part of culture and culture is part of
language, yes and no. When you think that you are here to learn
the language only, you may ignore the culture which would lead
to different results. If you think that you should also learn the
culture, then you will pay more attention to how language is used
in different contexts. Different focus of your attention will surely
lead to different outcomes in learning.

Third, are you taking achievement tests or proficiency tests
in the course of your learning? You may take Putonghua Course
1113 here and get an A, you may later find that this “A” is much
better than other “A’s” somewhere else, or you may find this “A”
doesn’t mean much somewhere else. This is typical of an
achievement test: we are testing you to see how much you have
learned from what the teacher taught you. Proficiency tests, for
example, HSK, PSC or our COPA work differently. Once you got
a certificate from any official test center, we know exactly where
you are regarding your language proficiency. An advanced level
certificate in COPA would put you at exactly the same level as
someone else with the same certificate. Most of the tests you face
here are achievement tests. If you really want to know how good
you are compared with others, you have to take a proficiency test.

The forth one, spoken language vs. written language. The
Foreign Service Institute (FSI) in the U.S. considers Chinese as a
“Category 4” language partly because of the difficulties involved
in written Chinese. That means you have to spend 4 times as
much time and efforts to reach the same level as other English
speakers who learn French or other European languages. What
does that have to do with written and spoken language? The most
time you can stay here for our H. D. Program is two years. Within
those two years, if you are not quite clear about this pair of
relationship and want to do everything, you may have everything
half-cooked since whatever you know (listening/speaking vs.
reading/writing) is not enough for you to use.

Number five, traditional vs simplified characters. These two standard
character sets of Chinese don’t actually fight against each other all the time,
as some of you might think. We have more than 45,000 characters in
Chinese in the Kangxi Dictionary. Among that, only less than 400 are
drastically different between the two sets. As a learner, you need to know
how they work but don’t need to fight with other people in order to
“defend” any of them, as long as your communication needs are met.

How about the composition of students in a language class? Some
teachers thought those with the same language and culture background
should form a class (called “country-specific”), while others believe all
students will benefit from mixed backgrounds in the same class. Given the
enrollment situation in most universities, it is impossible to offer country-
specific classes most of the time. Both approaches have merits and demerits
and it depends on how you view things from your perspective.

As for learning approach, we used to focus on the structure of the
language and the four skills, with courses focusing on listening, speaking,
reading and writing respectively. It sounds very scientific, right? Before
these “scientific” things came about, however, people did learn language
anyway. Now we are talking about a communicative approach and the
importance of language use, instead of structure-based, or skill-specific
approach. Which approach will you take if you have a choice?

With the advances in technology, we also have to clarify the role of
teachers and IT devices. Teaching methodology with Hi-tech assistance can
help us a lot, but should it dominate our classroom? What is the division of
labor between the human teacher, with all the traditional approaches in
language teaching, and anything that we can put under “E-learning”?

Finally, I would like to draw your attention to two words: correct vs
appropriate. When we are talking about being “correct”, we often think of
pronunciation, vocabulary and grammar. Experience tells us that even if
you say everything correctly, you may still sound funny because it is
culturally inappropriate. Surely you don’t talk to your friends the same way
you talk to your parents? With exactly the same language structure, the way
we say it and the timing we choose will lead to different meanings and
interpretations.

In short, whatever we teach you here may, such as the correct
knowledge of the language, may not be the final goal of your learning. You
need to understand not just “what” the correct structure is, but also all the
“siblings” of that “what” (all other “wh-words” including who is talking to
whom, when and where to use what, how to do that and perhaps why).
Only when you have a good understanding of these contextual factors, can
you speak appropriately and, with more practice, use Chinese like the
native speaker. So do go out, try to practice what you have learned here by
talking to the local people.

I have touched upon these importance relationships in language
learning so that you can put things in context, but there is no easy answer to
any conflict. You will eventually find your own answer while studying with
us. Again, welcome to Hong Kong, welcome to CUHK, welcome to CLC!

transcription made by administrative staff,
Mr. WANG Tianxiao T KHfi
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AV AOKI, Sae

KERFEH University Programme Section
CPTH3333 Spring Term 2013-14
Nationality: Japanese

Good afternoon ladies and gentlemen. My name is Sae Aoki from
Waseda University. First of all, I would like to ask you a question. What first
comes to mind when you think of Hong Kong? Many of you might say “hectic
financial center!” or “shopping paradise!” or “delicious dim sum!” or
“glamourous night view!” Yes, I'm sure they are definitely main features of
Hong Kong and typical image of it that everyone holds. However as you get to
know more about Hong Kong, you will find historical, cultural, and warm-
hearted side of it and be attracted by the treasure chest of discovery as I
experienced. When I visited Hong Kong for the first time, I thought it’s
similar to Tokyo and nothing special. However every time I went, my local
friends took me to different places so I got to know the “depth” of Hong
Kong. So today, I would like to let you know a different side of Hong Kong
and enrich your image of it.

First, speaking of sightseeing spots, most of the tourists would
definitely visit Central, Causeway Bay and Tsim Sha Tsui, the typical of Hong
Kong which are filled with skyscrapers, double deck buses and people. Apart
from those, there are also a lot of historical places around. One of them is Kat
Hing Wai in Yuen Long district. It is a walled village which was first settled
by Tang clan. And today, this village is inhabited by Hakka people and
descendants of those who built these walls to protect themselves. I was
strongly impressed as it was far from typical image of Hong Kong I used to
hold. Other than this, you can find some historical buildings even in central
part such as Blue House in Wan Chai.

Secondly, when thinking of things to eat in Hong Kong, most guide
books recommend dim sum for lunch and bars in Lan Kwai Fong at night.
However my recommendation will be Hong Kong-style teahouse called Cha
chaan teng. After the Second World War, western food became popular in
Hong Kong but it was too expensive for many people. Therefore local diners
opened Hong Kong-style teahouses called “bing sat” and began to offer
Western dishes with reasonable pricing. For example, I always eat crispy
sweet barbeque pork bun or French toast which cost only around 200 Japanese
yen. So Hong Kong-style teahouses tell us a part of the history of Hong Kong
and today it is popular among busy frugal local people. Though it may require
a bit of courage for foreigners to jump in, as I’ve never seen foreigners there,
you can enjoy unique dishes and get a taste of the local people’s culture there.

Finally, the main reason why I love Hong Kong is because I like the
people there. When I tell local people this, most of them are startled and even
doubt whether I am sane. To be honest I didn’t have good impression of them
neither because they don’t smile, always look rushed and even sometimes
angry. However if you try to adjust yourself to fit in the local culture by going
to local shops and talk to them in poor Cantonese, gesture or writing, you will
find them quite friendly.

Thus, the more you visit Hong Kong and
learn about Hong Kong, the more you will be
fascinated by those gaps. I am already quite
familiar with Hong Kong as I mentioned. Yet, I
never got tired of Hong Kong and still wantto £
visit again and discover something new. So I
believe Hong Kong, a city only half as large as
Tokyo, is a place which offers you a “Never
Ending Story”. I invite you to commence
your own endless journey in the amazing Hong
Kong. Thank you!
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Comparison Between Putonghua and Cantonese

3K 5 % F Mr. CHANG Kwun Hung Z2 £ )T Mr. LI Chunpu Z= i % T Ms. LI Shanshan
University Programme Section University Programme Section University Programme Section
RERER RERIER KERER

¥i@EiEF Mandarin : 3k (HLE) "%
bavs  (HIF) zhua (H ] RWE, HIER A B LR,

: . 5 = BiERhE, H Y@ e B AN IR ;
/%1% Cantonese : if mang Koo e SEWAZE CRM TR T) 5 DREERE CHE R
¥ English: pull out; drag; haul e . =4 sk, . 5. HE54. HEAaR.

SR TR . THEAR) . e i 2 A 2 1 [ e
AR, TR  SEEsm (k] « Ak EE
B RISk ) . fEREE I, P M A R R TS

Hee M IR AR o R 7 H A O B B AR P A A gl

e 4R PR T B RESRR.

M SRR

e AR, T

b LA, MEIE (4R M () RRA A R i, 7
G TSR R T b BAE AT DL R, (AE S
ETEE AR R (5] ST,

M A A
¥ i@ 15 Putonghua ] % i& Cantonese
MR e, BRSKRILE T, BEARBEROMT AR KED: Sk, MK ABYLEUE, AT AT SR A
1] 2 T2
Lifashi: Xiansheng, nin de téufa If hio le, zénme hdi zhuaizhe ~ Faatyihngst:  Sinsaang, néihdi tuhfaat jinhou la, jouh mat juhng
el s 7 By 2 mangjyuh ngéh ge saamjauh mfong a?
S S ST : T PRI, Sk Stk BAME Sk R A R GAE, M RA L
BB R, BIARARIM LR B T, AT LR SR, -
N E‘V%E o ’ L Naahm guhaak : Néih tdi, tauhsin néih bong ngéh yihm ge tauhfaat
Nén guke : Ni kan, gangcdi ni gé€i wo ran de téufa méiyou ran hao, juhng meih yihm héu, juhnghaih y4uh géi tiuh baahk
hdishi you ji gén bdi téufa. tauhfaat bo.
BRI RAEJUR, AREMHAwN. EEEbREERE KB FHME LI, WE A M RO MM . f AR B R e
ng 2 P2

Lifashi: Zhiydu ji gen, bd hui you shénme yingxidng. Nin hai ~ Faatyihngsi:  Dak gogéi tiuh, mwiih yduh m@yéh yinghéung gé.
A 5 N Néih juhng séung ngéh bong néih ythmgwo me?
xiang rang wo zai chéngxin rdn ma? o 4
N = N N P25« RIS [ &% ® Lt N
s TRRFAFIR. TOAKRES ke P REERHEITIRA. A0 LR LE
Naahm guhaak : Ngdanghaih gokdak tditdiha msytfuhk. Joi ythmgwo
daaihkoi yiu géinoih déu ne?

Nan guke : Késhi wo kanzhe bu shiufu. Chéngxin rdn dagai yao dud
chang shijian ne?

BT KA N A A R KRB/l Lt
Lifashi:  Dagai yao ban ge xidoshi zudyou. Faatyihngsi:  Daaihkoi yiu bungo jungtauh gam seuhngh4 1a.
B BERK T, RIEEFAEEELRRE. EliEe SR R 2 FRAD EEE (e 2 B A
Nin giike : Shijian tai ching le, wo hdiydo ginzhe qu jie nii =~ Naahm guhaak : Yiu gam noih gah? Ngéh juhng yiu génjyuh jip
péngyou ne. i néuih‘ pahngyauh wo.
RN IEEE LM JORI: LG
e o NPT o e aatyihngsi : 4m néih wah dim syun héu ng?
Lifashi: Na nin kan zénme ban hao ne? B, IS, fREEREET L4 [ S g

i b g 11 oL
HBCE: ST AR URE LR TIE. Naahm guhaak : Syun la, néih bong ngéh mangjé gdégéi tiuh baahk

Nan guke : suan le, ni bang wo ba zhe ji gén bdi téufa bd le ba. tauhfaat jauh dak la.
BRI W, G, VIiE W, LT
Lifashi: A, hdo ba. Faatyihngsi: ah, gdm héu la.
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Dr. LEE Siu Lun
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Teaching

Senior Lecturer (Cantonese), Chinese Students Division, University Programme Section
Ex-officio member, Academic Activities Division

Editor’s note: CLC is one of the few units in the
world and in Hong Kong which provides systematic
Cantonese programmes. Dr. Lee Siu Lun (S. Lee) is a
veteran Cantonese teacher of CLC who has served CUHK
for 20 years. Before, he worked in the leader capacity and
headed the Cantonese Programme Division of the
Continuing Education Section, the Chinese Students
Division of the University Programme Section and the
Academic Activities Division. Currently, he is teaching
Cantonese to non-local students whose mother tongue is a
Chinese language and deeply involved in teaching
materials writing and teaching-related research. This issue
of PEOPLE featured S. Lee who gave us a snapshot of

Cantonese teaching and learning.

When did you being connected to CUHK and
Cantonese Education?

My relationship with CUHK started after I graduated
from HKU and entered the graduate school of CUHK. At
that time, I started working as a tutor teaching CUHK
undergraduates linguistics (including  Cantonese
linguistics) and applied linguistics, as well as doing
linguistic and sociolinguistic research. In early 90s in
Hong Kong, there were very few tutors and teachers in the
linguistic field. As a result, there were lots of interactions
with students and made my teaching enjoyable. I
continued with work relating to linguistics and language
teaching after completed my M.Phil. I started teaching
staff courses while I was working in Baptist University
and understood the meanings of teaching the Cantonese
language and culture to students who were interested in the
language. I think teaching Cantonese language and its
culture is both meaningful and interesting, then I devoted
my teaching and research in the Cantonese language and
its culture, especially focusing on Hong Kong culture.

Some said Cantonese has 6 tones and some said 9
tones. What is the truth?

This is an academic topic. @~ Most Cantonese
linguistic research said that there are 9 tones in
Cantonese, as a result it is understood that Cantonese has
9 tones. When teaching the Cantonese language, 6 or 7
tones are the mainstream. The 6- or 7-tone system had
re-categorized the entering tones (syllables ending with -
p, -t, -k) in the 9-tone system. The entering tones are
actually included in the 6- or 7-tone system and this is
beneficial to language learning. Modern Hong Kong
Cantonese has 6 tones (high level, high rising, mid-level,
low falling, low rising and low level). Some Cantonese
accents in Guangzhou have 7 tones (6 tones plus high
falling tone).

Many thought that Cantonese can be automatically
acquired along with the continuous stay in Hong
Kong. Cantonese Romanization is not a must. What
is your opinion?

I think this question is asking about the
possibilities of self-learning. One cannot deny that most
skills (including language skills) are possible to be self-
learnt. However, there are certain external factors and
experience that suffice for self-learning, but not all
language learners have a chance to come across these
experience and external factors. When people learn
some skills; appropriate learning environment, sufficient
motivation for learning, suitable learning tools and
ample practices are necessary conditions for effective
learning. Furthermore, the foreign services departments
in the United States of America and in Britain
considered Cantonese as a relatively difficult language in
the world (just ranked lower than Arabic). With all
these facts, most learners preferred to learn
systematically and step-by-step with sufficient guidance.
Your question is similar to questions like, “do I need to

Language Matters Autumn 2015 9
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learn to do sports/play in ball games?” This reminds
me when I learnt how to play tennis. Some people just
picked up a racket, hit the tennis ball randomly and
shouted out loudly that there was no need to learn. On
the other hand, there were people who followed some
coaches or joined some training courses and practiced
step-by-step. I think if a person want to have good
tennis skills, it is always advantageous to have
coaches; at least the forms are correct which reduce the
possibilities of injury. Learning Cantonese (or other
languages) are the same. A systematic language
programme encompasses valuable experience and
research results from teaching professionals. Together
with reasonable curricula and suitable teaching
materials, a systematic programme can increase
learning effectiveness and help learners to achieve
their learning outcomes.

What is your plan in academic development for the
upcoming 1 to 2 years?

I am writing a set of teaching materials for
Teaching Cantonese as a Second Language for the
Cantonese programme of the Centre. The teaching
materials will be published. This set of materials is
different from previous textbooks in the sense that the
major focus is on pragmatic language use. The
concept of language for pragmatic use can help
learners to use Cantonese actively in various real life
situations. As for research, I am working on issues in
Cantonese Applied Linguistics as well as in Language
and Culture research.

TH QR
Scan the QR code for full version of the interview
www.cuhk.edu.hk/clc/newsletter/SLee Fall2015.htm
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Serviced in CLC for 20 years, any unforgettable stories?
The most memorable period is the time working during
the SARS period (2003) in Hong Kong. SARS (Severe Acute
Respiratory Syndrome) was one of the major crises for Hong
Kong. Fortunately, we still had students who insisted to stay
in Hong Kong; waiting for re-start of schools and continued
their studies. At that time, all teachers needed to take care of
students’ psychological stress and be aware of crisis
management apart from the ordinary teaching and
administration work. It was a difficult period. However when
I saw students’ enthusiasm and their love to Hong Kong, the
teaching and administration work as a teacher and
administrator became extraordinarily meaningful.

o [

| ————

LY

o
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Every student has given me good memories. Every
student has his/her own stories, experience and reasons for
learning the language. One thing that is the same is that they
are passionate about the Cantonese language, devoted to
Cantonese culture and in love with Hong Kong. This has
generated lots of energy and support to me who is working
hard to pass on the cultural heritage of the Cantonese
language and culture.

[5a) 52 4% SRR WE TG
Tex Video

Special thanks to Miss HO Cheuk Yan, student from the School of Communication and Journalism in assisting the interview production.
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Yuti errors of learners of Cantonese as a second language

(B EEIHEBRIEHT) |

Paper presented in The First International Forum on Linguistics in Chinese Education (IFOLICE-1),
May 9-10, 2015, University of California, Davis, U.S.A.

Z=JkBHE L Dr. LEE Siu-lun
University Programme Division/C
KA

Abstract:

Yuti 54 is discussed in the literature of
teaching Chinese as a Second Language
(CSL). This paper analyzes the errors of
learners of Cantonese as a second language
when rules of Yuti or register-style are
ignored. Itis a study of learners’ spontaneous
speaking samples by building up a learners’
corpus. All data are collected from
spontaneous in-class speaking tasks by twenty
Cantonese L2 learners during different
learning stages. The analysis is based on the
Yuti grammar suggested and developed by
Feng (2010, 2011). The data shows examples
containing utterances and samples with
register-style errors produced by Cantonese
L2 learners. Examples show violation of
syntactic rules by using inappropriate
register-style or mingling different register-
styles with different levels of formality in
particular linguistic context. The research is a
preliminary  analysis of  register-style
grammar in Cantonese and discusses some
implications and suggestions for teaching

Cantonese as a second language.

1

ITALY.

M2k ZJf Mr. CHAN Kin Wing
Cantonese Programme Division

I HRIEH

Theoretical background:

Firth (1957) argued that both the linguistic forms,
such as phonetic function, lexical and
morphological system, the syntactic structures; and
the awareness of the “context of situation” are the
principle components of “meaning” when the
speakers want to convey meanings in
communcation with a language. In the teaching of
Chinese as a second language field, Feng (2010,
2011) noticed that Chinese has various forms of
Yuti in the spoken language, such as “formal vs
informal” and “elegant vs vulgar”, which is highly
correlated with the ‘“context of situation”. In
addition, he also suggested different linguistic
forms employ different prosodic strategies and all
these patterns are related to “context”. He further
pointed out that these strategies should not be
mixed up or the resulted utterance would be
unacceptable or inappropriate. This echoed with
some researchers who suggested that besides
‘grammaticality’, ‘acceptability’ (Wang 2003,
Jiang 2005) is also an important criteria when
evaluating L2 learners’ utterances and learning

outcomes.

Preliminary ideas of this paper were first presented in 3rd International Conference on Chinese as a Second
Language Research (5 = J@UEAE NS 18 5 7T E BRIF 1T £), August 28-30, 2014, University of Parma,

Language Matters Autumn 2015
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The issue of register-style is also vital in the
teaching of Cantonese to expatriate learners.
Chan and Lee (2014) reported that learners
learning Cantonese as a second language may
produce ‘grammatical but
inappropriate/unacceptable’ utterances because
of the lacking of training of pragmatic usage
with appropriate language contexts. The
‘inappropriateness’ may result from the
insensitivity of different language contexts.
‘Context’ can be generally classified into three
main types; (1) physical context (date, time,
location, theme, etc) of the conversation, (2)
social context (the social status of the speaker
and the addressee, etc.) and linguistic context
(what language is being used and why). Hymes
(1972) suggested that the ‘rule of speaking’

should be associating “particular modes of

References:

speaking” with “particular setting and
activities” otherwise ‘meaning’ cannot be

conveyed smoothly and successfully.

Research and summary of result *:

This research carried out an error-analysis
based on a Cantonese L2 learner corpus to
find out what kinds of errors would arise
when register-style is ignored. The following
arguments are made in this paper: (i) register-
style is also an important aspect of Cantonese;
(ii) There are two common types of register-
style errors, namely ‘mingling’ and
‘discourse-context mismatch’. (iii) These
register-style errors can be observed in the
levels of prosody, lexicon, syntax and

discourse.

Firth, J.R. (1957). Papers in linguistics 1934-1951. London: Oxford.

Hymes, D. H. (1972). On communicative competence. In J.B. Pride & J. Holmes (Eds.) Sociolinguistics:
Selected readings, (pp. 269-293). Harmondsworth: Penguin.

PR oR, Z=JRBE. (2014) BiE 2 HRIE A MR DT, B BB, WHER, Rfram, (F5%5
TEIE AR BRI 5D 5 225-236 T, WSS EDBIE(EM). [Chan, K. K. &
Lee, S. (2014). Analyzing Yuti errors of learners of Cantonese as a second language. In S. Lee, C. Xie
and W. Wu (Eds.), Linguistics and CSL teaching and learning: Theories and practices in the training
of pragmatic abilities, (pp. 225-236). Hong Kong: The Commercial Press.]

HHER] 2010 CREBARMILERIGEZRME) , (PEIESC , 5 5 B, 400-412. [Feng, Sheng-li.
2010. On mechanisms of register system and its grammatical property. Studies of the Chinese
Language, 5: 400-412.]

IR 2011, CGEARTEE K HSCEDIRE) . CAfRIB#ESE) , 28 4 M1, 1-13. [Feng, Sheng-li. 2011.
The grammar of yuti and its function in literature. Contemporary Rhetoric, 4:1-13.]

LHK. 2005, (FZAEMA" N7 BRI RF 2D . (SREIIVERZEERD) 53 55 4
B, 24-26. [Jiang, Z. (2005). Error analysis of the use of “niiren” by overseas students, Journal of
Yunnan Normal University, 3.4: 24-26.]

EBEGR. 2003. (25 15 FIEREE I MRR S EM BB MR E) . (DUE¥) 2 1, 70-74.
[Wang, X. (2003). Second language stylistic competence and context design in materials. Chinese
language learning, 1: 70-74.]

Detailed discussions of research methodology and research findings, please refer to the full paper.
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CSLTARS News:Introduction of CSLTARS publications
Introduction of Linguistics and CSL Teaching and Learning Series (Book IV) (Part I)

“Linguistics and CSL Teaching and Learning Series” is a
series of book publication after each International Symposium
on CSL Teaching and Learning. The fourth book of the series
follows the structure of the previous three books. Every book in
this series consists of two parts, namely “Language study and
research” and “Classroom practice”. The first part focuses on
linguistic research and theoretical frameworks related to CSL
teaching. The second part includes applications of theories and
innovative ideas in practices and summaries of experience in
CSL classroom teaching.

This article introduces the first part of the book,
“Language study and research”. The paper written by Wu
Yongyin from East China Normal University titled “Waxes and
wanes between forms and meaning in the second language
teaching: from the perspective of pedagogies and learners”
focuses on the discussion of weakening grammar teaching in
CSL/foreign language teaching. There was a tendency of
weakening grammatical form teaching, even to abolish
grammar teaching (“null grammar” teaching). The paper
pointed out the necessity of teaching grammatical form and
grammatical form drills for second/foreign language
acquisition. The paper discussed these questions from the
pedagogy orientation and from learners’ perspective via data
from a survey. The paper concluded with two major points, (1)
learners’ views expressing the needs of grammar teaching far
beyond the imagination of teachers; (2) grammar teaching is
necessary.

Feng Shengli’s paper “The grammar and drills in Chinese
teaching” also discussed the issue of grammar teaching. Feng’s
paper concerned the different aspects of syntactic theories, (1)
formal grammar (based on structuralism and forms); (2)
functional grammar (based on semantic structure and semantic
constraints); (3) prosodic grammar (based on prosodic structure
and prosodic syntax); (4) Yuti grammar (based on
communication principles); (5) drilling grammar (based on
form-function relationship and principle of second language
acquisition). The paper pointed out that each aspect mentioned
above contained its own principle of “grammaticality” and the
various aspects were interrelated and working together as one
syntactic system. “Trinitarian grammar” can be considered and
used in second language teaching. “Trinitarian grammar” was a
basic model focusing on language scenarios, stressing on the
realization of language functions, working with linguistic forms
and pedagogic grammar in language classrooms. In other
words, it is a model in which teachers worked from “forms to
linguistic functions and connecting to yuti scenarios”; while
students started from “yuti scenarios to functions and then
linguistic forms”.

Linguistic research in this book also discussed teaching
material preparation in CSL teaching. Chen Xuechao’s paper,
“Internalize’ culture of overseas Chinese teaching materials”
discussed issues concerning how to handle the relationships
between communicative language skills and culture in
communication, as well as how to incorporate *“grammar
points” and “‘cultural points” in order to tackle the two extreme

treatments, namely “empty loading” and “over-loading”, in CSL
teaching materials. Chen’s paper pointed out the importance of
developing learners’ cultural awareness in language learning, in
order that learners can move from the habit of “learning-without-
noticing” in their first language and culture acquisition to a
“learning-and-noticing” second language learning experience.
The paper suggested that CSL teaching materials developers
should consciously “internalize” target culture and provide some
key points and strategies to “internalize” culture when preparing
CSL textbooks and teaching materials.

Wu Weiping in his paper, “The ‘naked phenomena’ in CSL
teaching and efforts to provide contexts for language use”,
commented on the “naked assessment” in which major elements
in linguistic scenarios such as, to whom, where and when were
neglected. He discussed the so called “naked phenomena”,
including ‘“naked assessment”, ‘“naked teaching” and ‘“naked
teaching materials” in CSL teaching and suggested that in CSL
teaching and learning process the differences among informal
speech, formal speech and elegant speech, should be focused.
Teachers should let student understand what forms should be
used when talking in different linguistic scenarios and how to use
different linguistic forms to express their intended meanings.
The paper discussed the “de-naked” process and practices from
four perspectives, i.e. assessment, curriculum design, teaching
materials preparation and classroom activities. Wu pointed out
that lacking of linguistic scenarios in CSL teaching was the
fundamental issue. It was because Yuti characteristics and
linguistic scenarios were interrelated.

Zhou Xiaobing, Zhang Peng and Gao Xuesong from Sun
Yat-sen University in Guangzhou gave us a macro view on the
forms, categories, media languages, target users and publications
of Chinese teaching materials by analyzing the 9505 textbooks in
Global Chinese Teaching Materials E-library and presenting to us
its relevant research findings. The authors pointed out several
problems for developing global Chinese teaching materials. The
problems included, only a few multimedia materials, insufficient
material categories, a small number or primary and second
materials, a great shortage of regional materials and lack of joint
efforts made home and abroad to develop materials. The paper
discussed these issues with concrete examples and explored the
contents and methods for material evaluation, including objects
and objectives, contents and attitudes, arrangements of language
points and communication skills, material layouts and related
factors. In the conclusion, the paper pointed out that material
research and development could be conducted more scientifically
and specifically by evaluation a large quantity of various
teaching materials.

Introduction of the second part of the book on “Classroom
practice” will appear in the next issue of Language Matters.

Secretary of CSLTARS, LEE Siu-lun
24 October, 2015
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Talks for Secondary School Students

2015F7TH2HKLTH 15
H, Apritigis) RisH 2
i, R REEIN . PR R
Iy PRRCH =& T B g A 3 U
HIAE A o A se mp 2t
T3 W s UF e, RN N
[EEXS IR | S [ HR1E R
FFHmM ] o ZIMATEH X
BT, PR TR AR
EIE LSS WL
WEJT IS5 R, O L e
AR TR A B
o, JFEE RS H A
T, PR T A A
I ABILA -

P UF LA 42 (s
SN K S AAE R 2
)RR, AR B2 B U
Wi, DREEA A S, BER
FREVERME &M, IR T
AT BEE (7 2R 1) B 38 i
(RN

BORHR ML TR

REFZRERREIR

HEE5RER

Activities & News

Teachers from the Cantonese Programme Division of the Continuing Education Section
(Mr. K. Chan, Mr. KKW Chan, Miss Shen and Miss K. Shum) were invited by CCC Chuen
Yuen College to host two talks on July 2 and July 15, 2015 with themes “Cantonese meets
Putonghua” and “Teaching Chinese as a Second Language” respectively. In the talks, CLC
teachers used abundant examples to illustrate the similarities and differences between Cantonese
and Putonghua in phonology, vocabulary and syntax. Through ample and vivid daily life
situational examples, certain phenomena on the use of Cantonese among locals were illustrated,
including Cantonese and English code mixing, language evolution (paradigm shift) etc. This is to
raise the awareness and self-reflection of secondary students on their use of Chinese language.

There were altogether 42 students joining the 2 talks. Most students expressed through
questionnaires that the teachers’ explanation was clear; the talks were interesting, practical,
informative and inspiring; the talk has reinforced their knowledge to their mother tongue
(Cantonese) and Putonghua.

information provided by Ms. SHUM Ka Yee

Snapshots from University Programme Section
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Farewell Dinner of ISS-CLP
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22 August 2015

40 international university students after the completion of a 3-week Putonghua
programme, enjoyed a memorable time with their teachers and local student
ambassadors by trying the Big Bowl Feast (also known as Walled-village Food) and | §
had a taste of local delicacy culture of Southern China.

------ S RRARARRRE
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CUHK Undergraduate Orientation Day

24 October 2015
CLC booth was located in Esther Lee Building. Visitors tried the COPA
(Computerized Oral Proficiency Assessment) with the guidance from teachers of
the Chinese Students Division.

o

ZEmEIT JEHE) 5S04
Miss LI Shan Shan (back row) and visitors.
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Putonghua (Standard Chinese), Cantonese and
Chinese Reading Programmes

For non-native and native Chinese speakers
Classroom in Tsim Sha Tsui and CUHK Shatin campus*

Spring Term 2016

Summer Term 2016

vEET %%  Language and Culture Immersion programme
Pragmatic Internshipin China 2016 in Beijing.

A Ministry of China funded programme.

Programme date: 16 to 29 May, 2016 (14 days)
PRINCH Information session:
19 February 2016 (Friday)
12:30-1:20 p.m.

@Fong Yun Wah Hall

PRINCH website: www.cuhk.edu.hk/clc/princh

HSK (Hanyu Shuiping Kaoshi) 3 1E 7K F- 753t
2016 tests in CUHK: April 16 (Sat), August 13 (Sat), December 4 (Sun)

Tests opened (subject to minimum enrolment): HSK level 1 to 6. - -
Test site: MTR easily accessible lower campus area of CUHK. Chinese Proficiency Test

*
Online registration: www.chinesetest.cn More information at www.cuhk.edu.hk/clc/HSK ﬂlﬁ‘*iﬁ%ﬁt
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